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CUNY/BCC Performance Management Plan (PMP) 2014-15
Corrective Action Plan 2015-2016

BCC’s 2014-15 Performance Management Plan metrics demonstrate areas of
positive growth and areas in need of attention. This Corrective Action Plan
highlights each area of concern as demonstrated by the PMP and outlines a target
plan for improving the college’s performance. This year, CUNY did not collect or
report metrics related to students’ pass rates in developmental and gateway
courses. These data were provided by BCC Office of Research, Planning and
Assessment and as an area of grave concern, are addressed in the Corrective Action
Plan.

1. Improve Faculty Scholarship
Average pieces of scholarship creative activity maintained at 0.3 (CC Average 0.5)
BCC’s New Faculty Seminar (NFS) has been offered for over a decade as a
mechanism for orienting new faculty to BCC campus culture and introducing them
to available resources. In an effort to address some of the challenges and improve
upon the strengths of the Seminar, CTLT refocused the New Faculty Seminar for the
2014-2015 year. To this end, the revised New Faculty Seminar focused on three
main thematic threads: pedagogy, assessment and faculty career planning. An
historical challenge to the success of the Seminar has been the inability of some new
faculty members to attend the monthly Friday workshops. To address this issue, the
revised yearlong New Faculty Seminar used both Blackboard and eportfolios to
maintain contact throughout the year and included a 3-day workshop in January.
Twenty-five new faculty members hired during the 2014-15 period participated in
the NFS. The Seminar will welcome its second cohort of new faculty in the 2015-16
academic year. [NEW FACULTY SEMINAR]

NFS Modules

The New Faculty Seminar provided faculty with a platform to:
1. Reflect on their teaching, career, and assessment practices

Follow the semester milestones throughout the year to fulfill responsibilities

N

as a faculty member

Develop a career plan and fill out a career planning matrix

Complete paperwork for the first year reappointment

Develop a Teaching Portfolio using the e-portfolio platform

Develop a Classroom Assessment Project (CAP) that specifies the following

o U1 W

elements: student learning outcomes, benchmark(s), assessment vehicle(s),
assessment tool(s), results, and conclusions (closing the loop).

~

Execute a CAP, analyze results, and close the loop.
8. Demonstrate the ability to use blackboard and e-portfolio

Office of Academic Affairs
06.15.15





Appendix 10: Academic Affairs Corrective Action Plan

Anticipated Outcomes

¢ Enhancing pedagogy

e Develop a pedagogical research/scholarship agenda
Interdisciplinary collaboration
Steady progression toward promotion and tenure

2. Four-Year Graduation Rates
Decreased from 22.4 to 21.2 (CC Average 26.4)
e Proactive and early focus on impending (2016) graduates commencing in
the summer. This focus will include:
1. Identification of 2016 graduates (June 2015)
2. Development of a comprehensive academic plan for degree
completion (June -August 2015)
Cohort management and activities organized by Success Coaches
4. Intensive monitoring, tracking, outreach and follow up with
students throughout the year

w

3. Improve Satisfaction with Academic Advisement
Decreased from 5.2 to 5.1 (CC Average 5.1)/ Campus Support services -- Maintained
at 4.9 (CC Average 5.1)
e Changes to the Academic Advisement framework occurred in
February/March 2015; therefore satisfaction ratings may not accurately
reflect positive changes in academic advisement. [ACADEMIC ADVISEMENT]

The following improvements have been made.

Paradigm and operational shifts

e Advisors were renamed Success Coaches to convey their role in not just
advising students but supporting their holistic success at BCC. Success
Coaches engage in intensive outreach of students on their caseload. In
addition to following up on academic progress (early progress reports/
midterm grade reports) making referrals for academic support, they contact
students to encourage them to come in for advisement and register. Success
Coaches are also required to hold “department days” where they provide
coaching/advisement services in their respective departments.

Increase # of advisors/Success Coaches
e Since March, ten new advisors were hired and joined 3 existing advisors.
One staff member was also transferred, bringing the total number of advisors
to 14.
Recommendation: Despite the growth in the number of Success Coaches, three
are on leave due to health issues. It is essential that additional Success Coaches
be hired to provide more comprehensive support to students

Office of Academic Affairs
06.15.15
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Training/Development

Success Coaches participated intensive orientation and participate in on
going development. Most are assigned to special task forces to help deepen
competencies and improve the services provided to students. In June,
Coaches will receive training by Single Stop trained in Single Stop. The goal is
to ensure Coaches have a comprehensive knowledge of resources that benefit
students and help to support them in progressing toward degree completion.
Coaches also receive in depth training in Degree Works.

Increased collaboration

Success Coaches work collaboratively with the Admissions office to ensure
that first time freshmen are advised effectively. In addition, they are required
to provide intensive coaching/advising support to all students at risk (low
GPAs, probation; readmitted). Success Coaches are assigned to particular
departments and work closely with department chairs and faculty to both
advise students and support their success.

The work of Success Coaches in concert with department faculty has resulted
in increased registration metrics for the Fall 2015 semester when compared
to the Fall 2014 semester.

Increased use of technology

OSSES has been enhanced to better support the work of Success Coaches. The
Retention Manager view for Success Coaches ensures easy access to their
caseload and student performance and status information.

Students are now required to print out a copy of their Degree Works Audit
when they meet with a Success Coach. Because of this, the college has
increased its DW usage over the past year.

Improved communication

Improved communications through the implementation of Advisor gram-
target communication regarding matters pertaining to advisement and
registration. [ADVISORGRAM]

Success Coaches have formed a task force among themselves to ensure the
most optimal use of electronic platforms to connect with students.

Culture of Assessment

In compliance with MSCHE mandates, the Academic Success Center has
developed student-learning outcomes upon which continual assessment will
be based.

In addition to the Noel Levitz Scales that are completed in odd years, the
center has developed a brief 5-question student survey that students
complete upon completion of their session with a Success Coach. The
feedback and ratings have been overwhelming positive.

Office of Academic Affairs
06.15.15
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¢ In addition data from the BCC Faculty/Staff Satisfaction Trends
(administered in Spring 2015) show an increase in satisfaction with
advisement from 37% in Fall 2014 to 45% in Spring 2015.

4. Improve Satisfaction with Administrative Services
Recruitment and Financial Aid Effectiveness - Decreased from 5.1 to 4.9 (CC

Average 5.1)
Registration effectiveness- Decreased from 5.3 to 5.2 (CC Average 5.3)
Service excellence -Decreased from 5.2 to 5.1 (CC Average 5.2)
e The Office of Academic Affairs will continue to work collaboratively with
Administrative Services, Strategic Initiatives and Student Affairs in AY 2015-
16.

5. Improve Transfer Rates to Baccalaureate Programs
First-time freshmen transferring to any BA within 6 years- Decreased from 27.5 to
26.4 (CC Average 30.2)

Transfer Rate of AA/AS graduates to any baccalaureate program- Decreased from
69.0 to 64.3 (CC Average 68.6)

Mean first semester GP of BA transfers from CC- Decreased from 2.75 to 2.68 (CC
Average 2.68)

e Weare in the process of relocating Edwin Roman Academic and Transfer
Resources Coordinator to Sage for closer proximity to advisors. Edwin
oversees the development of all articulation agreements with 4-year
institutions.

e Recommendation- Transfer services should be an extension of academic
advisement and the responsibility of Success Coaches. I recommend that
the Career and Transfer Services be redesigned to focus on Career and
Internship opportunities while Academic Affairs assumes responsibility
for improving transfer rates for students.

6. Improve NCLEX Performance
Pass rates decreased from 83.3 to 75.9 (CC Average 78.0)

Deborah Morris, Chairperson of the Department of Nursing, indicated that possible
causes for this decline include a significant change in the level of difficulty for the
licensure examination, that occurred in April 2014, just prior to the Spring 2014
group test date, in addition to an increase in the level of thinking required to answer
higher priority ordered questions. Other variables impacting the result include
students’ delay in taking the examination along with an increase in the number of
students who took the examination in 2014.

Office of Academic Affairs
06.15.15
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Corrective Action

To address improving the NCLEX pass rates, Dr. Linda Caputi, a nursing
curriculum consultant, was brought in to identify the issues relative to the
decline in the pass rates and to provide faculty professional development
geared towards making improvements. Dr.June Dunn, a Nurse Educator and
Statistician from Assessment Technologies Institute, Inc. (ATI), the
standardized testing package that was purchased and integrated across the
curriculum, following a similar occurrence in 2011, also provided faculty
development to identify content area weakness identified by the data
generated from the proctored examinations. Dr. Dunn worked with faculty in
reviewing course outcomes that correlated with content on proctored
examinations, administered at the different levels within the curriculum, to
identify inconsistencies in successful outcomes in courses that was not
evident in the statistical analysis of the same content on the ATI proctored
examinations.

The nursing program will adopt the following recommendations of Dr. Linda
Caputi:

Change of the leadership structure in the program to Level Coordinators in
an effort to promote curriculum consistency in instruction leveled for all
courses.

Development of a systematic program-wide approach for teaching and
evaluating students’ abilities in critical thinking/clinical reasoning beginning
with Level I nursing courses.

Review of all course examinations to ensure inclusion of adequate numbers
of application or higher level questions aligned with the NCLEX-RN® Test
Plan.

Incorporation of teaching pedagogy that promotes active learning.

Plan to purchase Mountain Measurement Reports that will be shared with
faculty. Mountain Measurement are NCLEX Program Reports that provide
important insight into student performance on the licensure examination
that can help with curriculum planning and program evaluation.

An academic profile will be done on all students who have been reported to
the nursing program as unsuccessful on their first-attempt on the licensure
examination.

Faculty from the two levels in the nursing program have already identified
the changes needed to incorporate the recommendations and will meet
during the summer to institute the necessary changes for implementation in
the Fall 2015 semester.

Office of Academic Affairs
06.15.15
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7. Improve Pass Rates in Developmental Courses and Gateway Courses

Course Fal3 Fal4
MTH 01 51.2 46.3
MTH 05 37.5 33.7
MTH 06 53.9 55.9
MTH 13 62.7 51.9
MTH 30 55.1 55.2
ENG 11 73 68.1
ENG 12 79.5 75.3

e Success Coaches assigned to the Department of Mathematics and English will
maintain consistent contact with students enrolled in developmental courses

e Coaches will follow up on students receiving early progress and mid term
reports regarding poor performance in developmental courses; they will
identify and recommend appropriate academic support services for students
who are not progressing

e C(ollege-Bridge program centered on math with University Heights High
School to include: innovative summer component for rising seniors that
focuses on quantitative reasoning and experiential learning; Year-long
course for seniors that will combine topics to prepare students for college-
level math and place out of remediation; Collaborative teaching between high
school and college faculty

e Math Department will host a Summit to explore diverse approaches to
teaching and learning of elementary and remedial mathematics and the
college level. Summit will include faculty from across CUNY who will present
on best practices and share experiences related to new strategies in
preparing students for success in math

e The Summer Immersion courses will be evaluated and redesigned to offer
new formats that will optimize and engage student learning and
comprehension

e Increase utilization of TutorTrac to review outcomes of students who receive
math/ english tutoring

e Mandate early progress reporting for all Math and developmental courses

Office of Academic Affairs
06.15.15
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Bronx Community College of the City University of New York
2014-15 Academic Year
Performance Goals & Targets for CUNY Executives

Office of Academic Affairs
Claudia Schrader

Goal and Target

Performance Assessment/Outcome

A. University Goals

1.

Increase opportunities for students to be taught by full-
time faculty

a. Percentage of instruction delivered by full-time faculty
b. Ratio of Student FTEs to Full-time Faculty

a. Increased from 54.7 to 57.5 (CC Average 50)
b. Decreased from 27.2 to 26.6 (CC Average 33.3)

Increase faculty scholarship and research impact

a. Average number of publications and creative activities
(3-year weighted rolling average)
Number of funded research grants

c. Total dollar amount of research grants (3-year
weighted rolling average)

a. Maintained at 0.3 (CC Average 0.5)
Maintained at 0
Increased from $1,051 to $25,000

a. Four-year graduation rate of first-time freshmen
(actual and regression-adjusted)
b. Six-year graduation rate of first-time freshmen

3. Ensure that students make timely progress toward
degree completion
a. Average number of credits (equated credits) earned in | a. Increased from 19.5 to 19.8 (CC Average 21.0)
one year b. Increased from 10.8 to 11.9 (CC Average 16.7)
b. Percentage of students who earn 30 credits (equated c. Increased from -1.7 to 2.5
credits) per year
c. One-year retention rate of first-time freshmen (actual
and regression-adjusted)
4. Increase graduation rates

a. Increased from 17.4 to 19.1 (CC Average 20.5)
b. Decreased from 22.4 to 21.2 (CC Average 26.4)






Appendix 11: BCC ECP Performance Assessment

5. Improve student satisfaction with academic support and
student support services
a.

Even years: Colleges will report on policies, practices,
and activities intended to increase student satisfaction
with academic and student support services

0Odd years: Student satisfaction with Academic
Advising Effectiveness and Campus Support Services as
measured by Noel-Levitz SSI

b. Decreased from 5.2 to 5.1 (CC Average 5.1)/ Campus Support
services -- Maintained at 4.9 (CC Average 5.1)

6. Improve student satisfaction with administrative services
a.

Even years: Colleges will report on policies, practices,
and activities intended to increase student satisfaction
with administrative services

Odd years: Student satisfaction with Recruitment and
Financial Aid Effectiveness, Registration Effectiveness,
and Service Excellence as measured by Noel-Levitz SSI

Recruitment and Financial Aid Effectiveness - Decreased from
5.1to 4.9 (CC Average 5.1)

Registration effectiveness- Decreased from 5.3 to 5.2 (CC
Average 5.3)

Service excellence —Decreased from 5.2 to 5.1 (CC Average 5.2)

7. Increase revenues
a.

Voluntary contributions (3-year weighted rolling
average)

Grants and contracts (3-year weighted rolling average)
Alternative revenues (e.g., rentals, licensing, ACE) (3-
year weighted rolling average)

Data not yet available

8. Use financial resources efficiently and prioritize spending
on direct student services
a.

Spending on instruction, research, and student
services as a percentage of tax-levy budget

Percent of budget in reserve (colleges should target 1-
3%)
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9. Increase the proportion of full-time faculty from under-
represented groups
a. Percentage of full-time faculty from under-
represented groups (total minority, women, Italian
Americans)

Women- Increased from 48.6 to 49.5 (CC Average 54.5)
Minority- Decreased from 45.7 to 45.2 (CC Average 39.0)
Italian- Increased from 6.7 to 6.8 (CC Average 6.2)

B. Sector Goals - Goals for Community Colleges

1. Create more efficient remediation pathways
a. Percentage of students fully proficient by the end of
the first year (of those initially needing any
remediation)

Increased from 33.3 to 36.4 (CC Average 45.4)

2. Prepare students for transfer to baccalaureate

programs

a. Percentage of first-time freshmen transferring to any
baccalaureate program within 6 years

b. Transfer rate of AA/AS graduates to any
baccalaureate program

¢. Mean first-semester GPA of baccalaureate transfers
from CUNY community colleges

a. Decreased from 27.5 to 26.4 (CC Average 30.2)
b. Decreased from 69.0 to 64.3 (CC Average 68.6)
c. Decreased from 2.75 to 2.68 (CC Average 2.68)

3. Increase (or maintain high) pass rates on professional
licensure exams
a. Professional licensure pass rates (Nursing
[NCLEX], Occ. Therapy Asst. [NBCO-COTA], Resp.
Therapy Asst.[NBRT-CRT/RRT], etc.)

NCLEX Decreased from 83.3 to 75.9 (CC Average 78.0)

C. College Focus Areas — BCC
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1. Accreditation will be maintained/reaffirmed for the
College and its Academic Programs

e Received Reaffirmation from MSCHE

e Reaccreditation- ACEN- Nursing Program

e Reaccreditation — ABA- Paralegal Program

e Reaccreditation- ACBSP- Business Programs

e Completed BCC Program Reviews/ Self Studies:
Department of Health, Physical Education and Wellness
and Department of Biological Sciences

e Initiated Program Reviews/Self Studies: Department of
History, Radiological Technology, Chemistry and the
Library

2. Progress will be made towards bringing the First Year
Seminar (FYS) to scale

o Departments of Physics and Technology incorporated
FYS as a program requirement in Telecommunications
Technology and Electronics Engineering Technology

o Department of Art and Music has incorporated FYS as a
program requirement in Digital Arts

e Department of Business has initiated the process in
Curriculum Committee to make FYS a program
requirement

e Piloting redesign of OCD to dedicate focus to Transfer
students thereby ensuring FYS as the only option for
first year students

3. First semester success metrics will increase.

Increased Number of students enrolled in FYS
e From 760 (Fall 2013) to 934 (Fall 2014)
Increased Number of faculty teaching FYS
e From 22 (Fall 2013) to 30 (Fall 2014)
Increasedl year retention of First time Full time freshmen
e From 58.1 (Fall 2013) to 61.2 (Fall 2014)
Increased 1 year retention of all first time freshmen (Full and
Part Time)
e From 56.7 (Fall 2013) to 59.9 (Fall 2014)
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4. The percentage of faculty completing early academic
progress grade reports will increase

Increased faculty early academic progress reports:
Spring 2013 20.9%

Fall 2013 37%

Fall 201437 %

e Spring 2015 41%

5. Student performance metrics will improve college-wide.

Pass Rates in Gateway Courses demonstrate significant declines
over the past year.

Course Fal3 Fal4d
MTH 01 51.2 46.3
MTH 05 37.5 33.7
MTH 06 53.9 55.9
MTH 13 62.7 51.9
MTH 30 55.1 55.2
ENG 11 73 68.1
ENG 12 79.5 75.3

6. Degree Works

Increased Student usage
Student Monthly Access
April 2014 (26,518) April 2015 (50,163)
May 2014 (63,871) May 2015 (64,527)
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Bronx Community College Year End Report —June 25 2015
Overview:

This academic year (2014-15) began with a transition in leadership, with the departure of
President Berotte Joseph in September, 2014 and the assumption of the Interim Presidency by
Dr. Eduardo Marti in October, 2014. At that time, the College faced an unstable fiscal condition,
unhealthy enrollment, extensive executive and administrative turnover, risk of an accreditation
warning and diminished campus morale. During these past nine months, the College has
accomplished a great deal, including the following:

= stabilized the budget

* increased enrollment

» finalized the BCC Strategic Plan as well as a five-year implementation plan and a
detailed one-year operational plan

= expanded successful programs (ASAP, First Year Seminar/Program, Learning
Communities, Faculty Development Programs)

= reorganized unsuccessful efforts (Academic Advisement)

= received a reaffirmation of accreditation from the Middle States Commission on Higher
Education (MSCHE) with a request for a Monitoring Report due in April 2016

= documented encouraging gains in student persistence metrics

= improved campus morale (as reflected on faculty and staff satisfaction survey)

= attracted high quality finalists for the Presidency of the College

Progress on College Focus Area Goals

Goal 1: Accreditation will be maintained/reaffirmed for the College and its Academic
Programs

a. For the College by the Middle States Commission on Higher Education (MSCHE)
following the Periodic Review Process;

b. For the programs in the Business Department by the Association of Collegiate Business
Schools and Programs (ASBSP);

c. For the Nuclear Medicine Technology Program by the Joint Review Committee on
Educational Programs in Nuclear Medicine Technology (JCRNMT);

d. For the Paralegal Program by the American Bar Association.

Results 1:

Reaffirmation received from MSCHE; Reaccreditation-ACEN-Nursing Program;
Reaccreditation — ABA Paralegal Program; Reaccreditation — ACBSP — Business Programs.
A Monitoring Report (due April 1, 2016) is requested from MSCHE, documenting further
implementation of:
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(1) The institution’s new strategic plan, articulating institutional and unit level goals that
reflect conclusions drawn from assessment results and establish clear linkages with
CUNY Performance Management Process (PMP) goals (Standard 2);

(2) An organized and sustained process for the periodic review of nonacademic units, with
evidence that results are used to improve programs and services (Standard 7), and

(3) An organized and sustained process to assess the achievement institutional and
program level student learning outcomes in service areas and academic programs, with
evidence that assessment information is shared with appropriate constituencies and
used to improve teaching and learning (Standard 14).

To date, the following has been accomplished:

= Five year Implementation Plan 2015-20, developed which includes for each of the
College’s Strategic Goals and Objectives — major efforts and products/outcomes.

= One-year Operational Plan (2015-16) developed which includes for each of the College’s
Strategic Goals and Objectives — activities, accountabilities and timelines (and which is
linked to budget).

= Guidelines and cycle for Periodic Assessment of Non-Academic Departments developed;

= First group of administrative departments are piloting the Non-Academic Department
Program Review process;

=  Workshops conducted for Non-Academic Departments to establish programming
objectives (including student learning outcomes, where appropriate) and assessment
protocols. College Assessment Coordinator is collecting annual assessment reports from
the Non-Academic as well as the Academic Departments.

= Task Stream Software (to track and map assessment and improvement efforts) is being
purchased and will be implemented across all departments and units of the campus.

= Assessment framework has been expanded to include the development and assessment
of student learning (and other) outcomes in each degree program and in all
nonacademic programs.

Linkage between Focus Goal 1 and College Strategic Plan

Accreditation of the College and its programs relate to each of the College’s Strategic Goals and
Objectives, but most closely the following:

Goal 1: Build a Community of Excellence
Obijective 1.1 — Foster continuous improvement with use of analysis of and evidence driving all
academic, student support and administrative decisions.

Major Efforts
1.1.a — Redesign/implement annual planning/assessment processes to facilitate effectiveness

practice
1.1b — Develop tools/professional development activities to support data and analytically
driven decisions
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Goal 2: Progress will be made towards bringing the First Year Seminar (FYS) to scale

a. The number of sections offered will increase from 29 in Fall 2013 to 33 in Fall 2014.
b. The number of students served will increase from 671 in Fall 2013 to 20 in Fall 2014.

Increase in FYS sections and students accomplished as follows:

Fall 2012 Fall 2013 Fall 2014
FYS Sections 21 34 45
FYS Students 504 860 1077

Student participation in the First Year Program and Seminar continues to be associated with
stronger academic performance and persistence compared to students who are not
participating in the program. ! The overall increase in college-wide retention rates (6% point
increase from 55% to 61%) has been positively impacted by this effort.

Linkage between Focus Goal 2 and College Strategic Plan

The First Year Program design emerged as the first initiative resulting from the College’s
Strategic Plan (with many of the plan’s components first identified in 2011). It is our hope that
as the full plan is implemented (2015-20), similar positive outcomes will be evidenced across all
campus operations. The First Year Program (first piloted in Spring 2012) includes elements
from each of the 3 overarching objectives in Goal 1: Build a Community of Excellence, including
the promotion of: analytically driven decisions (1.1), mentoring and professional development
(1.2) and collaboration/integration/alignment (1.3).

The program was conceived as a combination of high impact practices designed to achieve Goal
2: Empower Students to Succeed, which includes promoting student engagement and
knowledge of college expectations and standards (2.1); assuring a cohesive academic
experience with clear pathways, organized experiences and consistent communications (2.2);
and providing efficient, accessible, user friendly and integrated student services and supports
(2.3).

! outcomes evaluation utilizing propensity score matching analysis demonstrated positive 1-semester and 1-year performance
and persistence impacts for students participating in FYS. Utilizing a data file containing demographic and academic information
for full-time, first-time freshmen who entered BCC between Fall 2012 and Fall 2013, matched comparison groups (who did not
enroll in a Freshmen Seminar course) were identified for students who took the First Year Seminar (FYS) and for those who took
the traditional freshmen seminar course (OCD). The FYS group demonstrated about a 10% point higher retention rate
compared to their matched group after one semester (82% vs. 72%) and one year (65% vs. 54%), while the OCD group
demonstrated a lead of 7% points after one semester (75% vs. 68%), but no lead after one year (54% vs. 54%).
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Finally, students cannot be successful in College (and beyond) unless they are learning deeply
(Goal 3: Deepen Student Learning), which includes the promotion and reinforcement of
teaching and learning for application (3.1), which in turn, is positively impacted by the
promotion of integrated faculty development (3.2) and the promotion of excellent teaching and
scholarship (3.3).

Goal 3: First Semester success metrics will increase.

a. The one-semester retention rate of first-time, full-time students will increase from 77.6

to 79.6.
b. The average % of first-time, full-time students with GPA>=2.0 will increase from 53.9%
to 55.9%
Results 3:

While the one-semester retention rate of first-time, full-time students remained flat from Fal3
to Fal4, the percent of first-time, full-time students with a GPA>=2.0 did increase by 3% points.

Fall 2012 Fall 2013 Fall 2014
1-semester retention | 82% 80% 80%
% with GPA>=2.0 54% 57% 57%

Again, performance measures for students enrolled in FYS exceed those who are not enrolled in
FYS (see table below). As College continues to bring FYS to scale, we expect to see college-wide

performa nce rates increase.

Fall 2012 Fall 20013 Fall 2014

1 semester retention
FYS | 87% 86% 87%
OCD | 81% 79% 76%
Other | 81% 70% 69%

% GPA>=2.0

FYS | 69% 69% 68%
OCD | 47% 51% 49%
Other | 54% 49% 50%

Linkage between Focus Goal 3 and College Strategic Plan

(see response for Goal 3 above).
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Goal 4: The percentage of faculty completing early academic progress grade reports will
increase.

a. The percentage of Early Academic Progress Grades assigned will increase college-wide
from 38% to 50.

Results 4:

The percentage of Early Academic Progress Grades assigned did not meet target.

Spring 2013 Fall 2013 Fall 2014

% early progress
grades assigned 21% 38% 37%

The Early Academic Progress Grade was designed to provide students with an early alert (during
the 3™ to 5™ weeks of class) as to their progress in courses (exceeding expectations, meeting
expectations or not meeting expectations). The Academic Affairs “Corrective Action Plan” calls
for mandating early progress grades in some areas.

Linkage between Focus Goal 4 and College Strategic Plan

Goal 2: Promote Student Engagement, Knowledge of College Expectations and Standards
Effort C. Develop tracking/assessment/response systems for 1t year and at-risk students

Goal 5: Student performance metrics will improve college-wide.

a. The percentage of high risk grades (D,F,R,WU) will decrease from 22.5% college-wide in
Fall 2013 to 20.0% in Fall 2014.

b. Departments with courses that have a high percentage (30% or more) of high risk grades
will identify/implement strategies and plans for reducing the percentage of those
grades. (Strategies may include faculty development efforts, student supports such as
Supplemental instruction, revision of pre-requisites, etc).

Results 5:

The percentage of high risk grades (D,F,R,WU) has not decreased college-wide over past 2
years.

Fall 2012 Fall 2013 Fall 2014
% high risk grades 21.3% 20.6% 23.7%

The Academic Affairs “Corrective Action Plan” to improve pass rates in specific areas
(developmental courses and gateway courses) calls for specific efforts in those departments.
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Linkage between Focus Goal 5 and College Strategic Plan

Almost the entire BCC Strategic and Implementation Plans, “Building a Community of
Excellence” (see attached) are designed to positively impact student performance and success.
In particular, the following goals and objectives are directly related to student performance:

Goal 1: Build a Community of Excellence

Objective 1.1 — Foster continuous improvement with use of analysis and evidence
driving all academic, student support and administrative decisions.

Obijective 1.2 — Promote mentoring and professional development at all levels of the
College to support the learning and development of all members of the campus

community.

Objective 1.3 — Foster a culture of collaboration, integration and alignment of
curriculum, student support and administrative processes.

Goal 2: Empower Students to Succeed

Obijective 2.1 — Promote student engagement, cultural competency and knowledge of
college expectations and community standards.

Objective 2.2 — Assure a cohesive academic experience (from pre-college to post-
graduation) including clear pathways, organized experiences, and consistent
communications with clear oversight and accountabilities in place.

Obijective 2.3 — Provide efficient, accessible, user-friendly and integrated student
services and support structures that address the holistic needs and well-being of every
BCC student.

Goal 3: Deepen Student Learning

Obijective 3.1 — Promote and reinforce active teaching and learning for application
among all faculty members.

Obijective 3.2 Promote integrated faculty development

Obijective 3.3 Promote and encourage excellent teaching and scholarship (including
scholarship of teaching) in promotion and tenure processes.
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DRAFT 2015-16 Prospective Report Template
Bronx Community College

Provide a target value for each metric (yellow-shaded cells) and complete sections B and C below.
Section A - University Goals

1 - Increase opportunities for students to be taught by full-time faculty

2009-10 2011-12 2012-13 2013-14 2014-15
Percentage of annual instructional FTEs 57.6 54.7 57.5 59.5 59.8
delivered by full-time faculty
Fall 2010 Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
Ratio of FTE student to full-time faculty 25.6 27.8 27.2 26.6 25.9 26.0
2 - Increase faculty scholarship and research impact
2010 2011 2012 2013 2014 2015
Average number of pieces of 0.2 0.1 0.3 0.4 0.2 0.3
scholarship/creative activity (annual)
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015 FY 2016
Number of funded research grants 1 1 0 0 1 1
Research awards (annual) $121,719 $5,255 SO SO $50,000 $45,228
3 - Ensure that students make timely progress toward degree completion
Fall 2009 Fall 2010 2010-11 Fall 2012 Fall 2013 Fall 2014
Entrants Entrants Entrants Entrants Entrants
Average number of equated credits earned 18.6 19.2 57.0 19.5 19.8 20.0
in one year by associate full-time first-time
freshmen
Fall 2009 Fall 2010 Fall 2011 Fall 2012 Fall 2013 Fall 2014
Percentage of associate students who earn 9.6 9.9 12.0 10.8 11.9 12.0
30 equated credits per year
Fall 2009 Fall 2010 Fall 2011 Fall 2012 Fall 2013 Fall 2014
Entrants Entrants Entrants Entrants Entrants Entrants
One-year retention rate of associate full- 60.9 58.0 55.0 58.1 61.2 61.5
time first-time freshmen
Difference between actual and predicted 2.3 -2.8 -4.4 -1.7# 2.5 2.6
1-year retention rate of associate full-time
first-time freshmen
#Value is not statistically significantly different from 0.
4 - Increase graduation rates
Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2011
Entrants Entrants Entrants Entrants Entrants Entrants
Four-year graduation rate of associate full- 13.7 14.6 14.9 17.4 19.1 | 19.3
time first-time freshmen
Difference between actual and predicted 0.0# 1.3# 1.7 2.9 3.4 | 3.5
4-year graduation rate of associate full-
time first-time freshmen
Fall 2004 Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2009
Entrants Entrants Entrants Entrants Entrants Entrants
October 15, 2015 1
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Six-year graduation rate of associate full- 19.7 20.1 22.6 22.4 212 | 213
time first-time freshmen
#Value is not statistically significantly different from 0.
5 - Improve student satisfaction with academic support and student support services
2013 2015
Satisfaction with academic advising 5.2 (1.3) 5.1(1.5)
effectiveness (Noel-Levitz SSI)
Satisfaction with campus support services 4.9 (1.2) 49 (1.3)
(Noel-Levitz SSI)
6 - Improve student satisfaction with administrative services
2013 2015
Satisfaction with admissions and financial 5.1(1.2) 49 (1.4)
aid effectiveness (Noel-Levitz SSl)
Satisfaction with registration effectiveness 5.3(1.1) 5.2(1.2)
(Noel-Levitz SSI)
Satisfaction with service excellence (Noel- 5.2(1.1) 5.1(1.2)
Levitz SSI)
7 - Increase revenues
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015 FY 2016
Total voluntary support (annual) $1,651,416 | $1,978,371 | $1,990,231 | $2,401,090 | $2,318,534 | $2,330,127
Grant and contract awards (annual) $7,123,629 | $5,687,645 | S$5,324,648 | $5,209,872 | $5,251,578 $5,277,836
Alternative revenues (annual) - $657,494 $512,919 $631,977 na
8 - Use financial resources efficiently and prioritize spending on direct student services
FY 2011 FY 2012 FY 2013 FY 2014 FY 2015 FY 2016
Spending on student services and 64.3 63.5 63.6 64.9 na 65.5
instruction and departmental
research as a percentage of tax-levy
budget
Spending on student services as a 10.1 10.2 9.5 10.0 na 10.1
percentage of tax-levy budget
Spending on instruction and 54.2 534 54.2 54.9 na 554
departmental research as a
percentage of tax-levy budget
Percentage of budget in reserve 1.1 3.1 3.1 -0.3 na 3.1
9 - Increase the proportion of full-time faculty from under-represented groups
Fall 2010 Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
Percentage of minority full-time faculty 45.2 454 447 45.7 45.2 45.7
Percentage of Italian American full-time 6.8 7.3 7.2 6.7 6.8 6.9
faculty
Percentage of women full-time faculty 47.4 49.0 493 48.6 495 50.0
October 15, 2015 2
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10 - Increase faculty satisfaction

Colleges should report COACHE results on faculty satisfaction with nature of work (research, teaching and service),
tenure and promotion policies and processes, and interdisciplinary work, collaboration and mentoring.45.7

Section B — Community College Goals

1 - Create more efficient remediation pathways

Fall 2009 Fall 2010 Fall 2011 Fall 2012 Fall 2013 Fall 2014
Percentage of students fully proficient by 26.8 27.5 28.5 333 36.4 36.8
the end of the first year (of those initially
needing any remediation)
2 — Prepare students for transfer to baccalaureate programs
Fall 2004 Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2009
Entrants Entrants Entrants Entrants Entrants Entrants
Percentage of first-time freshmen 25.2 25.4 27.4 27.5 26.4 26.7
transferring to any baccalaureate program
within 6 years
2008-09 2009-10 2010-11 2011-12 2012-13 2013-14
Transfer rate of AA/AS graduates to any 67.4 64.3 63.8 69.0 64.3 65.0
baccalaureate program
Fall 2010 Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
Mean first-semester GPA of baccalaureate 2.76 2.77 2.82 2.75 2.68 2.71
transfers from CUNY associate programs
3 — Increase (or maintain high) pass rates on professional licensure exams
2010 2011 2012 2013 2014 2015
NCLEX (RN licensure) pass rate 90.6 71.8 86.0 833 75.9 85.0

Report licensure exam results for other programs at your college, including the number of students tested each year.

“Methodological Notes” for the 2014-15 metrics can be viewed and downloaded at http://www1.cuny.edu/sites/6/wp-
content/uploads/sites/6/media-assets/pmp _methodological notes 20150727.pdf or navigating to

http://cuny.edu/pmp and clicking on the link on the right.

Section C — College Focus Goals

BCC Focus Goal 1:

Connection to BCC Strategic Plan

Implement revitalized formal assessment program

Consistent with the new BCC Strategic Plan, Building a Community of Excellence: 2015-20 (unanimously approved by the
College Senate in December 2014), BCC is implementing a revitalized formal assessment program, which relates to the

Strategic Plan in the following ways:

October 15, 2015
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BCC Strategic Plan (2015-20)
Goal 1: Build a Community of Excellence
1.1 Foster continuous improvement with the use of analysis and
evidence driving all academic, student support and administrative
decisions
1.1.b Develop tools/professional development activities to support
data and analytically driven decisions.

In addition this goal addresses College expectations to:

=  Comply with accreditation expectations to “assure the fulfillment of the college’s mission and goals, continuously
assessing and improving programs and services; and responding to challenges and opportunities” (MSCHE
Characteristics of Excellence).

=  Facilitate the collection, maintenance and accessibility of assessment materials to document assessment of
institutional, program and student learning outcomes — which can then be used to guide improvements in teaching,
learning and service delivery (utilizing newly purchased Taskstream Software).

= Assure that BCC effectively and specifically responds (in a Monitoring Report, April 2016) to the most recent
formal action taken by the Middle States Commission on Higher Education (MSCHE) at its November 20, 2014

meeting.

Targets:

The College will collect (and upload into Taskstream) the following documents for at least 75% of all departments of all
divisions of the College:

1. Departmental Mission Statement

2. Program Objectives/Learning Outcomes (where applicable)

3. Assessment Measures

4. Annual Assessment Reports (summarizing results and providing evidence of improvements)
BCC Focus Goal 2: Prepare for major ASAP expansion at BCC

- increase from 455 students in Fall 2015 to 1800 students in Fall 2016

Connection to BCC Strategic Plan

ASAP expansion relates directly to the following goals and objectives in the BCC Strategic Plan:

BCC Strategic Plan (2015-20)
Goal 1: Build a Community of Excellence
1.1 Foster continuous improvement with the use of analysis and
evidence driving all academic, student support and administrative
decisions
= Develop tools/professional development activities to support
data and analytically driven decisions
= Promote student engagement, cultural competency and
knowledge of college expectations and community standards

Goal 2: Empower Students to Succeed
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2.1 Promote student engagement, cultural competency and knowledge
of college expectations and community standards

2.2 Assure a cohesive academic experience (from pre-college to post
graduation) including clear pathways, organized experiences and
consistent communications with clear oversight and accountabilities in
place

2.3 Provide efficient, accessible, user-friendly and integrated student
services and support structures that address the holistic needs and
well-being of every BCC students.

Targets:

= |ncrease ASAP enrollment at BCC from 455 students in Fall 2015 to 1800 students in Fall 2015.

BCC Focus Goal 3: Increase BCC’s digital footprint
= Increase the diversity of online course offerings
® Increase the percentage of online student FTE’s
® Increase the number of full- and part-time faculty participating in online course
development training and subsequent instruction

Connection to BCC Strategic Plan

The BCC 2015-20 Strategic Plan: Building a Community of Excellence emphasizes both the importance of online learning
in deepening student learning and enhancing the campus environment and highlights the need to promote professional
development at all levels across the College to support the learning and development of all members of the campus
community.

BCC Strategic Plan (2015-20)
Goal 1: Build a Community of Excellence
1.2 Promote mentoring and professional development at all levels
across the college to support the learning and development of all
members of the campus community.
Goal 3: Deepen Student Learning
3.1 Promote and reinforce active teaching and learning for application
among all faculty members.
3.2 Promote integrated faculty development.

Targets:

= 15 full-time and 10 part-time faculty will be trained in on-line course development and prepared to teach on-line
course(s) in 2016-17.
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l. Overview

These Guidelines for Periodic Review and Administrative Departmental Self Study provide a
framework for the administrative departments at BCC draw upon the standards and
approaches to assessment defined by the Middle States Commission on Higher Education and
parallel the Self Study review process and cycle used by the Academic Departments at the
College.

The self-study is envisioned as providing a reflective report on the department’s contribution to
realizing the college’s mission and achieving its goals. In addition to providing a snapshot of the
department’s activities, resources and outcomes, the self-study should provide evidence and
analysis of the extent to which and how well the department is performing its primary functions
and achieving its goals.

In compliance with Middle States’ Standards, the following key ideas shape the purview of
these guidelines.

1. They envision the scope of assessment as a department-wide activity with assessment
results used to make improvements.
2. They are intended to promote analytical and meaningful reflection as the basis for
departmental planning.
In this vein, the self- study should provide the department’s perspectives on the:

1. Extent to which a department fulfills its mission and meets it goals.
Effectiveness of major functions and the use of resources.
Methods used to assess both 1 and 2.

Il Administrative Review Process and Calendar
Information about this process, including information about preparing for the site visit, is
available from the Office of Institutional Research, Planning and Assessment.

Periodic Administrative Department Review Schedule of Cycles (2015-20)
Periodic Administrative Department Review Process
Timetable for the Periodic Administrative Review Process

P wnN e

Guidelines for Reviewers





Components of the Self-Study

A. Executive Summary

Summary of self-study document (1-2 pages).

B. Department Description

SANEL o o

What is the mission (central purpose) of the department/unit?
How does the mission of the department contribute to the mission of the College?
What are the core functions of the department?
What products/services are linked with each of the core functions?
Who are the constituents of each of the products services listed?
In what ways do the functions and activities of this department contribute or relate to
the College’s ongoing goals? (these are same as PMP goals)
e Ensure academic excellence
e Promote student success
e Enhance financial and management effectiveness

In what ways do (or could) the functions and activities of this department contribute or
relate to the College’s Strategic Directions 2014:2019:

Build a Community of Excellence
Empower Students to Succeed
Deepen Student Learning

Develop World Citizens

Cultivate a 215t Century Curriculum
Enhance the Campus Environment

No vk~ wbnNRE

Promote a Reputation for Excellence

C. Department Assessment

What are the current professional standards norms for this department in higher
education? What evidence demonstrates the extent to which the BCC department
meets these professional standards? If the department does not meet these standards,
what would be needed?





2. Summarize assessment approaches used in the department to measure effectiveness
(for each of the major functions of the department).

3. Describe assessment results for department. Describe and demonstrate the
effectiveness or quality of functions, products and services.

4. How has the department used assessment results to make improvements? Describe
results.

D. Department Resources
Staffing

Budget
Space and Facilities

P wnN PR

Technology

E. Recommendations and Future Plans
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Guidelines for
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I. Overview

The requirement for departmental academic review as a formal periodic process, including
both a self-study and external evaluation, is mandated by the CUNY Board of Trustees. Each
CUNY college is required to report annually on these academic reviews as part of the CUNY
Performance Management Process.

The BCC Guidelines for Periodic Academic Review and Departmental Self-Study draw upon
the standards and approaches to assessment defined by the Middle States Commission on
Higher Education. These Guidelines are intended for use in internal college reviews to assist
faculty in writing a departmental self-study as well as preparing for the site visit by external
reviewers. In addition to the external reviewers, other readers of the self-study will be
department faculty and college administrators.

The self-study is envisioned as providing a reflective report on the department’s contribution
to realizing the college’s mission and achieving its goals. In addition to providing a snapshot
of the department’s instructional activities and resources, curriculum development and
engagement, and organizational infrastructure, the self-study should provide evidence and
analysis of faculty assessment of student learning and how faculty use outcomes
assessment to shape departmental curricular, instructional, and resource planning.

In compliance with Middle States’ Standards, three key ideas shape the purview of these
Guidelines:

1. They place documentation of student learning assessment at the heart of the
academic review process and reporting.

2. They envision the scope of assessment as a department-wide activity with
assessment results used to make improvements.

3. They are intended to promote analytical and meaningful reflection upon teaching and
learning as the basis for departmental planning.

In this vein, the self-study should provide faculty perspectives on the following:

1. The extent to which a department fulfills its mission and meets its academic goals.
2. The effectiveness of teaching practices and use of resources.
3. The methods used to assess both 1 and 2.

In consultation with the Office of Academic Affairs (OAA), planning for the site visit by two
external evaluators begins in the last stages of preparing the self-study. After the site visit
and receipt of the external evaluators’ report, the department will be asked to prepare an
evidence-based action plan for improving instruction and the curriculum.

External agency accreditation reviews follow agency-generated guidelines and procedures
for self-study preparation that incorporate accreditation agency standards and procedural
expectations. Departments that offer externally accredited programs may reference these
findings as appropriate.

I1I. Department-Specific Inquiry Questions





Each department will be expected to address some specific and unique curricular areas as
outlined in questions that may focus upon recent program or course revisions, new courses
or programs, changes in instructional infrastructure, grant-funded initiatives, recently
introduced resources, or other matters. These questions may arise in several ways: They
could be prepared by the Office of Academic Affairs and presented to the department as an
Addendum to these Self-Study Guidelines. These questions may also be departmentally
generated, perhaps through a preliminary analysis of data compiled for Section III.E, from a
review of CUNY PMP and Middle States reports, or from faculty experience in the classroom.
The self-study should provide answers to these questions, but where they are embedded in
the narrative and in the appendices may vary, depending upon the nature of their focus.

III. Components of the Self-Study Report
A. Department Overview

Provide a departmental mission statement with goals that relate to the college’s mission, goals,
and strategic planning (See college catalog and/or Web site). The department’s mission and goals
should reflect its values and vision with regard to instructional and other areas of departmental
faculty work; curricula, programs, and courses; and co-curricular programs. This discussion should
include identification of the career and/or educational pathways for which the department’s
coursework and programs prepare students after they graduate from BCC. Departmental mission
and goals may be contextualized by any of the following:

1. One or more degree or certificate programs offered, including dual/joint
programs with CUNY senior colleges.

2. Multi-sectioned courses or sequence(s) of courses taken by students in several
programs across disciplines and departments.

3. Departmental faculty involvement with other instructional programs: Honors,
Remedial Programs, Teaching with Technology, Writing Across the Curriculum,
etc.

4. Clinical, internship, practicum, or other program capstone learning experiences.

5. Other departmental faculty work that is related to or supports instruction (e.g.,
advisement, adjunct faculty development, co-curricular programs, student clubs,
etc.).

B. Programs and Courses

1. Identify student learning outcomes in departmental courses and programs, providing
details of what students should be able to demonstrate, know or perform after completing
each required course and each program offered in the department. This includes courses in
the department preparing the self-study that fulfill curriculum requirements for students in
programs offered by other departments. Explain why and how the learning outcomes will be
important for graduating students who transfer to senior colleges and/or seek employment.

2. Discuss the alignment of course learning outcomes with the college’s institutional General
Education learning outcomes or Pathways learning outcomes. As appropriate, this should
include mastery of discipline-specific content and skills that may be embodied in both the
Personal Growth and Professional Development proficiency as well as other General
Education proficiencies.

3. For each program in the department, provide a map or other vehicle for displaying the
alignment of program learning outcomes with General Education or Pathways proficiencies





and goals, and discuss what this map or vehicle reveals about student learning in the
program.

4. Identify sections of courses with special focus or modality (e.g., writing intensive, honors,
teaching with technology), and the faculty who teach them. Describe the relationship
between objectives of the course as it is usually offered and the objectives of the course
when offered in this modality. Describe student learning assessment of these courses and
what analysis of findings suggests about future offerings of them in this mode.

C. Student Learning Assessment

Summarize faculty assessment of student learning outcomes since the last departmental
self-study, indicating which courses have been assessed and how assessment results have
been used. In particular, describe in detail faculty assessment activities in the last 2-3 years
with specific discussion of materials documenting these activities and results that are
included in the Appendix of the self-study. Your discussion should feature the process for
the following:

1. Development of learning outcomes aligned with General Education or Pathways
proficiencies and goals.

2. Determining how and what student work or products were assessed.

3. Development and use of assessment tools such as rubrics or other measurements
with criteria for evaluating or rating student performance.

4. Sampling and collecting student work.

5. Conducting outcomes analysis of the levels of student performance and learning.

Discuss how assessment findings are being used, or will be used, to improve or sustain
curricular currency, student learning, and teaching effectiveness. Include a description of
plans, and efforts already underway, leading to curricular reform or introduction of new
teaching practices and resources.

D. Faculty and Teaching

Provide a snapshot profile of current departmental full-time tenured and tenure-track
faculty including tenure status; rank; teaching area (include courses each usually teaches);
research area; WAC trained (include course number and number of sections of WI courses
offered in last 3 years); Honors sections (which courses?). Indicate the number of substitute
and adjunct faculty in the last academic year, and provide a breakdown by courses showing
the number of sections taught by full time tenured/tenure-track, substitute faculty and
adjuncts. Please note that some of this information can be presented in tabular form.
Discuss staffing and personnel changes in the last 3 years and the context or reason for
these changes.

Describe methods and criteria of evaluating faculty’s knowledge in departmental academic
disciplines and teaching practices, and discuss methods and criteria used to keep courses
current and ensure effective teaching. Include discussion of departmental organizational
structures and other arrangements (faculty orientation and mentoring, etc.) that promote
and nurture a culture of shared accountability and collaboration for curricular and
instructional planning, implementation, and assessment. Include discussion of efforts

through departmental and institutional supports, such as the Center for Teaching, Learning,
and Technology, to address improving pedagogical competencies of the faculty.





Describe strategies to promote student success, analyze their effectiveness, and discuss
plans for improvement. As relevant, include current faculty assignments or engagements in
leadership roles for co-curricular programs that are departmental, divisional, or college
wide.

Assess the adequacy and use of course-based resources to enrich student learning, advance
teaching excellence, and realize the achievement of educational goals. Describe how the
department evaluates use of these resources and their impact on achieving instructional
goals and sustaining or improving student learning.

E. Current Students and Graduates

Describe departmental academic support for students with respect to advising, tutoring, lab
facilities, technology and other resources, and discuss how they are impacting student
success. Where this is available, describe outcomes assessment and its findings for gauging
the effectiveness of these resources. Indicate what sort of planning is underway, or will be
developed, to assess these student supports and use assessment findings to improve
student success.

Discuss and analyze data provided in the Appendix regarding enrollment trends in
departmental courses—especially concerning significant passing and withdrawal trends—and
programs in the last five years. Analyze student progression through sequenced courses.
Discuss projected enrollment and staffing for the next three years, and explain the basis for
this projection.

For departments with AA, AS, AAS degree and certificate programs, provide information on
the transfer and success of graduates in baccalaureate programs within CUNY. The Office of
Institutional Research can help you to obtain data from the CUNY Institutional Research
Database. Analyze this data and discuss how it can be used for designing direct assessment
of student learning in specific courses and programs. (Consult with the Dean of Research,
Planning and Assessment, as appropriate.)

For AAS and Certificate programs, provide information on employment of graduates based
upon surveys and outreach to graduates and employers. Useful information includes which
features of the curriculum and teaching practices helped prepare the graduates for their
positions; which knowledge and skills continue to be of use; and which areas or skills
graduates would recommend be addressed or emphasized for future program students. The
Director of Alumni Relations may be able to provide you with alumni contact information.

In this section of the self-study, describe how the department keeps course equivalencies
on CUNY TIPPS current with curriculum and course development and revisions. Identify
courses for which TIPPS updating is needed, and provide a plan for accomplishing this.
Please review course equivalencies as currently published on CUNY TIPPS for all required
courses that are offered in your department, including courses required for students in
majors offered by other departments, e.g., courses in core and required areas of study, and
courses in specialization areas of curriculum patterns.

It is very important that equivalencies for non-Pathways and major courses are up-to-date
on TIPPS so that students will not encounter difficulty in having BCC required courses
accepted for transfer at CUNY senior colleges, especially the colleges to which most of our
students transfer (e.g., Lehman, John Jay, CCNY, and Baruch). Transferability of courses
should be stated clearly on TIPPS, indicating senior college degree credit for an equivalent
course at the senior college. A TIPPS entry indicating that a course transfers for elective
credit is not sufficient for this purpose and needs attention. Please identify all courses that
need to be reviewed and evaluated, and indicate your department’s plan for contacting and
consulting with the appropriate senior college department to collaborate on getting TIPPS
updated as soon as possible.





Departments that have associate degree programs should evaluate the effectiveness of
existing articulation agreements and describe plans for appropriate updating or
modification. This is of particular importance for associate degree programs which were
revised to include the Pathways Common Core and for other curriculum revisions since the
existing agreement was written. Indicate in the self-study which agreements need to be
updated, what specifically needs to be modified, and the department’s plans for doing this in
collaboration with the senior college.

Note that CUNY expects each associate degree program to have at least one articulation
agreement with a CUNY senior college. This includes AAS programs that have parallel or
related programs at a senior college. In cases where programs may not be able to articulate
seamlessly, negotiations with the senior college may result in a “best fit” agreement that
ensures a maximum number of transfer credits toward the baccalaureate degree. Describe
departmental plans for creating new articulation agreements for programs that do not yet
have an agreement with a CUNY senior college.

For assistance with TIPPS and articulation agreements, please contact the Academic and
Transfer Resources Coordinator.

F. Emerging Challenges and Future Directions

Identify emerging challenges that might impede the mission of the department. Describe
how the challenges may be addressed. Identify future curricular or pedagogical goals and
directions the department is considering. Explain the rationale for them, including a
description of assessment results and analysis that contextualizes future planning.

Discuss what aspects of departmental work should be strengthened, how and why; and
what needs to be changed, how and why.

G. Appendices
Please include the following as appendices to the self-study document.

1. Curriculum patterns of all associate and certificate programs and course
descriptions offered by the department as published in the most recent BCC
Catalog or Addendum. Include Chancellor’s University Report for curriculum
and course updates since the most recent Catalog was published, if
applicable.

2. The latest version of syllabi for all department courses offered in the last 5
years.

3. Assessment tools, including completed assessment report forms; templates;
rubrics or other measurements with criteria for evaluating or rating student
work.

4. Samples of different performance levels of student work (presented
anonymously) for courses that have been assessed in the last 3 years.

5. Curriculum program maps showing the alignment of institutional General
Education or Pathways learning outcomes (for departments with degree and
certificate programs).

6. Enrollments, pass and withdrawal rates of fall and spring courses for the last
5 years (include summer courses in programs that have summer clinical
coursework).

7. Degree program enrollment and graduation in the last 5 years. (For
departments with degree programs.)

8. Existing articulation agreements.





IV. Academic Review Process and Calendar
The Academic Review Process generally occurs over three semesters:

Semester 1: Academic Review Planning
Discussion of Periodic Academic Review Guidelines with OAA and on a departmental level
with faculty. Development of questions to guide the departmental self-study.

Semester 2: Self-Study Development
Drafting of the Self Study document by department leadership and faculty. Consultation
with and review by OAA.

Semester 3: Site Visit and Action Plan
In consultation with OAA, external reviewers receive self-study document, visit campus, and
prepare a post-visit review report. Department responds to report and prepares action plan.

Additional information is available on request from OAA with suggested timelines and details
on the site visit.
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BCC Schedule for Periodic Administrative Self-Study

Year 1: (2015-16)

Year 2: (2016-17)

Year 3: (2017-18)

Year 4: (2018-19)

» Information
Technology (IT)

» Public Safety

» Physical Plant
Services (PPS)

> CLIP

> CTLT

» College
Discovery

» Academic
Assessment

» Institutional
Research

Enrollment Contingent

>
>
>
>
>
>
>

Registrar

Bursar
Admissions/Recruitment
Testing

Scheduling

One-Stop Center
Academic Advisement

Academic Support Services

>
>
>

Tutoring

Learning Commons
Writing Center/Math
Lab

CUE

Supplemental
Instruction Program

Student Support
Services

Disability Services
Veteran Services
Student Life
COPE

MOCI
Psychological
Services

» Counseling

Fundraising and
Community Relations

VVVVYVYVYYVY

» Development

» Grants

> Alumni Affairs

» Government
Relations

» Marketing

Campus Services

» Facilities
Management and
Planning

> Environmental
Health and Safety

» Legal/Labor
Affairs

> Diversity and
Affirmative Action

Pre-College and
Continuing Education
Programs
College Now
Future Now
Bronx EOC
Continuing
Education
Business Operations
Purchasing
Budget
Payroll
Human
Resources
Property
Management
and Receiving
» Duplicating, Mail
and AV Services
> Events
Management
» BCC Association
Academic Programs
»  Writing Across
the Curriculum

YV VYV

YV VYV

Y

> First Year
Program
» Learning

Communities







Appendix 17: Fall 2015 Assessment Calendar

Fall 2015 Assessment Calendar

gp
Date Time Location | Group mtg# | Assessment Activity
1-Sep | 2:00-4:00 LH 23 Assessment Team AT1 | Planning/Scheduling
Assessment Overview/Mission
8-Sep | 2:00-4:00 CTLT Assessment Council ACl | Review
LH Assessment Overview/Mission
10-Sep | 11:00-1:00 | Lounge Administrative Council AD1 | Review
10:00- Assessment Overview/Mission
24-Sep | 12:00 PCR VPs, Deans & Chairs CH1 | Review
25-Sep | 8:00-5:00 RCB 211 Multiple Participants w1 Learning Assessment Academy
28-Sep All Academic/Administrative Departments Mission Statement Due
29-Sep | 2:00-4:00 TBD Assessment Council AC2 | Objectives/Learning Outcomes
6-Oct | 2:00-4:00 CTLT All invited W2 | Wkshop-Objectives/Outcomes
13-Oct | 2:00-4:00 TBD Assessment Team AT2 | Prep for Tool/Outcomes
20-Oct | 2:00-4:00 CTLT Assessment Council AC3 | Tools and Measures
10:00-
21-Oct | 12:00 PCR VPs, Deans & Chairs CH2 | Objectives/Learning Outcomes
10:00-
23-Oct | 12:00 RCB 211 Administrative Council AD2 | Objectives/Learning Outcomes
Objectives/Learning Outcomes
27-Oct All Academic/Administrative Departments Due
3-Nov | 2:00-4:00 CTLT Assessment Council AC4 | Tools and Measures
10-Nov | 2:00-4:00 CTLT All invited w3 Wkshop-Tools and Measures
17-Nov | 2:00-4:00 CTLT Assessment Council AC5 | Assessment Report/Closing Loop
10:00-
20-Nov | 12:00 RCB 211 Administrative Council AD3 | Tools and Measures
24-Nov | 2:00-4:00 TBD Assessmsent Team AT3 | Prep for Reporting/Closing Loop
10:00-
25-Nov | 12:00 PCR VPs, Deans & Chairs CH3 | Tools and Measures
30-Nov All Academic/Administrative Departments Tools and Measures Due
1-Dec | 2:00-4:00 CTLT Assessment Council AC6 | Assessment Report/Closing Loop
8-Dec | 2:00-4:00 CTLT All invited W4 | Wkshop-Reporting/Closing Loop
10:00-
11-Dec | 12:00 TDB Administrative Council AD4 | Assessment Report/Closing Loop
15-Dec | 2:00-4:00 TBD Assessment Team AT4 | Planning Next Semester
10:00-
16-Dec | 12:00 PCR VPs, Deans & Chairs CH4 | Assessment Report/Closing Loop
8-Jan All Academic/Administrative Departments Assessment Reports Due

Key: AT=Assessment Team, AC=Assessment Council, AD=Administrative Council, CH=Chairpersons, W=Workshop
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Appendix 19: BCC FOE Plan

John Gardner’s Feedback 5-8-11

This is another masterful job of “analytics”. We have had 197 institutions undergo the FoE process but | have never seen one of
them do what you have done here—i.e. lay out very coherently and succinctly the proposed activities connected to both the nine
Foundational Dimensions of Excellence and relevant supportive citations from the literature. Congratulations. This is another
tool, outcome you have produced that is definitely worthy of sharing with other institutioins. | hope you will let us put this in our
FoEtec Resource Center for the inspiration and edification of others. Another reaction that | have is how wonderful it would be if
you now took the next step and combined this matrix with a schematic of who, what units, offices, should be tasked with
implementing these steps, and according to what timeline and priority, and accountable to whom or what for doing so. Then you
would have THE truly complete matrix and blueprint, masterfully and succinctly presented. | hope you will go on to this next step.
John Gardner
May 8, 2011

Bronx Community College Freshman Year Analytical Group
Chart of Proposed Activities with Corresponding Rationale/Theories of Action
May 5, 2011

Proposed Activities, Practices and Policies (and Rationale) for Addressing Problems and Goals!

. Facilitate student success in (and progress through) basic skills requirements and first year courses

Proposed Activities Rationale for Proposed Activities- Theories of Action

1. Improve incoming student skills scores with multiple opportunities for =  FoE Learning Dimension (foundations institutions deliver curricular

1 The nine Foundational Dimensions utilized by the John Gardner Institute for Excellence in the Freshman Year are based on a thorough review of literature. A selected bibliography is attached from
the Institute and references to the dimensions’ characteristics in this table are therefore included in the “evidence” to support a proposed activity





Appendix 19: BCC FOE Plan

success prior to 1st enrollment

a. Provide multiple opportunities (in a variety of formats — web, print,
workshops) for incoming students to learn about and prepare for the
freshman placement tests (including new Accuplacer software).

b. Provide intensive basic skills workshops (after first testing and before
beginning of semester) for students prior to their first semester
enrollment

c. Clarify the purpose of assessment testing for students as it relates to
placement

learning experiences that engage new students in order to develop
knowledge, skills and behaviors consistent with .... academic goals)

Using multiple assessment measures may improve placement accuracy
and math performance (Hughes, K and Scott-Clayton, 2011; Marwick,
2004)

The faster students make progress towards a degree, the more likely they
are to complete a degree (Edgecombe, 2011; Bowen et al. 2009)
Participation in pre-freshman skills workshops associated with 1%
semester and subsequent college success (BCC, CUNY research)

Require students to take remedial courses (or complete a significant
portion of remedial requirements) before taking credit bearing courses

a. Restrict course selections for all students with outstanding remedial
need.

b. Students with 3 remedial needs must take remedial and freshman
seminar before taking credit classes

c.  Modify prerequisites for difficult first level credit-bearing courses

FoE Learning Dimension (foundations institutions deliver curricular
learning experiences that engage new students in order to develop
knowledge, skills and behaviors consistent with .... academic goals)
BCC college-level credit bearing courses do not all require college-level
skills in reading, writing and/or mathematics — and students who
demonstrate college-level skills substantially outperform those who do
not in credit courses (BCC research)

Students who pass at least 1 remedial exit exam in first year have
significantly higher likelihood of retention/graduation (BCC research)
Students must have the capacity (knowledge and skills) to succeed in
more advanced coursework (Jolley et al 2004)

Utilize strategies that have been demonstrated as effective in
developmental courses, such as: contextualization of basic skills
instruction; student collaboration; focus on problem representation;
foster connections between reading and writing (and assess their
effectiveness).

Contextualization demonstrated to facilitate student learning in
remedial/development coursework (Perin, 2011)

Student collaboration and teaching math through application (real life
problem solving) positively associated with math learning (Hodara, 2011)
Improving problem representation skills impacts math learning (Hodara,
2011)

Provide academic and social supports — so that all students who need

them are assured of effective exposure to them:

a. Embed academic and social supports (faculty and peer tutors,
mentors, coaches) within basic skills courses.

b. Require (as a mandatory part of course grade) and track attendance
for academic supports (such as tutoring, writing lab, etc) for students
with particular risk profiles.

FoE Organization Dimension (foundations institutions ... student services
units provide coherent experience for new students)

Non-academic student supports improve persistence by: creating social
relationships, clarifying aspirations and enhancing commitment,
developing college know-how & making college life feasible (Karp, 2011)
Effective institutions emphasize the importance of coordinating
instruction and student supports (Jenkins, 2007; Kuh et al, 2005;






Appendix 19: BCC FOE Plan

c. Identify appropriate and/or required alternative supports for
students who are repeating remedial courses.
d. Facilitate students forming connections with academic departments.

Muraskin & Lee, 2004)

Social relations, integration and cultural capital associated with academic
progress (Karp, 2008)

Students who most need services don’t seek them out.

Effective academic advising/peer mentoring associated with academic
success and progress (Karp, 2011;Bahr, 2008; Crisp, 2010; Scrivener,
2009, 2007)

Facilitate efficient and effective course taking (towards meeting graduation requirements)

1.

Utilize assessment tools and counseling before 1% semester enrollment to
determine appropriate major program, schedule modalities, and support
services for students.

FoE Organization Dimension (foundations institutions guide and align all
aspects of the new student experience .. and provide a coherent
experience)

FoE All Students Dimension (foundations institutions serve all students
according to their varied needs)

Accelerating program entry and completion impacted by: marketing tools
demonstrating major program streams; early exposure to college
programs, options and requirements; clearly mapped out program
requirements and prescribed courses (Jenkins, 2011)

Freshman survey of goals, experiences and self-assessment found to be
good predictor of academic performance and attrition (Pickering and
Calliote, 1995)

Assessment of student needs should lead directly to interventions
designed to meet those needs.

2.

Assist students (through assessment, counseling and advisement) in
selecting a major and developing an individual academic plan during first
semester enrollment

FoE Organization Dimension (foundations institutions guide and align all
aspects of the new student experience .. and provide a coherent
experience)

FoE All Students Dimension (foundations institutions serve all students
according to their varied needs)

Clarifying aspirations and enhancing commitment associated with
improved community college student outcomes (Karp, 2011)

Program entry and completion impacted by: clearly mapped out program
requirements and prescribed courses (Jenkins, 2011)
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Program completion impacted by consolidating program offerings into
smaller number of program streams and clearly mapped out programs
and sequences of courses (Jenkins, 2011)

Community college students more likely to persist and succeed in
programs that are tightly structured, with little room for deviation from
successful pathways (Scott-Clayton, 2011)

3. Provide all first semester (and second semester) students with a
recommended program of study relative to their curriculum choice and
personal circumstances (ft/pt choice, days and times, etc). This will
require identifying appropriate schedules for students in a variety of
majors.

Clarifying aspirations and enhancing commitment (Karp, 2011)
associated with improved community college student outcomes

Program entry and completion impacted by: clearly mapped out program
requirements and prescribed courses (Jenkins, 2011)

Program completion impacted by consolidating program offerings into
smaller number of program streams and clearly mapped out programs
and sequences of courses (Jenkins, 2011)

Community college students more likely to persist and succeed in
programs that are tightly structured, with little room for deviation from
successful pathways (Scott-Clayton, 2011)

4. Evaluate appropriateness of course sequencing and prerequisites to
maximize student success.

Course pass rates are low and withdrawal rates are high at BCC. BCC
college-level credit bearing courses do not all require college-level skills in
reading, writing and/or mathematics and students who demonstrate
college-level skills substantially outperform those who do not in credit
courses (BCC research)

Continuity (fully articulated system where the knowledge and skills
necessary for successful movement to more advanced levels are provided
earlier in appropriate sequence) impacts student academic success
(Jolley, et al)

5. Require all students who are on academic warning and probation —to
develop a corrective action plan that will assist them in attaining good
academic standing (such as must take x courses and receive GPA of 2.5,
etc)

FoE All Students Dimension (foundations institutions serve all students
according to their varied needs)

Good advising negatively associated with attrition (Metzner, 1989)
Students are more likely to persist and succeed in tightly structured
programs with little room for deviation (Scott-Clayton, 2011)

6. Re-examine advisement processes for 1 year and continuing students

FoE All Students Dimension (foundations institutions serve all students
according to their varied needs)
Good advising negatively associated with attrition (Metzner, 1989)
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Promote Student Engagement and Knowledge of College Expectations

1. Simplify bureaucratic processes involving pre-enrollment and first
enrollment activities.

FoE Organization Dimension (foundations institutions provide a
comprehensive, coordinated approach to the new student experience
through effective organizational structures and policies).

High performing institutions demonstrate functional alignment (manage
the organization’s core functions in a coordinated way) (Jenkins, 2011)
High performing institutions focus on customer (Jenkins, 2011)

Resilient organizations are characterized by well aligned incentives,
decision rights, information and organization structure (Neilson, et al
2005).

2. Identify what (and when) students must know about pre-enroliment, =  FoE Organization Dimension (foundations institutions provide a
registration, payment processes and simplify communications to students comprehensive, coordinated approach to the new student experience
about them through effective organizational structures and policies. Theses guide

a. Develop on-line checklist of pre-enrollment requirements — so students and align all aspects of the new student experience).
can see what is expected and what is outstanding =  High performing institutions demonstrate functional alignment (manage

the organization’s core functions in a coordinated way) (Jenkins, 2011)
= High performing institutions focus on customer (Jenkins, 2011)

3. Provide orientation experiences and corresponding materials (written, =  FoE Roles and Purposes Dimension (Foundations institutions promote
web, etc) that will help students transition to college life and academic student understanding of the various roles and purposes of higher
success education and those unique to the two-year institutions.... Students are

exposed to the value of both a general education and focused study in an
academic or career field)

=  FoE Transitions Dimension (Foundations institutions facilitate appropriate
student transitions beginning with outreach ... and continuing throughout
the period of enrollment)

4. Engage campus community in identifying what student behaviors and =  Foe Philosophy Dimension (Foundations institutions intentionally

activities promote student success and develop simple messages (print,
web, etc.) to market these ideas (to both students and faculty)

cultivate learning environments for new students that emerge from a
philosophy of two-year colleges as gateways to higher education)

FoE Transitions Dimension (Foundations Institution s are forthright about
their responsibilities to students as well as students’ responsibilities to
themselves and the institution).
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5. Encourage student academic and social interaction
a. Encourage use of study groups
b. Assign group work projects (including within a group stronger
and weaker students)
c. Encourage student participation in extra and co-curricular
activities

FoE Campus Culture Dimension (Foundations institutions make new
students a high priority ...a culture of responsibility for the experiences of
new students characterizes these institutions. This culture is realized
through high quality instruction, services and support as well as
substantial interactions with students, both inside and outside the
classroom.

Minority students particularly benefit from social relationships
(Bensimon, 2007)

Positive informal relationships with external agents encourage student
success (Rendon, 1994)

Student engagement associated with student success (Jolly et al, Astin,
Pascarella & Terenzini., Tinto)

6. Promote career connections and real-life experiences for students,
including:
a. Work study with outside companies and organizations
b. Internships for credit
c. Guest speakers and career fairs

FoE Roles and Purposes Dimension (Foundations institutions promote
roles and purposes of higher education .... These roles and purposes
include learning for personal growth, career enhancement, workplace
preparation and retraining, transfer...engaged citizenship, and serving the
public good.

Foe Diversity Dimension (Foundations institutions ensure that new
students experience ongoing exploration of diverse ideas, world view and
cultures as a means of enhancing their learning and participation in
pluralistic communities.

Iv. Promote Faculty Use of Engaged and Effective Pedagogies

1. Support faculty development efforts, including: faculty assessment of
effective classroom techniques; bests practices workshops; faculty
mentor programs; faculty study groups; scholarship of teaching

FoE Learning Dimension ( Foundations Institutions deliver curricular and
co-curricular learning experiences that engage new students in order to
develop knowledge, skills, attitudes and behaviors consistent with the
institutional mission, students’ academic and career goals and workplace
expectations.

FoE Campus Culture Dimension (Foundation Institutions make new
students a high priority for faculty and staff. A culture of responsibility for
the experiences of new students characterizes these institutions.
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Foe Organization Dimension (Foundations institutions ... provide a
coherent experience for new students that is enhanced by ongoing
faculty and staff development activities and appropriate budgetary
arrangements.

Effective teaching practice emphasizes: contact between students and
faculty; reciprocity and cooperation among students; uses active learning
techniques; prompt feedback; time on task; communicating high
expectations; respect for diverse talents and learning styles (Chickering
and Ehrmann, 1996)

Effective organizations encourage employee involvement and
professional development (Jenkins, 2011)

Provide college incentives for professional development

Incentive systems communicate what matters most to senior
management (Neilson, et al, 2005).

Offering formal and informal incentives improves teaching and learning
(Walker, et al 2008)

Seriously consider (and clearly articulate the role of) excellence in
teaching in promotion and tenure decisions
a. Clearly articulate the role of excellent teaching in decision
making
b. Revise student evaluation to include dimensions of engaged and
effective teaching practice

FoE Campus Culture Dimension (Foundation Institutions make new
students a high priority for faculty and staff. A culture of responsibility for
the experiences of new students characterizes these institutions).
Incentive systems communicate what matters most to senior
management (Neilson, et al, 2005)

Offering formal and informal incentives improves teaching and learning
(Walker, et al 2008)

Encourage experimentation and assessment of teaching innovation.

Research is more likely to inform teaching practice, when conducted
collaboratively with faculty (Morest and Jenkins, 2007)

Improving underprepared community college student outcomes results
from research focused on teaching and learning (Bond, 2009)

Offering formal and informal incentives improves teaching and learning
(Walker, et al 2008)

Provide for a cohesive first year experience with clear pathways, organized experiences, consistent communications with clear

oversight and accountabilities in place
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1. Redesign freshman seminar course to strengthen student disposition,
promote student engagement and prepare students for successful
collegiate academic behaviors. The new course will:

a. be co-taught by faculty, counselors and peer mentors

b. incorporate use of e-portfolios (as an academic and advisement
tool)

c. expand number of instructional and support hours

FoE Learning Dimension (Foundations Institutions deliver curricular and
co-curricular learning experiences that engage new students in order to
develop knowledge, skills, attitudes and behaviors consistent with the
institutional missions, students’ academic and career goals and workplace
expectations.

participation in student success course correlated with improved
retention (Boudreau, 1994)

students in student success course increase course maturity, have greater
knowledge of campus resources and use resources more often (Keenan,
1995)

e-portfolio use associated with effective advisement practices and
effective learning (Chen and Black, 2010; Chen and Light, 2009; Eynon,
2009)

requiring community college students to take a 3-credit college success
course (exposing students to college programs, facilitating their
completion of an educational plan, and providing instruction in college
success skills) accelerates their progress through their degrees (Jenkins,
2011)

there is a direct correlation between the teaching of study skills
preparation to first year students and their academic achievement and
persistence (Jansen, 2010)

2. Develop and require clearly articulated academic and support pathways
for students that are designed to enhance student success

Community college students are more likely to persist and succeed in
programs that are tightly and consciously structured, with little room for
individuals to deviate from paths to completion. ( Scott-Clayton, 2011)

3. Establish a single, clearly articulated administrative structure to
oversee the freshman-year program, including orientation,
workshops, advisement materials and activities, course offerings, and
supports. (This will include all grant funded initiatives as well).

a. Clearly articulate and differentiate roles, responsibilities and
functions

FoE Organization Dimension (Foundations institutions provide a
comprehensive, coordinated and flexible approach to the new student
experience through effective organizations structures and policies).

Effective organizations have clearly articulated and well differentiated
roles and responsibilities (Neilson et al, 2005)

4. Incorporate meaningful assessment into all freshman year efforts in order

FoE Improvement Dimension (Foundations Institutions conduct
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to inspire and promote ongoing improvement through evidence-based
decision-making and change

assessment and maintain associations with professional organizations in
order to effect improvement. Assessment provides feedback to new
students to guide their learning, to faculty to guide their teaching, and to
the institution to guide planning, resource allocation, decision making
and improvement of policies and procedures.

Research is more likely to inform teaching practice, when conducted
collaboratively with faculty (Morest and Jenkins, 2007)

Improving underprepared community college student outcomes results
from research focused on teaching and learning (Bond, 2009)

High performing organizations engage in the use of measurement and
process improvement (Jenkins, 2011)

5. Utilize electronic tools to support faculty, student and administrative
efficiency and effectiveness

a. Systematize processes for assessing student needs and
satisfaction; reporting results; developing & improving
programs and processes; and evaluating results.

Electronic tools facilitate knowledge management (a best business
practice) which is associated with effectiveness and efficiency and
involves providing actionable information to individuals who are
empowered to act accordingly (Bernbom, 2000).

Electronic tools provide the Business Intelligence to enable the
transforming, aggregating and analyzing of raw data into meaningful,
actionable data that can inform effective practice. (Quinn, 2003).
Electronic tools provide for scalable (and therefore) effective efforts — by
embedding analytics in business processes.
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Bronx Community Institutional Planning and Assessment Model

The College created a formal framework (Institutional Planning and Assessment Model) in 1999 to
provide a conceptual basis and process for institutional planning and continuous, cyclical process of
evaluation and improvement for all operations of the college. The Model, which is periodically updated,
diagrams the cyclical processes the College must engage in, to link assessment, visioning, strategic
planning, operational planning and outcomes.

BCC Institutional Planning, Budgeting and Assessment Model

CONTEXTUAL
ASSESSMENT VISIONING AND

STRATEGIC PLANNING

BCC INSTITUTIONAL PLANNING,
BUDGETING AND ASSESSMENT
MODEL

OPERATIONAL & BUDGET
PLANNING

OUTCOMES
ASSESSMENT

The components of the model, include:

=  Contextual Assessment (which includes institutional self-study, SWOT analysis, mission
assessment)

= Visioning and Strategic Planning (including the identification of strategies, goals and objectives
based on a SWOT (strengths, weaknesses, opportunities and threats) analysis, financial and
enrollment forecasts and environmental trends; establishment of 5-year strategic plan)

= Operational Planning (includes the establishment of operational objectives, budget plans and
performance assessment measures)

= Qutcomes Assessment_(includes the evaluation of the extent to which goals and objectives have
been met)
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Evolution of the BCC First Year Program

Nancy Ritze, Chris Efthimiou, Handan Hizmetli, Chelsea Ramos

The BCC First Year Program (FYP) and Seminar (FYS) were created as part of a college-wide effort to positively impact the success
of first year students at the College. FYS is a holistic introduction to college life which: (1) builds upon traditional student success

courses by integrating academic content and skill-building with traditional college orientation activities; (2) creates opportunities
for students to practice new skills via student-centered and constructivist pedagogies; (3) embeds advising and student support

into the course; and (4) provides opportunities for instructor learning.

Chronology

1.

BCC engaged in a campus-wide self-study and improve-
ment plan undertaken through the auspices of the John
Gardner Foundations of Excellence in the First Year.
(2010-11).

Four major factors were identified as contributing to the
lack of student success at BCC included: student disposi-
tion; curricular organization; pedagogy and academic
supports; institutional organization.

Theoretical and evidence-based recommendations made
to address those factors included: facilitating success in
basic skill requirements and first year courses; facili-
tating efficient and effective course taking; promoting
student engagement and knowledge of college expecta-
tions; promoting faculty use of engaged and effective
pedagogies; providing for a cohesive 1st year experience
with clear pathways, organized experiences, consistent
communications and clear oversight/accountabilities.
Two groups included: Freshman Analytical Group (P.
Barbatis, K. Ditommaso, C. Efthimiou, H. Hizmetli, M.
Lopez, A. Mcinerney, O.. Melendez, |. Mirsky, L. Monte-
negro, G. Osborne, M. Pita, N. Ritze (convener), M.
Roggow, E. Ruiz, D. Thompson, H. Wach, V. Walker, J.
Wilson); and Freshman Seminar Design Group (C. Bel-
labe, R. Butt, F. DiSalvo, K. Ditommaso, T. Ingram, J. Kel-
ley-Williams, C. Liachovitzky, N. Reynoso, V. Rodriguez,
T. Rothenberg, H. Wach (convener).

First Year Advisory Committee (with more than 90 par
ticipants) established (Fall 2011) to address recommend
dations made from Foundations of Excellence reports.
Eight working group established , including a Freshman
Seminar Design group.

First Year Seminar (FYS) piloted in Spring 2012 with 10
sections and 155 students.

4.

7.

FYS Sections/Enrollment grew as follows:

Semester Sections Enrollment
Spring 2012 10 155
Fall 2012 21 499
Spring 2013 18 341
Fall 2013 29 760
Spring 2014 22 518
Fall 2014 35 934
Spring 2015 28 656
TOTAL 3863

Program staff hired including: Associate Director for
Freshman Programs (Fall 2012); dedicated academic
advisors (summer 2013); peer mentors (each semester)

Spring 2013—BCC awarded a CUNY Student Success
Research Grant ($150,000) to collaborate with the Com
munity College Research Center (CCRC) of Teachers Col
lege, Columbia University to conduct a comprehensive
formative evaluation (as well as a propensity score anal
ysis) of the FYS to further inform program development,
improvement and institutionalization. Findings:
¢ support previous literature finding that student
success courses have a positive impact on early
student outcomes
¢ suggest that when students have opportunity
to practice student success and academic skills
as part of success course, they are likely to ap-
ply skills to other classes, potentially increasing
attainment over the long run.

First Year Seminar (FYS) first approved by Curriculum
Committee in Spring 2014 to be included as a require
ment in Education Associate Program.
|
i |

BCC Office of Institutional Research, February 2015
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Summary of Research Results:

One-semester/One-year outcomes are highest for students in FYS sections in Fall 2012 (compared to those students in tradition-

al OCD seminar or in no seminar).

e  FA12 FYS students had higher end-term GPA’s, credits earned and retention rates compared to those in the tradition-
al seminar (OCD) or in no seminar. Those gains persisted over 1 year.

e One-semester retention rates were higher for FYS students (85%) compared to those in OCD (79%) or in no seminar
(75%).

e  After one-year, the average GPA for FYS students (2.36) was higher than for those in OCD (2.0) or in not seminar
(2.03).

e  After one-year, FYS students earned more credits on average (15.31) than those in OCD (10.43) or in no seminar
(12.25).

One-semester Student outcomes in FYS sections (from Fall 2012) are strongest in sections with the highest fidelity of implemen-
tation levels with the program design.

e  FYS sections with the strongest level of implementation had the highest average credit accumulation ( 7.1-9.7) com-
pared to those with moderate implementation levels (5.3-6.6) and low levels (4.2-5.1).

e  FYSsections with the strongest level of implementation had the highest average GPA range (2.38-2.88) compared to
those with moderate levels of implementation (GPA=2.8-2.58) and those with weak levels of implementation
(GPA=1.65-1.90).

e  FYS sections with the strongest level of implementation had the highest one-semester retention rate range (81%-
100%) compared to those with moderate implementation levels (71%-86%) or weak levels (57%-78%).

Outcomes evaluation utilizing propensity score matching analysis demonstrated positive 1-semester and 1-year performance
and persistence impacts for students participating in FYS

e Using a data file containing demographic and academic information for all first-time, full-time freshmen who entered
BCC in FA2012, SP2013, and FA2013—matched comparison groups were identified (from the students who did not
take any first year seminar) for students who took FYS and those who took traditional OCD Seminar.

e The FYS group demonstrated about a 10% point higher retention rate compared to their matched group of students
not enrolled in any seminar both after one semester (82% vs. 72) and one-year (64% to 54%), while the OCD group
demonstrated a lead of 7 points after one semester (75% vs. 68%), but no lead after one year (54% vs. 54%).

FYS Students (n= 570) report substantial impacts of FYS, with 85% or more of FYS Students surveyed in Fall 2014 agreed (or
strongly agreed )that FYS enabled them to :

e Reflect on academic performance (94%); better communicate with instructors (93%); better resolve academic prob-
lems (93%); understand what to do to be successful in college (93%); participate in class with greater confidence
(90%); think critically and analytically (90%) feel comfortable communicating with instructors (90%); do research
(88%); develop a multi-year plan (88%); participate in class regularly (87%); have a better sense of career options
(85%).

FYS Peer Mentors (n=27) report substantial impacts of FYS, with 85% or more in Fall 2014 agreed (or strongly agreed) that FYS :

e Helped to develop leadership/management skills (100%); improved communication and social skills (100%}); im-
proved presentation skills (100%}); provided a sense of fulfillment/personal growth (97%); helped enhance resume
(96%); helped relate better with others (97%); helped develop sense of responsibility (93%); helped develop career/
transfer options (92%); improved ability to resolve campus issues (993%); helped improve time management skills
(93%); increased self-confidence/motivation to succeed academically (89%); increased my circle of friends (89%);
helped reinforce study skills (85%); improved critical & analytical thinking skills (85%).
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Appendix 21: FYP Incubator

Institutional Transformation Using Assessment and Incubating High Impact Practices in a First Year
Program at Bronx Community College

Using Assessment to
Plan/Develop First Year
Program

Implementation of First Year
Program Spring 2012

Assessment of First Year Program
2012-present

Incubator Impact on
New/Improved Initiatives

\”

N2

\”

BCC Foundations of
Excellence in the First Year

Assessment (2010-11)

BCC First Year Program

identified major problems:

Implementation -

(1) student disposition (2)
curricular organization (3)
pedagogy (4) instituional
organization leading to lack
of student success in first
year and evidenced-based
solutions.

Evidenced-Based Components: (1)
Active Learning Strategies using
Academic Content (2) Focus on
Gen Ed Skills (3) Embedded
Academic Advisement (4)
Embedded Peer (5) use of e-
portfolio

Assessment Includes: (1)
analysis/assessment embedded in
program design (faculty, students,
advisors provided with real-time info for
immediate action); (2) fideltiy of
implementation evaluation inlcludes
faculty, student and mentor survey data;
classroom observations; artifact review -
correlated with student success metrics;
(3) assessment of student learning
outcomes - gen ed assignment for
reasoning and analysis - uploaded to e-
portfolio software for rubric review; (4)
collaborative evalution of program with
CCRC resulting in article on "Learning for
Application", with another forthcoming.

Impact of the Following
Efforts/Improvements (1)
Redesigned Academic Advisement
Program beyond 1st Year (2) New
Faculty Seminar (3) Performance
Task Development in FYS and
throughout Curriculum (4) Model
for Assessment of Student
Learning Outcomes in Academic
and Non-Academic Programs
using E-portfolio (5) continuous
changes/ improvements in First
Year Program and SEminar







Appendix 22: FYP Research Brief

BRONX s
COMMUNITY

COLLEGE

Research Brief

February, 2015

Impact of the First Year Seminar (FYS) on Student Success at BCC

Nancy Ritze, Chris Efthimiou
Office of Institutional Research, Planning & Assessment

Bronx Community College created the BCC First Year Seminar (FYS) as part of a college-wide effort to positively impact the success
of first year students at the College. FYS is a holistic introduction to college life which: (1) builds upon traditional student success
courses by integrating academic content and skill-building with traditional college orientation activities; (2) creates opportunities
for students to practice new skills via student-centered and constructivist pedagogies; (3) embeds advising and student support
into the course; and (4) provides opportunities for instructor learning. With CUNY Student Success Research Grant funding, the
BCC Office of Institutional Research and the Community College Research Center (CCRC) of Teachers College, Columbia University
collaborated on a mixed methods approach to assessing the outcomes of students in FYS courses and to understand why the early
success courses have a positive influence on early student outcomes. This Brief details the propensity score analyses, which found
positive 1-semester and 1-year performance and persistence impacts for FYS.

Overview:

This paper provides the quantitative results of a mixed meth-
ods approach to studying the impact of the BCC First Year
Seminar (FYS) on student performance and persistence at
Bronx Community College. A full report ,“Learning for Appli-
cation”, detailing both the qualitative and quantitative re-
sults is forthcoming.

Bronx Community College created the BCC First Year Seminar
(FYS) as part of a college-wide effort to positively impact the
success of first year students at the College. The program
design was informed by an institutional self-study and im-
provement plan conducted under the auspices of the John
Gardner Foundations of Excellence in the First Year in 2010-
11. The first FYS courses were piloted with 5 sections in
Spring 2012 and has grown to serving more than 900 stu-
dents in 35 sections in Fall 2014.

This paper examines the impact of the First Year Seminar
(FYS) at Bronx Community College. Outcomes evaluation
utilized propensity score matching analysis to assess the
overall program efficacy and impact on a series of first-year
outcomes .

Findings from the analyses indicate that FYS students have
more positive early outcomes (1 semester) than do other
students at BCC and those outcomes last longer (1 year).

Methodology:

We used a propensity score matching methodology in an
effort to correct for bias associated with observable differ-
ences between treated and untreated groups. Propensity
score matching, a statistical matching method originated by
Rosenbaum and Rubin (1983), allows for the construction of
a comparison group in lieu of a random assignment study.
The propensity score is the likelihood of a student, condi-
tioned on observable variables, of receiving treatment.
Based upon this score, treated students (those taking FYS
and those taking the more traditional Freshman Seminar at
BCC (OCD) were matched to untreated students, creating
samples which were balanced across observable variables.

Sample: We used a data file containing demographic and
academic information on all first-time freshmen who entered
the college in the fall 2012, spring 2013, and fall 2013 semes-
ters. The file contained 1,403 students who participated in
the new First Year Seminar (FYS), 1,980 students who partici-
pated in the traditional seminar (OCD), and 1,076 students
who did not participate in either.

Data analyses. Analyses included comparative retention,
GPA and credits earned statistics based on data from fall
2012, spring 2013 and fall 2013. Separate comparisons were
made between first-time freshmen who did not participate
in any freshman program to FYS enrollees and to OCD enrol-
lees.
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Findings:

After matching FYS and OCD (treatment groups) to non-participants (untreated group), the balance between comparison groups
on background variables was considerably improved. Student persistence (retention rates) and academic performance (grade
point average and credit accumulation) measures were calculated for the FYS and OCD students groups compared to their
matched samples . Like other studies of student success courses, propensity score analyses found positive short-term impacts for
FYS and OCD participation. The propensity score analyses also provide early evidence that FYS may have sustained impact, while
OCD does not. FYS students, as compared to non-participants, had greater rates of one-year retention while OCD students did not.

Retention Outcomes for FYS Compared to Retention Outcomes for OCD Students
Matched Sample Compared to Matched Sample
100 100 75.4
67.9

80 80 554 554
60 50
40 0
20 20

0 0

1 Semesterretention rate 1 year retention rae 1 Semester retention rate 1 year retention rae
nFYS mMatched Sample-FYS ,OCD  mMatched Sample -0CD

With respect to persistence, the FYS group demonstrated approximately a 10% point higher retention rate (compared to their
matched sample) after one semester (82% compared to 72%) and maintained that lead (10% points) after one year (64% vs 54%).
While the OCD group also demonstrated a higher (7% point) one-semester retention rate relative to their matched group (75%
compared to 68%), the lead diminished completely after one year, with both the OCD and their matched group demonstrating the
same one-year retention rates of 55%.

GPA Outcomes for FYS GPA Outcomes for OCD Students
Compared to Matched Sample Compared to Matched Sample
136 231
5 1.94 ac 195 176 .
2 5 ' 151
15 15
1 1
0.5 0.5
0 0
Averzge 1 semester GPA Avergge 1year GPA Averzge 1 semester GPA Averzge 1year GPA
FYS  m Matched Sample- FYS 0CD  mMatched Sample-0CD

FYS students demonstrate almost a half-grade advantage over their matched sample in average GPA after both one-semester
(2.36 compared to 1.94) and after one-year (2.31 compared to 1.84). The OCD students also demonstrated both a higher one-
semester (1.95 vs. 1.76) and one-year grade point average (1.65 vs. 1.51) compared to their matched sample—however their
average grade in both semesters remained under a 2.0.
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Appendix 23: BCC Accredited Academic Programs

SED
Program Initial Date of Last Current Current
Code Agency Accreditation Accreditation Accreditation Accreditation
(IRP) Program Award Accreditin, ency (Full Name) Abbreviation |(Date) Decision Status Expiration Date Notes/Comments
4 3 Y P!
00380 |Accounting AAS. Accreditation Council for Business Schools and Programs |ACBSP 1994 11/12/2014 accredited 12/31/2024 site visit completed in fall 2014; ten-year cycle; reports due
every two years
00376 |Business Administration AS. Accreditation Council for Business Schools and Programs | ACBSP 1994 11/12/2014 accredited 12/31/2024 site visit completed in fall 2014; ten-year cycle; reports due
every two years
00386 |Computer Information Systems AAS. Accreditation Council for Business Schools and Programs | ACBSP 1994 11/12/2014 accredited 12/31/2024 :t:r‘”i't z":s:ted in fall 2014; ten-year cycle; reports due
very two y
00394 | Electronic Engineering Technology AAS. Engmevermvg Technology Ac?redltétlon Commission of the ABET-ETAC 10/01/1963 8/1/2013 accredited 7/31/2019 Name of accredltm.g‘body waslch?nged to Electronic
Accreditation Board for Engineering and Technology Technology Accrediting Commission of ABET
00381 |Marketing Management AAS. Accreditation Council for Business Schools and Programs | ACBSP 1994 11/12/2014 accredited 12/31/2024 :t:r‘”i't z":s:ted in fall 2014; ten-year cycle; reports due
very two y
00390 |Medical Office Assistant AAS. Accreditation Council for Business Schools and Programs | ACBSP 1994 11/12/2014 accredited 12/31/2024 site "'i't completed in fall 2014; ten-year cycle; reports due
every two years
81315 |Nuclear Medicine Technology AAS. Joint Review le)mmlttee on Educational Programs in JCRNMT 1984 11/8/2013 accredited 11/7/2020 A mid-cycle report will be requested in fall 2016 and due in
Nuclear Medicine Technology Feb. 2017
00382 |Office Administration and Technology AAS. Accreditation Council for Business Schools and Programs |ACBSP 1994 11/12/2014 accredited 12/31/2024 site Vlilt completed in fall 2014; ten-year cycle; reports due
every two years
82068 |Paralegal Studies Cert. >= 30 Credits |American Bar Association ABA 1984 11/19/2013 accredited 8/31/2020 reapprloval'granted 2/2015 after site visit in fall 2014; 7 year
cycle; interim report due July 15, 2016
80363 |Paralegal Studies AAS. American Bar Association ABA 1984 11/19/2013 accredited 8/31/2020 reapproval granted 2/2015 after site visit in fall 2014; 7 year
cycle; interim report due July 15, 2016
91331 |Radiologic Technology AAS. Joint Review Committee on Education in Radiologic JRCERT 1991 7/1/2008 aceredited 6/30/2016 Self study submitted July 2015; site visit expected in spring
Technology 2016
00388 |Nursing AAS. Accreditation Commission for Education in Nursing ACEN 12/1966 7/30/2012 accredited 7/30/2020 FoIIow.»up.rep.ort due October. 2014,",ma“,er resolved; full
accreditation in place, Evaluation Visit Spring 2020
19075 |Automotive Technology AAS. National Automotive Technicians Education Foundation |NATEF 2008 3/29/2014 accredited 4/1/2019







Appendix 24: BCC Pathways Courses

Bronx ANT 11 Introduction to Anthropology FIx A-World Cult Feb-13
Bronx ARB 111 Beginning Arabic | Fix A-World Cult Nov-13
Bronx ARB 112 Beginning Arabic I Fix A-World Cult Nov-13
Bronx COMM 28 African-American and Puerto Rican Rhetoric FIx A-World Cult Apr-14
Bronx COMM 34 Intercultural Communication FIx A-World Cult Jun-14
Bronx ECO 15 History of Economic Thought FIx A-World Cult Jan-13
Bronx ECO 71 Economics of Developing Areas Fix A-World Cult Jan-13
Bronx ENG 48 Afro-Caribbean Literature FIx A-World Cult Jan-13
Bronx FILM 91 World Cinema FIx A-World Cult Apr-13
Bronx FRN 111 Beginning French | FIx A-World Cult Apr-13
Bronx FRN 112 Beginning French Il FIx A-World Cult Apr-13
Bronx FRN 113 Intermediate French Language and Culture FIx A-World Cult Apr-15
Bronx GEO 10 World Regional Geography FIx A-World Cult Jan-13
Bronx HIS 10 History of the Modern World FIx A-World Cult Jan-13
Bronx HIS 11 Introduction to the Modern World FIx A-World Cult Apr-13
Bronx HIS 35 History of Africa FIx A-World Cult Nov-13
Bronx HIS 39 History of the Caribbean FIx A-World Cult Apr-15
Bronx ITL 111 Beginning Italian | FIx A-World Cult Apr-13
Bronx ITL 112 Beginning Italian Il FIx A-World Cult Apr-13
Bronx ITL 113 Intermediate Italian Language and Culture FIx A-World Cult Apr-15
Bronx POL 31 Comparative Government FIx A-World Cult Jan-13
Bronx POL 71 Politics of Developing Areas FIx A-World Cult Jan-13
Bronx POL 72 International Politics FIx A-World Cult Feb-13
Bronx POR 111 Beginning Portuguese | FIx A-World Cult Apr-13
Bronx POR 112 Beginning Portuguese |l FIx A-World Cult Apr-13
Bronx SOC 11 Sociology FIx A-World Cult Feb-13
Bronx SPN 110 Introductory Spanish for Heritage Speakers FIx A-World Cult Apr-15
Bronx SPN 111 Beginning Spanish | FIx A-World Cult Apr-13
Bronx SPN 112 Beginning Spanish Il FIx A-World Cult Apr-13
Bronx SPN 113 Intermediate Spanish Language and Culture FIx A-World Cult Apr-13
Bronx SPN 117 Advanced Spanish Composition FIx A-World Cult Apr-15
Bronx SPN 121 Spanish Language and Culture FIx A-World Cult Feb-13;

Nov-13
Bronx SPN 122 Latin American Language and Culture Fix A-World Cult Feb-13;

Nov-13
Bronx COMM 20 Public Speaking and Critical Listening FIx B-US Exper Feb-13
Bronx CRJ 11 Introduction to Criminal Justice FiIx B-US Exper Feb-13
Bronx ECO 12 Macroeconomics Fix B-US Exper Feb-13
Bronx ENG 154 Black Poetry FiIx B-US Exper Jan-13
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Bronx ENG 47 Latino Literature FIx B-US Exper Nov-13
Bronx ENG 50 U.S. Literature and Thought | FiIx B-US Exper Jan-13
Bronx ENG 51 U.S. Literature and Thought I FiIx B-US Exper Jan-13
Bronx ENG 53 The Black Writer in American Literature FiIx B-US Exper Jan-13
Bronx HIS 20 The American Nation: The Development of a People | FIx B-US Exper Jan-13
Bronx HIS 23 Social and Intellectual History of Modern America FiIx B-US Exper Jan-13
Bronx HIS 24 The History of American Foreign Relations Fix B-US Exper Jan-13
Bronx HIS 51 History of New York City FIx B-US Exper Jan-13
Bronx HSC 10 Human Services and Social Welfare Institutions FiIx B-US Exper Jan-13
Bronx MEST 60 Introduction to Mass Communication FIx B-US Exper Feb-13
Bronx POL 11 American National Government FiIx B-US Exper Jan-13
Bronx POL 41 Civil Rights in America Since 1954 FIx B-US Exper Jan-13
Bronx ART 11 Introduction to Art History FIx C-Cr Expr Jan-13
Bronx ART 12 Introduction to Art History: Africa, the Americas, FIx C-Cr Expr Jan-13
Asia, and the Middle East

Bronx ART 55 Modern Art FiIx C-Cr Expr Jan-13
Bronx ART 56 Graphic & Digital Design History FIx C-Cr Expr Jan-13
Bronx COMM 26 Oral Interpretation of Literature FIx C-Cr Expr Jan-13
Bronx ENG 21 Introduction to Creative Writing FIx C-Cr Expr Jan-13
Bronx ENG 61 Shakespeare FiIx C-Cr Expr Jan-13
Bronx FILM 61 Introduction to Film FiIx C-Cr Expr Jan-13
Bronx FRN 122 Readings in Modern French FiIx C-Cr Expr Feb-13;

Nov-13
Bronx ITL 122 Readings in Modern Italian FIx C-Cr Expr Feb-13;

Nov-13
Bronx ITL 23 Dante's Divine Comedy FiIx C-Cr Expr Jan-13
Bronx MUS 11 Introduction to Music FiIx C-Cr Expr Jan-13
Bronx MUS 12 Introduction to Music: A Multi-Cultural Survey of FiIx C-Cr Expr Jan-13

World Music

Bronx SPN 125 Generation of 1898 FiIx C-Cr Expr Feb-13;

Nov-13
Bronx SPN 130 Literature and Culture of Puerto Rico FiIx C-Cr Expr Jan-13;

Nov-13
Bronx SPN 131 Literature and Culture of the Spanish Caribbean FiIx C-Cr Expr Jan-13;

Nov-13
Bronx THEA 70 Introduction to Theater FiIx C-Cr Expr Jan-13
Bronx THEA 75 Introduction to Acting FiIx C-Cr Expr Jan-13
Bronx COMM 11 Fundamentals of Interpersonal Communications FiIx D-Indv Soc Jan-13
Bronx COMM 22 Small Group Communication: Theory and Practice FiIx D-Indv Soc Apr-14
Bronx ECO 11 Microeconomics FiIx D-Indv Soc Feb-13
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Bronx ECO 31 Labor Economics FIx D-Indv Soc Jan-13
Bronx ENG 56 Children's Literature FIx D-Indv Soc Jan-13
Bronx ENG 57 Introduction to Women's Literature FIx D-Indv Soc Jan-13
Bronx HIS 14 The Individual & Society in in the Middle Ages FIx D-Indv Soc Apr-13
Bronx HIS 28 Women: The Historical Perspective FiIx D-Indv Soc Jan-13
Bronx MEST 96 Television, Society and the Individual FIx D-Indv Soc Feb-13
Bronx PHL 11 Introduction to Philosophy FiIx D-Indv Soc Jan-13
Bronx POL 51 Urban Politics FIx D-Indv Soc Feb-13
Bronx POL 69 Introduction to Politics FIx D-Indv Soc Jun-15
Bronx PSY 11 Introduction to Psychology FIx D-Indv Soc Feb-13
Bronx PSY 22 Social Psychology FIx D-Indv Soc Nov-13
Bronx PSY 31 Abnormal Psychology FIx D-Indv Soc Nov-13
Bronx PSY 40 Lifespan Development FIx D-Indv Soc Nov-13
Bronx PSY 41 Psychology of Infancy and Childhood FIx D-Indv Soc Nov-13
Bronx PSY 42 Psychology of Adolescence and Adulthood FIx D-Indv Soc Nov-13
Bronx PSY 43 Psychological Development During Maturity and FIx D-Indv Soc Nov-13
Aging
Bronx SOC 31 Race and Ethnic Relations FIx D-Indv Soc Nov-13
Bronx SOC 34 Social Deviance FIx D-Indv Soc Nov-13
Bronx SOC 35 Introduction to Social Work FiIx D-Indv Soc Nov-13
Bronx SOC 37 Social Inequity FIx D-Indv Soc Nov-13
Bronx AST 112 Planetary Astronomy FiIx E-Sci wId Feb-13
Bronx BIO 100 Sustainability, Energy, and the Green Economy FIx E-Sci WIid Apr-15
Bronx BIO 12 General Biology Il FiIx E-SciwId Jan-13
Bronx BIO 150 Biology, Bioethics and Law FiIx E-Sci WId Nov-13
Bronx BIO 20/HLT Aspects of Human Sexuality FIx E-Sci WIid Apr-13
20
Bronx BIO 24 Human Anatomy and Physiology Il FiIx E-Sci WId Jan-13
Bronx BIO 27/PSY Introduction to Behavioral Neuroscience FIx E-Sci WIid Apr-14
27
Bronx CHM 100 Sustainability, Energy, and the Green Economy FIx E-Sci Wid Apr-15
Bronx CHM 12 General College Chemistry Il FIx E-Sci Wid Jan-13
Bronx CHM 18 Fundamentals of General Chemistry I FiIx E-Sci WId Jan-13
Bronx CHM 20 Introduction to Nanoscience FIx E-Sci Wid Jun-13
Bronx CSI 30 Discrete Mathematics | FiIx E-Sci WId Feb-13
Bronx GIS 11 Introduction to Geographic Information System FIx E-Sci Wid Apr-15
Bronx GIS 12 Introduction to Remote Sensing FiIx E-Sci WId Apr-15
Bronx PHY 100 Sustainability, Energy, and the Green Economy FiIx E-Sci WId Apr-15
Bronx PHY 12 College Physics Il Fix E-Sci wld Jan-13
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Bronx PHY 14 Physics through Film FiIx E-Sci WId Jun-13
Bronx PHY 32 Physics Il Fix E-Sci wld Jan-13
Bronx ENG 10 Fundamentals of Composition and Rhetoric Reqg A-Engl Comp Feb-13
Bronx ENG 11 Composition and Rhetoric | Reqg A-Engl Comp Feb-13
Bronx ENG 12 Composition and Rhetoric Il Req A-Engl Comp Feb-13
Bronx ENG 14 Written Composition and Prose Fiction Reqg A-Engl Comp Feb-13
Bronx ENG 15 Written Composition and Drama Req A-Engl Comp Feb-13
Bronx ENG 16 Written Composition and Poetry Req A-Engl Comp Feb-13
Bronx MTH 21 Survey of Mathematics | Req B-Math/QR Feb-13
Bronx MTH 23 Probability and Statistics Req B-Math/QR Feb-13
Bronx MTH 30 Pre-Calculus Mathematics Req B-Math/QR Jan-13
Bronx MTH 31 Analytical Geometry and Calculus | Req B-Math/QR Jan-13
Bronx AST 111 Stellar Astronomy Req C-Life/Phy Sci Feb-13
Bronx BIO 19 Food, Sex, and Death Req C-Life/Phy Sci Apr-13
Bronx BIO 21 The Human Body Req C-Life/Phy Sci Apr-13
Bronx CHM 110 Contemporary Chemistry Req C-Life/Phy Sci Apr-13
Bronx CHM 13 Chemistry and the Environment Req C-Life/Phy Sci Nov-13
Bronx PHY 110 Concepts of Physics Req C-Life/Phy Sci Feb-13
Bronx PHY 31 Physics | Req C-Life/Phy Sci Jan-13
Bronx BIO 11 General Biology | Req C-Life/Phy Sci, FIx E-Sci WId | Jan-13
Bronx BIO 23 Human Anatomy and Physiology | Req C-Life/Phy Sci, FIx E-Sci WId | Jan-13
Bronx CHM 11 General College Chemistry | Req C-Life/Phy Sci, FIx E-Sci WId | Jan-13
Bronx CHM 17 Fundamentals of General Chemistry | Req C-Life/Phy Sci, FIx E-Sci WId | Jan-13
Bronx ENV 11 Introduction to Environmental Health Req C-Life/Phy Sci, FIx E-Sci WId | Jan-13
Bronx ESE 11 Earth Systems Science: The Earth Req C-Life/Phy Sci, FIx E-Sci WId | Jan-13
Bronx ESE 12 Earth Systems Science: The Atmosphere Req C-Life/Phy Sci, FIx E-Sci WId | Jan-13
Bronx ESE 13 Earth Systems Science: The Ocean Req C-Life/Phy Sci, FIx E-Sci WId | Jan-13
Bronx PHY 11 College Physics | Req C-Life/Phy Sci, FIx E-Sci WId | Jan-13







Appendix 25: Guidelines, Rubrics and Tools for Creating and Assessing Student Learning Outcomes

Guidelines for Assessing Learning Outcomes

Program Learning Outcomes are statements describing significant and essential learning that students will
achieve at the completion of a course, experience or program. They are clear statements that articulate the
knowledge and skills that students must demonstrate or produce at the completion of the program. These
outcomes form the basis for assessment of student learning outcomes.

Constructing Learning Outcomes:
e What do you want students to know or be able to do at the end of your program?
The answer constitutes the learning outcomes for the program.
e Tips: use strong action verbs to construct program learning outcomes
(examples of strong verbs include: create, analyze, apply, compare, evaluate, identify, represent, interpret,
formulate, calculate, design, distinguish).

CHECKLIST:

e Do learning outcomes reflect the Mission Statement of the Program?

e Are outcomes well written and concise?

e Is each outcome written with a strong action verb?

e Are the outcomes SMART? Specific, Measurable, Attainable, Relevant, Timely.

Rubric for Assessing Learning Outcomes

Exemplary Acceptable Developing
e  Qutcomes are SMART - e Outcomes seek to be SMART | ¢ OQOutcomes do not appear
specific, measurable, - specific, measurable, SMART
attainable, relevant, timely. attainable, relevant, timely. e  Outcomes not aligned with
e Outcomes are aligned with e Outcomes are aligned with program or institutional
program and institutional program and institutional goals.
goals goals. e Incomplete—does not
e Outcomes clearly address the | ®  Qutcomes address the address the breadth of
breadth of knowledge, skills, breadth of knowledge, skills, knowledge, skills, or services
or services associated with or services associated with associated with the program
program program e language of outcomes needs
e  Qutcomes are well-written e  Qutcomes are appropriate, attention.
and concise. but language may be vague
e QOutcomes contain action or need revision.
verb emphasizing student
activity.

Help for Creating Tools and Establishing Measures
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Information Required

Key Question(s)

Information Source(s)

Data Collection
Methods

What Do You Need to
Answer the Question?

What Do You Want to
Know?

Where Are You Going
to Get It?

How Are You Going to
Get It?

e Mission Statement

e Department/Unit/
Program Objectives
and/or Learning

e Success Rate
e Scope

e Timeframe

e Population

e Stakeholders

e Program officials or
participating
students

e  Structured Surveys

e Focus Groups

e Structured
Interviews

Outcomes e Databases e (Case Studies
e Data Extractions
e Document
BOX 1 BOX 2 BOX3 Retrieval
e Benchmarks
BOX 4

BOX 1 - We already have what we need—a Mission Statement that established the work of our department,
program or unit, (basically, why it exists) and Program Objectives or Learning Outcomes that you earlier
developed for your department, program or unit.

BOX 2 - Success rate examples: How many students are successfully meeting the benchmark(s) in your
pre-college program, or how efficiently is trash being collected, or how quickly are students moving
through their bursar stops, or how can the wait time for a student who requests a tutor be reduced, or
how quickly does the Help Desk respond to requests, etc. Our timeframe is usually a semester, or the
entire school year, and our population could be everything from servicing returning combat vets to
parents who bring their children to the daycare center to probationary students seeking re-admittance
or to high-school students in our pre-college programs.

BOX 3 - The population you serve, or, in many cases, the services you provide. You might already have
records or documents to get you started on the assessment cycle.

BOX 4 — Listed are some of the TOOLs you might use to retrieve or generate the information you seek.
Many of you could use surveys, but there are other means as well. In departments, programs or units
that have learning outcomes, a rubric might be more appropriate. For others, three focus groups per
semester might be more appropriate. The crucial point is that you are consistent in whatever TOOLS
you chose for the assessment over time so that you can see patterns, both good and bad, to which you
can respond.
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New Faculty Seminar: Assessment Sample 1: Heart Walk Through

Ulana Lysniak, Ed.D.
Health, Physical Education and Wellness, Alumni Gymnasium, Room 300F

Stacia Reader, Ed.D.
Health, Physical Education and Wellness, Loew Hall, Room 308

Brief Description

In the past, students have had conceptual difficulty retaining cardiovascular function content. To
address this, we have been implementing a variety of teaching styles that are different from the
traditional lecture format to help students better understand and retain the material. In our
pedagogical approach, which we are calling the “Heart Walk Through”, students are asked to review
prepared lecture notes, diagrams, and video clips prior to coming to class (flipped classroom).
Reviewing these materials before coming to class enables students to participate in an interactive
classroom discussion and learn from each other (concept engagement). Next students participate in a
walk through diagram of the heart, lungs, arteries, veins, and muscles that we have been drawing on the
floor with chalk. Students walk through this diagram and act as if they are red blood cells moving
through the systemic and pulmonary circulation. While they are acting as red blood cells, they read
from an expository text (a form of self-explanation) at every one of the blood flow terms; when they are
oxygenated, they hold up a sheet of red construction paper, and when they are deoxygenated, they flip
it to the blue side.

The objectives of our lessons are for the students to: 1) identify and define the cardiorespiratory system
terminology, 2) demonstrate a basic understanding of the cardiorespiratory circulation of the heart, 3)
explain oxygenated and deoxygenated blood, and 4) explain when and where oxygenation and de-
oxygenation takes place.

We have been using the following techniques in our classrooms to implement our lessons:

a. Flipped classroom - which replaces the transmissive lecture with pre-/post-class work and active in-
class tasks; it can increase students’ learning outcomes (Abeysekera & Dawson, 2015).

b. Concept engagement - more personalized teaching while doing interactive activities with the students
(Strayer, 2011).

c. Expository text - clear, concise, and organized writing that is used to efficiently translate information
to the reader (Kaakinen, Hyona, & Keenan, 2002, 2003).

d. Self-explanation - a process of generating explanations to oneself, which has been shown to improve
acquisition of new knowledge and the integration of it into existing knowledge (Chi, de Leeuw, Chiu, &
LaVancher, 1994).

Assessment

Students are assessed using a written exam. Unlike the usual flipped classroom, our exam is given at a
future date, not immediately upon entering the classroom. This is because we want to test their
retention after the walk through, and their being a blood cell. Instructors determine if students achieve
a grade of 70% or above and demonstrate an understanding of the systemic and pulmonary systems.
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Below are our results from the last two semesters.

Physical Education Classes

Students who participated in the lesson on systemic and pulmonary circulation and the Heart Walk
Through:

SPRING 2015: 65% received a grade of 70% or above.

FALL 2015: 67% received a grade of 70% or above.

Students who did not participate in the lesson on systemic and pulmonary circulation and the Heart
Walk Through:

SPRING 2015: 22% received a grade of 70% or above.

FALL 2015: 21% received a grade of 70% or above.

Health Education Classes

Students who participated in the lesson on systemic and pulmonary circulation and the Heart Walk
Through:

SPRING 2015: 45% received a grade of 70% or above.

FALL 2015: 48% received a grade of 70% or above.

Students who did not participate in the lesson on systemic and pulmonary circulation and the Heart
Walk Through:

SPRING 2015: 9% received a grade of 70% or above.

FALL 2015: 14% received a grade of 70% or above.

Lessons Learned

We would like to use a vinyl diagram instead of drawing the heart on the floor. The vinyl diagram will
significantly reduce the amount of time instructors have to spend drawing the diagram on the floor. As
of now, it takes about a half hour before class starts to make sure the diagram is drawn correctly on the
floor. Further we will be able to ensure consistency across classrooms because all students will be
exposed to the same diagram.

Next Steps
We plan to write an applied paper describing our pedagogical approach this summer.
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New Faculty Seminar: Assessment Sample 2: Synthesizing Sources in Analytical Writing

The assessment project that | developed for the New Faculty Seminar at Bronx Community College
focused on improving the results of the course-level student learning outcome dealing with synthesizing
sources in analytical writing in a Spring 2015 section of ENG 11: Composition and Rhetoric 1.1 | had
noticed, both in earlier semesters and in an earlier paper required in that ENG 11 class, that students
had difficulty balancing their own analysis with paraphrase or summary of the sources that they were
using, and the latter thus tended to overwhelm many of their essays. In order to help students reassert
the primacy of their own analysis in their argument-driven writing, | made two adjustments to the
outline assignment that makes up part of the scaffolding for the final, research paper in the semester.

The outline assignment asks students to provide a thesis, reasons supporting the thesis and a rationale
for their order in the paper, evidence supporting the reasons, and at least one objection to a reason and
refutation of the objection. In order to encourage more judicious use of source material, | altered the
evidence section of the outline to require cited quotations, a paraphrase of each quotation, and an
explanation of how each quote supports the reason under which it is listed. My hope was that these
requirements would reduce the proportion of source material in any given paragraph, reduce
unintentional plagiarism, and increase logical connections between source material and student
analysis.

In order to measure the effectiveness of these new requirements, | created a rubric to be applied to the
draft of the research paper that measured the outcomes of relevance of evidence, length of evidence,
proper quotation integration, meaningful connection of evidence to the central claim of the paragraph
in which it appears, proper MLA in-text citation, and correct inclusion of an MLA Works Cited. Each
outcome could be classified as highly developed, developed, or emerging. My desired benchmark was
that 75% of students would score “developed” in 4 or more of the outcomes. For students who
completed the outline assignment, that number was 93%. For students who did not complete the
outline but did submit a draft, that number was 50%. These results, along with comparison to my
impressions of the previous semester’s papers (for which | did not have data), suggested that the
changes to the scaffolding produced positive results in students’ ability to synthesize sources.

Based on the results of this assessment project, | have retained the changes in the outlines assignment
and continued to use the rubric that | developed for it as part of my feedback to students.? As part of
continuing the assessment cycle, one of my goals is to implement rubrics for all scaffolding steps in all of
my courses, and another is to align them with the rubrics that are currently being developed and
deployed for assessment at the departmental level. Using more and more nuanced rubrics will make it
easier to identify areas in which adjustments are needed to improve student learning outcomes and to
develop targeted changes to address those areas.

! The text of the SLO used by the English Department reads “Complete assignments, including a formal research
paper, requiring use and evaluation of multiple sources, including those retrieved from academic databases.”

2 Results from a comparable course, ENG 10:Fundamentals of Composition and Rhetoric, were very similar.






Appendix 2: CUNY Support for Planning, Budgeting and Assessment

CUNY Overview

CUNY is the nation’s largest urban public university and the leading educational institution serving the
New York Metropolitan area. CUNY’s integrated system of community, senior, graduate, professional
and continuing education supported by research centers, institutes and consortia are spread across
all five boroughs with 24 distinct institutions and comprised of over 295 buildings. The organization
is supported by various auxiliary enterprises, most notably the Research Foundation and Construction
Fund. The University student population is roughly 270,000 and the employee base is almost 40,000.
Then annual budget is approximately $3.03 billion.

The City University of New York system operates under a single Chancellor and the Board of Trustees.
The members of the Board are elected on six year terms. The Board exercises the final authority in
government of the University within the limits of the Constitution, the laws of the State of New York,
and the laws of the United States. The Board delegates to the President of the University, and through
him to the appropriate administrative officers, general authority and responsibility to carry out the
policies and directions of the Board. The Chancellor, in concert with the Board, appoints President’s
for each College. The Presidents in turn, are responsible for the operation of each of their respective
campuses within the policies, procedures and operational guidelines established by the Board and the
Chancellor.

CUNY supports the functioning of the various administrative and programmatic areas of each college
and provides oversight for various initiatives, through formal communities and committees, self-
assessments, audits and reviews across the University. In addition, BCC has developed their own
methodology to support this effort.

Performance Management Process (PMP)

The PMP process is used to formalize the key objective and assess the performance of across all the
Colleges. The Chancellor utilizes the PMP results and feedback from the Central Office Executive Staff
to assess the effectiveness of the various colleges and when allocating resources.

Across the CUNY System, performance expectations are clearly aligned to organizational objectives
and defined in a Performance Management Process PMP which sets improvement goals in a vast array
of indicators. Performance is tracked and reported on by the Office of Institutional Research and
Assessment and the Chancellor uses this information to assess the performance across the University.
The Central Office staff also reports on the various colleges administrative functions as part of the
Chancellor’s annual review. This assessment evaluates each colleges effectives related to budget,
procurement, financial aid administration, and investments. These factors are utilized by the Chief
Audit Executive of the University when developing the annual audit plan. These factors are also
utilized by the Central Budget office when determining funding allocations.

Annual CUNY Assessment Tools

Annually control self-assessment surveys are administered through-out the University and an analysis
of the responses is performed by each College and by Central Office. Two key assessment tools are
the NYC Comptroller Directive 1 Internal Control Review, which is based on COSO, and the IT
attestation reviews, which are conducted twice a year). The College is also subject to and participates
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in various internal compliance reviews including procurement, financial aid, environmental health and
safety, Title IX, Clery Act Compliance, Integrity, and Diversity program compliance. These reviews
consist of self-certification administered by the Central Office, supported by rotational onsite
validations, both scheduled and unplanned. Most rotational cycles consist of 3-5 colleges on a
corresponding 5 to 8 year oversight rotational cycle. The University also engages an outside auditor
who is charged with assessment and sampling and this process results in an annual management letter
of recommended improvements. Collectively, these assessments form the basis of an annual risk
assessment, internal control certification, financial integrity statement and a fraud prevention review.
These assessments, combined with information obtained from program reviews, audits, monitoring
industry trends and standards, and monitoring open recommendations peer best practices are
evaluated to identify the top areas for audit, testing, program review, training, project initiation and
funding. These areas are also reviewed to identify opportunities for external partnerships. CUNY also
participates in the NYC Mayor’s Management Report which tracks performance indicators across the
various City Agencies. (See MMR)

The Chancellor, along with the Executive Staff, Management, and the Board of Trustees, have
facilitated the establishment of an effective and robust internal control framework and have
demonstrated a continuing commitment to organizational excellence and transparency. The
Chancellor and senior staff provide leadership and foster an ethical environment and promote
community service ideals. The Administrative Council, Business Management Council and the central
internal audit function monitors the overall effectiveness of the framework.

CUNY Support

Annually, the Office of the Vice Chancellor for Budget and Finance sponsors various conferences,
training summits, workshops and teambuilding events. Three conferences in particular are the
hallmark for fiscal competence and excellence: the Financial Management Conference which is held
each fall and the Finance Officers Forum which is held each spring and the Internal Control Officers
forum which is held annually. These full-day conferences are attended by several hundred CUNY
accounting and professional staff and related entity employees and they focus on core competencies,
professional development, and information exchange among finance professionals throughout the
University. The Office of the Controller also hosts an annual year end close and accounting standards
training series in addition to ad-hoc programs as needs are identified.

The University has established a Risk Management and Business Continuity Council to obtain input
and feedback on risk management issues from each of The City University of New York campuses. The
Council helps integrate risk management and business continuity throughout the CUNY system and is
composed of designees from each campus and other members of CUNY administration who share risk
management and business continuity responsibilities throughout the University. The CUNY risk
management program addresses a number of key risks including: emergency response plans, training
programs, hurricane preparedness, business continuity, accident prevention, and regulatory
compliance.
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Bronx Community College Strategic Plan (2015-20)
Building a Community of Excellence

Mission

Bronx Community College serves students of diverse backgrounds, preparations and aspirations by
providing them with an education that is both broad in scope and rigorous in its standards. We offer
students access to academic preparation that provides them with the foundation and tools for success
in their educational and/or professional plans and instills in them the value of informed and engaged
citizenship and service to their communities.

Vision

Bronx Community College will effectively invest in each student’s success by engaging with them in an
integrative and supportive environment that facilitates the development and achievement of their
educational and career goals. Graduates will be prepared to understand, thrive in, and contribute to a
21 -century global community marked by diversity, change, and expanded opportunities for lifelong
learning and growth.

Values
e Respect
e Integrity

e Engagement
e Excellence
e Empowerment

GOALS: 2015-20

GOAL 1: BUILD A COMMUNITY OF EXCELLENCE

1. Foster continuous improvement with use of analysis and evidence driving all academic, student
support and administrative decisions.

2. Promote mentoring and professional development at all levels across the College to support the
learning and development of all members of the campus community.

3. Foster a culture of collaboration, integration and alignment of curriculum, student support and
administrative processes.

GOAL 2: EMPOWER STUDENTS TO SUCCEED

1. Promote student engagement, cultural competency and knowledge of college expectations and
community standards

2. Assure a cohesive academic experience (from pre-college through post-graduation) including clear
pathways, organized experiences, and consistent communications with clear oversight and
accountabilities in place.

3. Provide efficient, accessible, user-friendly, and integrated student services and support structures
that address the holistic needs and well-being of every BCC student.

Approved (unanimously) by the BCC College Senate on December 11, 2014
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GOAL 3: DEEPEN STUDENT LEARNING

N

Promote and reinforce active teaching and learning for application among all faculty members
Promote integrated faculty development.

Promote and encourage excellent teaching and scholarship (including scholarship-of-teaching) in
promotion and tenure processes.

GOAL 4: DEVELOP WORLD CITIZENS

Develop sustainable and mutually beneficial partnerships within local and global communities.
Engage the College (including faculty, staff, students) and community partners as active civic
participants and leaders in local and global initiatives.

Expand and develop purposeful campus life experiences for students to promote leadership,
personal development, civic engagement, cultural immersion and cultural competency.

GOAL 5: CULTIVATE A 215T CENTURY CURRICULUM

Review, evaluate, update and develop programs to maintain currency and congruence with the
College’s mission.

Strengthen program outcomes by maintaining formal linkages with four-year colleges and industry.
Promote mastery of a strong general education in all programs (through the Implementation and
assessment of the CUNY Pathways core curriculum)

GOAL 6: ENHANCE THE CAMPUS ENVIRONMENT

e

Develop and implement strategically focused enhancements to the infrastructure and accessibility
of the campus facilities.

Optimize use of campus space and resources to support existing and emerging needs and
opportunities.

Invest in and use technology to enhance learning, access information and increase productivity.
Protect the security and integrity of the campus infrastructure and environment.

Preserve and conserve landmark Campus

GOAL 7: PROMOTE A REPUTATION FOR EXCELLENCE

PwNPE

Build and promote a brand around a learning-centered culture.

Promote pride in BCC.

Engage faculty, staff, students, alumni and supporters in telling their BCC success stories.
Illustrate BCC as a premier institution with branding messages and media sources.

Approved (unanimously) by the BCC College Senate on December 11, 2014
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Theories of Action Informing BCC Strategic Plan

Overarching Strategic Objectives | Rationale/Theories of Actions

Foster continuous
improvement with use of
analytics/evidence driving all
academic, student support
and administrative decisions.

High performing institutions engage in the use of
measurement and process improvement.*

Knowledge management (a best business practice) is
associated with effectiveness and efficiency and involves
providing actionable data to those who are empowered to
act accordingly. 2

Assessment of student learning outcomes leads to increased
student success and deeper student learning.?

Promote mentoring at all
levels to support the learning
and development of all
members of the campus
community.

The multiple benefits of student peer mentoring include:
improved grades, increased engagement and retention for
new students (mentees); and development of leadership and
communication skills for mentors.*

Accomplished teachers mentoring new and struggling
teachers is associated with improved effectiveness in
teaching and learning. >

Facilitate (and reward)
collaboration, integration and
alignment of curriculum,
student support and
administrative processes.

Effective institutions demonstrate functional alignment and
emphasize importance of coordinating instruction and
student support®

Student collaboration associated with improved learning
outcomes ’

= Research more likely to inform teaching practice when
conducted collaboratively with faculty.®

1 Jenkins, David, “Redesigning Community Colleges for Completion: Lessons from research on high performance organizations.”
(CCRC Working Paper No 24), 2011.

2 Bernbom, G (ed.), “Information Alchemy: The Art and Science of Knowledge Management,” EDUCAUSE Leadership Strategies.
Vol 3. San Francisco. Jossey-Bass, 2000.

3 Suskie, L/ 2009. Assessing Student Learning: A Common Sense Guide. San Francisco: Jossey Bass.

4 Kuj, G.D., J. Kinzie, J.H. Schuh, E.J. White and Associates. 2005. Student Success in College: Creating Conditions that Matter.
San Francisco: Jossey-Bass.

5> Ingersoll, R. and Strong, M (2011). “The Impact of Induction and Mentoring Programs for Beginning Teachers: A Critical Review
of the Research.” Review of Education Research. Vol. 81 (2), 201-233.

6 Jenkins, D., & Cho, S.W. (2012) Get with the Program: Accelerating community college students’ entry into and complete of
programs of study (CCRC Working Paper No. 32) New York, NY

7 Hodara, Michelle, Reforming Mathematics Classroom Pedagogy: Evidence-Based Findings and Recommendations for the
Developmental Math Classroom (CCRC Working Paper No 27), 2011.

8 Morest, V. & Jenkins D. (2007) Institutional research and the culture of evidence at community colleges (Culture of Evidence
Series, Report No. 1) NY,NY: Achieving the Dream and Community College Research Center,
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Linking Bronx Community College Strategic Goals with CUNY Performance Management Process (PMP) Goals

BCC Strategic Goals

CUNY PMP Goals Goal 1 Goal 2 Goal 3 Goal 4 Goal 5 Goal 6 Goal 7
Build Empower Deepen Develop 21t C Campus Reputation
Excellence Students Learning World Curriculum Environment | for
Citizens Excellence
1. Increase opportunities for students to be taught by full-time
faculty.

a. Percentage of annual instructional FTEs delivered by full-time

faculty v v v v v v
b. Ratio of FTE student to full-time faculty v v v v v v
2 - Increase faculty scholarship and research impact
a. Average number of pieces of scholarship/creative activity

(annual) v v v v
b. Number of funded research grants v v v v
c. Research awards (annual) v v v v
3 - Ensure that students make timely progress toward degree
completion
a. Average number of equated credits earned in one year by

associate full-time first-time freshmen v v v v v v v
b. Percentage of associate students who earn 30 equated credits v v v v v v v

per year
c. One-year retention rate of associate full-time first-time freshmen v v v v v v v
4 - Increase graduation rates
a. 3-year graduation rate of first-time freshmen

v v v v v v v
b. 4-year graduation rate of first-time freshmen v v v v v v v
c. 6-year graduation rate of first-time v v v v v v v
5 - Improve student satisfaction with academic support and
student support services
a. Satisfaction with academic advising effectiveness
v v v v

b. Satisfaction with campus support services v v v v

October 15, 2015 1
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interdisciplinary work, collaboration and mentoring

CUNY PMP Goals Goal 1 Goal 2 Goal 3 Goal 4 Goal 5 Goal 6 Goal 7
Build Empower Deepen Develop 21t C Campus Reputation
Excellence Students Learning World Curriculum Environment | for
Citizens Excellence
6 - Improve student satisfaction with administrative services
a. Satisfaction with admissions and financial aid effectiveness
v v v v
b. Satisfaction with registration effectiveness v v v v
c. Satisfaction with service excellence v v v v
7 - Increase revenues
a. Total voluntary support (annual)
v v
b. Grant and contract awards (annual) v v
c. Alternative revenues (annual) v v
8 - Use financial resources efficiently and prioritize spending on
direct student services
a. Spending on student services and instruction and departmental
research as a percentage of tax-levy budget v v v v v
b. Spending on student services as a percentage of tax-levy v v v v v
budget
c.  Spending on instruction and departmental research as a v v v v v
percentage of tax-levy budget
d. Percentage of budget in reserve
v
9 - Increase the proportion of full-time faculty from under-
represented groups
a. Percentage of minority full-time faculty
v v
b. Percentage of Italian American full-time faculty v v
c. Percentage of women full-time faculty v v
10 - Increase faculty satisfaction
a. Satisfaction with the nature of work (research, teaching and
service), tenure and promotion policies and processes, and v v v v v v v

October 15, 2015






Appendix 5: Linking BCC Goals with CUNY PMP

BCC Strategic Goals

a.

NCLEX (RN licensure) pass rate

CUNY Community College PMP Goals Goal 1 Goal 2 Goal 3 Goal 4 Goal 5 Goal 6 Goal 7
Build Empower Deepen Develop 21t C Campus Reputation
Excellence Students Learning World Curriculum Environment | for
Citizens Excellence
1 - Create more efficient remediation pathways
a. Percentage of students fully proficient by the end of the first v v v
year (of those initially needing any remediation) v v v
2 — Prepare students for transfer to baccalaureate programs v v v
a. Percentage of first-time freshmen transferring to any v v v v v v
baccalaureate program within 6 years
b. Transfer rate of AA/AS graduates to any baccalaureate program v v v v v
c.  Mean first-semester GPA of baccalaureate transfers from CUNY v v v v v v
associate programs
3 — Increase (or maintain high) pass rates on professional licensure
exam
v v v v v

October 15, 2015
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Building a Community of Excellence

Bronx Community College Implementation Plan 2015-2020

Goal 1: Build a Community of Excellence

Objectives

Major Efforts

Products/Outcomes

1.1

Analytically driven decisions

a.

Redesign/implement annual
planning/assessment processes to facilitate

a.

A formal annual planning and assessment
process and structure implemented.?

members of the campus community.

update campus policies and procedures for all
campus constituents.

Foster continuous improvement with use of effectiveness practice. b. Analytical tools with corresponding platforms
analysis of and evidence driving all academic, | b. Develop tools/professional development developed and used to make decisions and
student support and administrative decisions. activities to support data and analytically improvements.
driven decisions. c. Evidence of analytically-driven decisions and
c. Create aninternal audit unit. improvements routinely collected/used to
d. Ensure that Research Foundation and BCC make improvements.
Foundation expenditures reflect College d. Conduct annual audit of Research and BCC
priorities. Foundation expenditures relative to
e. Control PS expenses and enhance OTPS concordance with BCC strategic priorities.
budget to 12% of College’s overall budget. e. Internal Audit Unit established (conducting
internal audits across campus).
f.  PS expenses controlled/OTPS budget
increased to 12% of total.
1.2 Mentoring and Professional Development a. Formal orientation, professional a. Formal professional development programs
development, & mentoring programs implemented with clearly documented
Promote mentoring and professional developed for: students, faculty, adjuncts, objectives/learning outcomes and
development at all levels of the College to chairpersons, frontline staff and managers. assessments in place.
support the learning and development of all b. Identify, disseminate and continuously b. Formal mentoring programs implemented

(and assessed) for students (including SGA).

BCC

1 A process that “assures the fulfillment of the college’s mission and goals, continuously assesses and improves programs and services; and responds to

challenges and opportunities” (MSCHE Characteristics of Excellence).

OIR/NR-UPDATED 4-23-15
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c. Implement a Talent Management Plan (TMP) | c. Campus constituents well informed of
including a targeted career development policies and procedures.
program and succession plan. d. Talent Management Plan developed/

implemented.
1.3 Collaboration/Integration/Alignment a. Seek areas of collaboration, alignment & a. Annual evaluations formally include measures
integration among College units through the of alignment, integration and collaboration.
Foster a culture of collaboration, integration annual evaluation processes and plan with b. Campus intranet/online platform developed
and alignment of curriculum, student support changes implemented accordingly. & utilized.
and administrative processes. b. Assess/develop/upgrade faculty & staff c. Faculty & staff shared physical spaces
shared physical and virtual spaces. assessed, developed and upgraded.

c. Develop online collaboration platforms to d. Total grants and contracts awarded increased
keep information in one place, and make it from $5.1 million (projected in FY15) to $6.0
more accessible across Campus. million in FY20.

d. Increase grant funding by 3% annually.

2. Empower Students to Succeed

Objectives Major Efforts Products/Outcomes

2.1 Student Engagement, Knowledge of College a. Implement mandatory comprehensive, a. All new students participate in orientation
Expectations & Standards coordinated orientation program for all new program and demonstrate mastery of

students (including identification/assessment orientation learning outcomes.

Promote student engagement, cultural of orientation Student Learning Outcomes). b. Student participation in First Year Program
competency and knowledge of college b. Bring to full-scale First Year Program for all (including course programming, advisement
expectations and community standards. new students. and mentoring) increased.

c. Develop tracking/assessment/response c. One-year retention rate increased from 58%
systems for 1%t year and at-risk students. to 70%.

2.2 Cohesive Experiences, Clear Pathways, a. Develop linkages/collaborations/assessment a. Students seamlessly and successfully
Consistent Communications & Oversight mechanisms with high schools, pre-college articulate from one educational level to
programs, senior colleges and industry another (reflected by enrollment, success and
Assure a cohesive academic experience (from (including development of stackable completion rates).
pre-college to post-graduation) including credentials). e Tenth grade College Now Programming
clear pathways, organized experiences, and b. Coordinate co-curricular activities with established.
consistent communications with clear academic offerings. e Remedial need for incoming students
oversight and accountabilities in place. c. Develop clear, consistent communications. (from feeder high schools) decreased.
b. Co-curricular activities developed and

coordinated with curricular offering.

BCCOIR/NR-UPDATED 4-23-15
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c. Clear communications across campus
documented.
d. Four-year graduation rate increased from
17.4% to 25%.
2.3 Efficient, Accessible, Integrated Student a. Create one-stop centers for student services a. One-stop centers (enrollment services,
Services and Supports b. Develop integrated academic advisement and tutoring, on-line) established.
support services b. Increased student utilization/satisfaction with
Provide efficient, accessible, user-friendly, c. Implement physical, mental health and fiscal academic and student support
and integrated student services and support resources for students services/resources.
structures that address the holistic needsand | d. Maximize utilization and functionality of c. Increased student/faculty utilization/
well-being of every BCC Student. electronic tools (e.g., Degree Works) satisfaction with electronic tools.
e. Implement online registration and a student d. New and renewed scholarship support;
management system for continuing increased number of scholarship.
education. donors/donations; scholarship management
f. Identify and implement systems to advance streamlined and regulated for ease of
academic tutoring and advising. selection, distribution and reporting.
g. Increase scholarship funding and distribution.
3. Deepen Student Learning
Objectives Major Efforts Products/Outcomes
3.1 Teaching & Learning for Application a. Expand scope of CTLT role in faculty a. CTLT programming expanded and Center
development and relocate CTLT in more relocated to more prominent location.
Promote and reinforce active teaching and prominent location. b. Participation of full-time faculty increased (#
learning for application among all faculty b. Expand full-time faculty participation in First of departments and # of faculty) in teaching
members. Year Program. FYS.
c. Expand use of assessment of student learning | c. Increased evidence of student learning
outcomes to improve instruction and student outcomes assessment leading to
learning in academic and support areas. improvements in instruction and student
d. Involve students in discipline-based research learning demonstrated across curriculum.
projects conducted with faculty. d. Increased student participation in research
with faculty members.
3.2 Integrated Faculty Development a. Expand interdisciplinary faculty participation a. Increased participation of full-time faculty (#

Promote integrated faculty development.

in professional development activities.

departments and # of faculty) in
interdisciplinary faculty development
activities.

BCCOIR/NR-UPDATED 4-23-15
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3.3 Promote Excellent Teaching & Scholarship

Promote and encourage excellent teaching
and scholarship (including scholarship of
teaching) in promotion and tenure processes.

a. Disseminate information about funding
available to support faculty conducting
pedagogical research and establish additional
funding at the College.

b. Increase focus on teaching excellence (and
scholarship of teaching) in the promotion and
tenure process.

a. Increase in institutional support for faculty
scholarship (including scholarship of
teaching).

b. Increase in faculty scholarship (including
scholarship of teaching).

c. Evidence of teaching excellence and
scholarship (including scholarship of teaching)
used in promotion and tenure processes.

4. Develop World Citizens

Objectives

Major Efforts

Products/Outcomes

4.1 Partnerships with Local/Global Communities

Develop sustainable and mutually beneficial
partnerships with local and global
communities.

a. Establish Advisory Group for Startup New
York to attract other businesses to establish
partnerships and internships.

a. Startup New York Advisory Group
established.

b. New business partners and internship sites
developed.

4.2 Active Civic Participation and Leadership

Engage the College (including faculty, staff, &
students) and community partners as active
civic participants and leaders in local and
global initiatives.

a. Develop BCC student outreach/service
program (e.g., service learning).

b. Reorganize Office of Career and Transfer
Services to focus on employment/transfer
preparation and job placement.

a. Student participation in outreach/service
programs increased.

b. Internships, post-graduate job
placement/transfer rates and success rates
increased.

4.3 Civic Engagement, Personal Responsibility,
Cultural Competency

Expand and develop purposeful campus life
experiences for students to promote leadership,
personal development, civic engagement, cultural
immersion and cultural competency.

a. Create leadership development program
(with learning outcomes) for students.

b. Develop and implement global diversity
across the curriculum (including adaption of
AACU national norms)

c. Develop/integrate co-curricular activities
across the curriculum.

d. Create co-curricular transcript for students.

a. Increased student participation in leadership
development program and acquisition of
leadership skills.

b. Global diversity evident/assessed across the
curriculum.

c. Co-curricular activities integrated/assessed
across the curriculum.

d. Co-curricular transcript created/
implemented.

BCCOIR/NR-UPDATED 4-23-15
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5. Cultivate a 215t Century Curriculum

education in all programs (through the

Pathways at BCC.

Objectives Major Efforts Products/Outcomes
5.1 Update and Develop Academic Programs a. Develop five-year academic plan (including a. Five-year academic plan developed.
academic assessment plan & market b. Increased degree programs (converted from
Review, evaluate, update and develop analysis). Liberal Arts Options).
programs to maintain currency and b. Convert appropriate Liberal Arts Optionsinto | c. Opportunities for students to complete
congruence with the College’s mission. stand-alone degree programs. degrees enhanced by increased use of CLEP,
c. Facilitate timely degree completion through satellite, online and weekend/evening
establishment of Satellite, on-line and offerings, and increased granting of credit for
Weekend/Evening Programs and improved prior learning credentials.
granting of credit for prior learning d. IT Support and Management Program
credentials (e.g., CLEP). Implemented for Continuing Education.
d. Develop and implement an IT Support and e. Continuing Education offerings (linked to
Management Program for Continuing current market trends) increased.
Education f.  Stackable credentials developed for
e. Increase continuing education offerings Automotive Technology, Allied Health,
linked to current market trends. Security Management, and Early Childhood
f.  Develop stackable credentials in the areas of Education.
Automotive Technology, Allied Health,
Security Management, and Early Childhood
Education.
5.2 Linkages with Senior Colleges/Industry a. Develop additional formal connections with a. Formal connections (articulation
senior colleges (articulation agreements/joint agreements/joint degree programs) with
Strengthen program outcomes by degree programs) and improve leveraging of senior colleges increased and efficacy of
maintaining formal linkages with four-year these connections for students. connections improved.
colleges and industry. b. Expand the number of advisory boards (which | b. Number of advisory boards increased and
include industry representatives) for AAS changes to career programs documented as a
programs and better leverage them for result of feedback from advisory boards.
improvements to career programs.
5.3 Strong General Education a. Review BCC General Education proficiencies a. BCC General Education proficiencies aligned
to align with Pathways. with Pathways.
Promote mastery of a strong general Conduct a comprehensive assessment of b. Pathways at BCC assessed with improvement

plans developed/implemented.

BCCOIR/NR-UPDATED 4-23-15
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implementation and assessment of the CUNY
Pathways Core Curriculum.

6. Enhance the Campus Environment

Objectives/Strategies

Major Efforts

Products/Outcomes

6.1 Infrastructure Enhancements & Accessibility

Develop and implement strategically focused
enhancement to the infrastructure and
accessibility of the campus facilities.

a. Increase accessibility on campus.

b. Support capital projects to upgrade the utility
infrastructure and physical plant per the 5-
year Capital Plan (including pool renovation,
utility infrastructure upgrade, roof
replacements, quad restoration).

c. Create recreational program to increase
Auxiliary Enterprises revenue.

d. Redesign public computing clusters to
facilitate use of laptops/small group work.

e. Upgrade communication links between
Campus buildings (fiber optic).

f.  Increase efficiency by leveraging the use of
virtualization technology (i.e. Server
consolidation).

a. Building accessibility increased.

b. Infrastructure and physical plant
improvement. Capital projects implemented
according to the 5-yeaer Capital Plan.

c. Recreation program established.

d. Auxiliary Enterprises revenue increased by
25%.

Public computing clusters redesigned.

f.  Communication links between buildings
upgraded.

g. Campus physical plan and accessibility
improved through non-capital projects.

Services at Meister Basement.
f. Institutionalize the use of Resource 25 for
room scheduling and events management.

g. Improve campus physical plan and
accessibility through non-capital projects.
6.2 Optimize Use of Campus Space and a. Create a Space Utilization Plan. a. Space Utilization Plan created/implemented.
Resources b. Create a Facilities Maintenance Plan. b. Facilities Maintenance Plan
c. Implement a Space Advisory Board created/implemented.
Optimize use of campus space and resources | d. Renovate spaces to support academic c. Space Advisory Board established.
to support existing and emerging needs and priorities, facilitate professional development | d. Designated spaces renovated.
opportunities. & collaboration and improve appearance of e. One-stop Center competed.
public spaces. f.  Resource 25 institutionalized.
e. Develop One-Stop Center for Student g. Records Management Program

developed/implemented.
h. Bronx Educational Opportunity Center
relocated.

BCCOIR/NR-UPDATED 4-23-15
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Develop/implement Records Management
Program.

Relocate Bronx Educational Opportunity
Center.

sites on campus.

6.3 Use Technology to Enhance Learning & Select and implement a budget management | a. Budget Management System implemented.
Increase Productivity system for the Business office. b. BPM solutions implemented.
Select and use business process management | c. Mobile access strategy developed.
Invest in and use technology to enhance (BPM) solutions to manage and improve d. Indoor coverage (WiFi, etc) increased.
learning, access information and increase business processes and workflows (E-PAF, e. On-line instruction increased.
productivity Financial Aid, IT Service Desk, etc.) f.  Communications infrastructure implemented.
Develop a mobile access strategy for the g. Technology migration roadmap for “in-
College. house” applications developed.
Provide ubiquitous indoor coverage of WiFi h. Pearson VUE Testing Center established.
and mobile/cellular services.
Provide a robust, feature-rich
communications infrastructure built upon a
diverse set of messaging, voice and video
technologies (including VOIP, email archiving,
etc.)
Retire legacy applications and define a
technology migration roadmap for all “in-
house” applications.
Set up Pearson VUE Testing Center.
6.4 Protect Security of Campus Infrastructure Expand sustainability initiatives throughout a. Sustainability initiatives expanded.
and Environment the campus, including: energy conservation, b. Improved campus security (refined patrol and
water usage, recycling, etc. increased lighting, surveillance) and increased
Protect the security and integrity of the Improve campus security and safety by satisfaction with campus safety/security.
campus infrastructure and environment refining patrol strategy and increasing c. Emergency Response, Business Disaster
surveillance and site lighting. Recovery and Risk Assessment Plans updated
Update and implement College’s Emergency and implemented.
Response, Business Continuity Disaster d. Campus data protection solutions
Recovery, and Risk Assessment Plans. implemented.
Implement solutions to protect and secure
Campus data.
6.5 Preserve Landmark Campus Support capital projects to restore historic a. Historic site improvement projects

implemented.

BCCOIR/NR-UPDATED 4-23-15
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Preserve and conserve landmark Campus. b. Develop and implement fundraising campaign | b. Funds raised to support preservation of
for preservation of historic facilities and sites. campus historic facilities and sites.
c. Develop Historical Campus materials c. Historical Campus materials developed and
highlighting Landmark Campus. made available.
7. Promote a Reputation for Excellence
Objectives/Strategies Major Efforts Products/Outcomes
7.1 Learning-Centered Culture Brand a. Develop/implement Strategic Marketing Plan | a. Strategic Marketing Plan developed/
(including: communications plan, production implemented.
Build and promote a brand around learning- timetable, coordination of events, process for | b. Faculty lecture series implemented.
centered culture. identifying highlights, and recruitment plans.) | c. New Website developed.
Develop and launch a faculty lecture series.
New Website development.
7.2 BCC Pride Develop protocol for collecting, recognizing, a. Process developed/implemented for
and sharing student, faculty, staff, and alumni collecting and disseminating BCC Successes.
Promote pride in BCC. successes. b. Increased pride measured by faculty/staff
and student satisfaction surveys.
7.3 Promote BCC Success Stories
a. Implement plan to increase alumni a. Alumni participation and giving increased.
Engage faculty, staff, students, alumni and engagement. b. Relationships with elected officials
supporters in telling their BCC success stories. | b. Build and strengthen relationships with strengthened.
elected officials. c. Partnerships with for-profit and non-profit
c. Increase partnerships with for-profit and non- groups increased.
profit groups. d. Total voluntary support will increase from
d. Engage individuals/prospects to increase $2.5 million (projected in FY15) to $3.2
overall private support by 5% annually. million in FY20.
7.4 lllustrate BCC as a Premier Institution a. Develop and implement a communications/ a. Communications outreach plan
outreach plan to keep BCC constituents development/implemented.
Illustrate BCC as a premier institution with aware of products/services/changes/
branding messages and media sources. enhancements that impact their work.

BCCOIR/NR-UPDATED 4-23-15
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DRAFT - Bronx Community College Operational Plan (2015-2020)

GOAL 1: BUILD A COMMUNITY OF EXCELLENCE

OBIJECTIVES

1.1 Foster continuous improvement with use of analysis and evidence driving all academic, student support
and administrative decisions (analytically-driven decisions)

1.2 Promote mentoring and professional development at all levels of the College to support the learning and
and development of all members of the campus community. (mentoring and professional development)

13 Foster a culture of collaboration, integration & alignment of curriculum, student support & administrative .

processes (collaboration, integration, alignment).

Activities Obj |Dates Team Lead(s)
Redesign & implement annual planning/assessment/budgeting
processes to include effectiveness practice. 1.1a |Years 1-5 VPS&Dean Ritze
Engage all campus departments in annual/periodic assessment and
reporting of unit objectives & learning outcomes. 1.1a |Years 1-5 Dean Ritze
Document improvements/lessons from assessment efforts. 1.1a |Years 1-5 Dean Ritze
Control PS expenses close to current levels and enhance OTPS budget
P & 1.1a|Year2 VP/D. Thompson
to 12% of total budget.
Use evidence to highlight most effective, promising departments 1.1a |Years 1-5 AVP Weathers
Conduct professional development activites for campus
leaders/managers to develop effectiveness skills. 1.1b |Years 1-5 President/Vps
Develop electronic and analytical tools (dashboards, etc) to support
evidence-based assessments/decisions. 1.1b |Years 1-5 N. Ritze/L. Audusseau
Design and implement a business dashboard facilitating data-driven
decision making in areas such as enrollment, retention, graduation, 1.1b|Years 1,2,3 |L. Audusseau/N. Ritze
financial aid, etc.
Create an IT project management office to improve system service
) pro) & P Y 1.1b|Year1 Loic Audusseau

delivery to students,faculty and staff.
Create an Internal Audit Unit 1.1c|Year 2 D. Thompson
Increase private support/grantfunding/student scholarship support

P pport/g 4 P SUpP 1.1d|Years 1-5 VP Bayardelle
annually.
Ensure that Research Foundation and BCC Foundation expenditures

— P 1.1d|Years 1-5 VP Bayardelle

reflect College priorities.
Establish Orientation Program for adjunct faculty 1.2a |Year 2 VP Schrader
Expand scope of CTLT role in faculty/staff development 1.2a |Year 3 VP Schrader
Develop leadership development program for chairpersons 1.2a |Year 3 VP Schrader






Develop a mentoring program for 2nd year faculty 1.2a|Year 1 VP Schrader

X Develop a mentoring program for transfer and readmit students 1.2a |Year 2 VPs Schrader & Brewer
Establish Professional Development program for front line staff

X (including needs assessment & advisory group) 1.2a |Year1 Shelley Levy
Identify and disseminate campus policies and procedures for all campus

X

constituents. 1.2b |Years 1-5 Ms. K. Williams

Implement a Talent Management Plan (TMP) including a targeted
X career development program and succession plan (aligning IT skills with | 1.2c|Years 1-5 Loic Audusseau
strategic priorities).

Implement a campus intranet/collaboration online platform for faculty .
X . 1.3a|Year 1 Loic Audusseau
and staff to be able to store and share files.

Develop and upgrade faculty and staff shared spaces 1.3b|Year 4 VP Schrader

Develop and implement a communications/outreach plan to keep BCC
X constituents aware of products, services and any 1.3b|Year 2 Loic Audusseau
changes/enhancements that impact their work.

GOAL 2: EMPOWER STUDENTS TO SUCCEED

OBIJECTIVES

2.1 Promote student engagement, cultural competency and knowledge of college expectations and community
standards.

2.2 Assure a cohesive academic experience (from pre-college - post-graduation) including clear pathways,

organized experiences, and consistent communications with clear oversignt and accountabilities in place.
23 Provide efficient, accessible, user-friendly, and integrated student services and support structures
that address the holistic needs and well-being of every BCC student.

Activities Obj |Dates Team Lead(s)
Create comprehensive orientation program 2.1a |Year 1 VP Brewer, AA, CM
Bring First Year Program to scale for all students 2.1b |Year 3 VP Schrader

VP Brewer & VP
Conduct a fall and a spring Guidance Counselor Event at BCC 2.2a |Years 1-5 Bayardelle

VP Brewer, VP
Schrader, VP
Establish joint conference between HS/College faculty on critical issues. |2.2a |Year 1 Bayardelle

Develp/implement Basic Skills Success Program in feeder high schools. [2.2a VP Bayardelle

Implement online registration and a student management system for

. . 2.2a |Year 1 Loic Audusseau
continuing education.

Develop 9th grade pre-College Now Programming. 2.2a |Years 1-5 VP Bayardelle






Collaborate with local high schools to reduce remediation 2.2a |Years 1-5 VP Bayardelle
Enhance student persistence, performance and completion through

integrated academic advisement and support services 2.2b |Year 2 VP Schrader
Facilitate the progress and success of veteran students 2.2b |Year 3 VP Schrader
Coordinate co-curricular activities (internships, trips, etc) with VPs Brewer and
academic offerings 2.2b |Year 3 Schrader
Develop formal linkages between academic departments and VP Brewer & VP
career/transfer services 2.2b |Year 2 Schrader
Provide support as need to IT Efforts to Create BCC apps, digital signage

and other tech based communications and messaging 2.2c |Year 1 AVP Weathers
Install directories in all buildings, with major departments, programs

and class room locations. 2.2c (Year 1 AVP Weathers
Create One-Stop Centers for Student Services (enrollment services,

tutoring, etc). 2.3a |Years 1-5 VP Brewer
Facilitate the progress and support of special student populations

(veterans) 2.3a |Years 1-5

Develop integrated advisement and support 2.3b |Years 1-5 VPs Schrader & Brewer
Implement physical, mental health and fiscal resources for students. 2.3c |Years 1-5 VPs Schrader & Brewer
Impl t dfundi lution t ide BCC with h |

mp emen a crc_>\{v un .|ng solution to provide with a new channe 5 3 |Vear 1 Loic Audusseau
for project specific funding for students.

Implement a searchable/online IS&T services catalog to make it easier

for the BCC community to find and understand our services and the 2.3d |Year 2 Loic Audusseau
products we support.

Maximize functionality and utilization of Degreeworks. 2.3d |Year 1 VP Schrader

GOAL 3: DEEPEN STUDENT LEARNING

OBIJECTIVES

3.1 Promote and reinforce active teaching and learning for application among all faculty members.
3.2 Promote integrated faculty development.

33 Promote and encourage excellent teaching and scholarship (including scholarship of teaching) in

promotion and tenure processes.

ACTIVITIES Obj |Dates Team Lead(s)
Expand scope of CTLT role in professional development activities and VP Schrader/AVP
upgrade faculty development facilitites. 3.1a|Years 1-5 Taylor

Increase learning for application across the curriculum 3.1a|Years 1-5 VP Schrader
Involve students in discipline-based reseasrch projects conducted by

faculty. (Expand on AMP and CUNY Scholars Program). 3.1a|Year 2 VP Schrader






Expand full-time faculty participation in First Year Program 3.1b|Years 1-5 VP Schrader
Expand use of assessment of student learning outcomes to improve

instruction 3.1c|Years 1-5 VP Schrader
Incentivize faculty to participate in faculty development (faculty

inquiry) initiatives. 3.2a|Years 1-5 VP Schrader
Focus Presidential Grants on Pedagogy at the Community Colleges 3.3a|Year1 President
Increase focus on teaching excellence in the promotion and tenure

process 3.3b|Years 1-5 VP Schrader
Revise and update the Student Evaluation of Instuction Instrument 3.3b|Year1 Dean Ritze/CIPD

GOAL 4: DEVELOP WORLD CITIZENS

OBIJECTIVES

4.1 Develop sustainable and mutually beneficial partnerships with local and global communities.

4.2 Engage the College (including faculty, staff, students) and community partners as active civic participants
and leaders in local and global initiatives.

4.3 Expand and develop purposeful campus life experiences for students to promote leadership, personal

development, civic engagement, cultural immersion and cultural competency.

ACTIVITIES Obj |Dates Team Lead(s)
Establish Advisory group/board for Start Up New York 4.1a |Year 1 VP Bayerdelle

VPS Brewer, Schrader,
Develop BCC student outreach/service program 4.2a |Year 2 Bayerdelle

VPS Brewer, Schrader,
Increase the number of internship opportunities for students 4.2b |Year 1 Bayerdelle
Reorganize the Office of Career and Transfer Services to focus on
employment/transfer preparation and job placement. 4.2b |Year 1 VP Brewer

VP Schrader& VP
Develop/integrate co-curricular activities across the curriculum. 4.2b |Year 2 Brewer
Create a Leadership Development Program for students 4.3a |Year 1 VP Brewer
Leverage CUNY resources to increase student participation in global
initiatives. 4.3b |Year 3 VP Schrader
Develop and implement Global Diversity across the curriculum program (4.3b |Year 3 VP Schrader
Integrate co-curricular activities across the curriculum 4.3c |Years 1-5 VPs Schrader & Brewer
Create co-curricular transcript for students 4.3d |Year 2 VP Brewer

GOAL 5: CULTIVATE A 21ST CENTURY CURRICULUM






OBIJECTIVES

5.1

5.2
5.3

Review, evaluate, update and develop programs to maintain currency and congruence with the College's

mission.

Strengthen program outcomes by maintaining formal linkages with four-year colleges and industry.

Promote mastery of a strong general education in all programs (through the implementation and

assessment of the CUNY Pathways core curriculum).

ACTIVITIES Obj |Dates Team Lead(s)
Develop a comprehesnive 5 year academic plan 5.1a |Year 3 VP Schrader
Facilitate timely degree completion through establishment and
implementation of CLEP, Satellite and Weekend Programs 5.1a |Year 5 VP Schrader
Convert Liberal Arts options into stand alone degree programs 5.1b |Year 4 VP Schrader
VP Schrader/VP
Increase CLEP/life experience options for Veteran students 5.1c |Year 3 Brewer
Develop and implement an IT Support and Management Program for
Continuing Education 5.1d |Years 1-5 VP Bayardelle
Increase Continuing Education offerings linked to current market
trends. 5.1d |Years 1-5 VP Bayardelle
VP Brewer & VP
Evaluate/investigate more direct joint programs with senior colleges 5.2a |Year 3 Schrader
Increase the number of articulation agreements 5.2a |Year 5 VP Schrader
Expand number of advisory boards for AAS programs 5.2b |Years 1-5 VP Schrader
Enhance the use of technology in teaching and learning 5.3a |Year 3 VP Schrader
Review BCC Gen Ed proficiencies to align with Pathways outcomes 5.3a |Year 2 VP Schrader
Conduct a comprehensive assessment of Pathways at BCC 5.3b |Year 2 VP Schrader

GOAL 6: ENHANCE THE CAMPUS ENVIRONMENT

OBIJECTIVES
6.1 Develop and implement strategically focused enhancements to the infrastructre and accessibility of the
campus facilities.
6.2 Optimize use of campus space and resources to support existing and emerging needs and opportunities.
6.3 Invest in and use technology to enhance learning, access information and increase productivity.
6.4 Protect the security and integrity of the campus infrastructure and environment.
6.5 Preserve and conserve landmark Campus.
ACTIVITIES Obj |Dates Team Lead(s)
Increase accessibility on campus beyond minimum mandated
y P y 6.1a|Years 1-5 AVP Taylor

requirements.






Support capital projects per the 5-Year Capital Plan, including: pool
upgrade, utility infrastructure replacement at the east end of campus,
roof replacements at GML, Havemeyer Lab and Roscoe Brown Student
Center and Annex and Quad restoration.

6.1b|Years 1-5 AVP Taylor

D. Thompson/ AVP

Create recreational program to increase Auxiliary Enterprises Revenue. | 6.1c|Year 2 Tavlor
Y

Develop College’s program for a One-Stop Center for Student Services. |6.1c|Year 1 AVP Taylor

Upgrade IT Data Center (power distribution, heating, ventilating, air

. . ) ) 6.1d|Years 1-3 Loic Audusseau
conditioning, data cabling, fire suppression)

Redesign 1-2 public computing clusters to facilitate use of laptops and

6.le|Years 2-3 Loic Audusseau
small group work.

Run fiber optic lines between buildings to increase netwrok speed and

6.1f |Years 1-3 Loic Audusseau
support online and hybrid educational offerings at BCC.

Create a Space Utilization Plan. 6.2a|Year 1 AVP Taylor

Develop and implement a Facilities Maintenance Plan. 6.2b|Years 1-5 AVP Taylor

Implement Space Advisory Board to review and make

. . 6.2c|Years 1-5 AVP Taylor
recommendations on space use and improvement proposals.

Renovate spaces to support academic priorities, facilitate professional
development and collaboration and improve the appearance of high- |6.2d|Years 1-5 AVP Taylor
use indoor and outdoor public spaces.

Develop One-stop Center for Student Services in Meister Basement 6.2e|Years 1-5 AVP Taylor
Maximize the utilization/functionality of Resource 25 6.2f |Year 2 VP Schrader
Fully implement Resource 25 for scheduling and events management 6.2f |Years 1-3 Loic Audusseau
Develop and implement a comprehensive Records Management AVP Taylor/
P P P & 6.2¢|vears 1-5  |K.Williams/VP

Program

Bayardelle
Create a recreational program to increase Auxiliary Enterprises revenue

o prog y P 6.2 |Years 1-5

by 25% . Mr. Thompson
Implement systems to advance academic tutoring and advising at BCC. | 6.2g|Years 1-2 Loic Audusseau

Transfer all hard copy Financial Aid data collections processes to web

. L . 6.2g|Years 1-2 Loic Audusseau
based online applications and create a paperless-office.

Relocate Bronx Educational Opportunity Center 6.2h|Years 1-5 VP Bayardelle
Select and implement a budget management system for the Business
. imp g & ¥ ! 6.3a|Year 2 Loic Audusseau
office.
Select and implement a personnel action request system for the HR
P P q ¥ 6.3b|Year 1 Loic Audusseau

office.






Streamline Service Desk Walk-ins experience by replacing paper

processes with a self-service iPad/mobile application for opening tickets|6.3b|Year 1 Loic Audusseau
with basic problem and contact information.
Conduct an audit and gap analysis of key service expectations against
current service delivery for Academic Computing and the Technology 6.3b|Year 1 Loic Audusseau
Service Center.
Implement institutional email archiving system for Faculty and Staff. 6.3b|Year 2 Loic Audusseau
Collaborate with Academic Affairs to provide a data archival facility .

] . . Loic Audusseau/ VP
with state of the art search and retrieval tools to satisfy grant 6.3b|Years 3-4

. . . . . Schrader/AVP Taylor

requirements (including creation of archival space).
Leverage the use of thin clients and virtualize all student facing PC and

8 & 6.3b|Years 1-5 Loic Audusseau
Mac computers.

Develop a mobile access strategy for the College. 6.3c|Year 1 Loic Audusseau
Provide ubiquitous indoor coverage of mobile/cellular services. 6.3d|Years 2-3 Loic Audusseau
Implement Voice Over IP (VOIP) and retire current phone system.
Provide a robust, feature-rich communications infrastructure .

. ) . . . . . 6.3e|Years 1-3 Loic Audusseau
supporting BCC's education and administration, built upon a diverse set
of messaging, voice and video technologies.
Retire legacy applications and define a technology migration roadma

» gacy pf,) L. gy mig P 6.3f [Years 1-5 Loic Audusseau
for all “in-house” applications.

Set-up Pearson VUE Testing Center 6.3g|Years 1-5 VP Bayardelle
Expand sustainability initiatives throughout the campus, including:
energy conservation, water usage, recycling, reuse of materials and use
. . . 6.4a(|Years 1-5 AVP Taylor
of alternative fuel vehicles; enhance campus awareness and increase
active involvement.
Improve campus security and safety by refining patrol strategy and
. P . P . Y o1 y. y &p &Y 6.4b|Years 1-5 AVP Taylor
increasing surveillance and site lighting.
Update the College’s Emergency Response Plan and Business Continuit
P . & & Y P - y 6.4c|Year 1 AVP Taylor
Plan; increase both the campus’ and local community’s engagement.
Review College risk assessment plans to identify, assess, and mitigate
. g, . P y & 6.4c|Years 1-5 AVP Taylor
the institution’s risks.
Create a disaster recovery site in Colston for all BCC mission-critical
applications including but not limited to the College’s website, email 6.4d|Year 1 Loic Audusseau
system, OSSES and life & safety systems.
Create a cross functional IT-Public safety tiger team (a group of security
experts assigned to investigate and/or solve technical or systemic 6.4 [Years 2-3 Loic Audusseau
security issues).
Implement IT security systems to accomplish intrusion .

. . . . Loic Audusseau/J.
detection/prevention (IDS/IPS) and Security Information and Event 6.4 |Year 2 Verdicchio
Management (SIEM)

Support capital projects to restore historic sites on campus 6.5a |Years 1-5






Organize fund raising efforts around preservation of campus historic
sites.

6.5b

Years 1-5

Develop Historical Campus Brochure highlighting Landmark Campus

6.5¢c

Year 1

AVP Weathers

GOAL 7: PROMOTE A REPUTATION FOR EXCELLENCE

OBIJECTIVES

7.1 Build and promote a brand around a learning-centered culture.

7.2 Promote pride in BCC.

7.3 Engage faculty, staff, students, alumni and supporters in telling their BCC success stories.

7.4 lllustrate BCC as a premier institution with branding messages and media sources.
ACTIVITIES Obj [Target Date |Team Lead(s)
Move forward with RFP for new website and branding initiative 7.1a |Year 1 AVP Weathers
Develop/implement Strategic Marketing Plan 7.1a |Year 1 Avp Weathers
Develop and launch a faculty lecture series 7.1b |Year 3 VP Schrader
Develop a protocol for collecting, recognizing and sharing student
achievement and faculty scholarship activities 7.2b |Year 2 VP Schrader
Increase alumni development/engagement activities 7.3b |Years 1-5 VP Bayardelle
Build and strengthen relationships with elected officials 7.3c |Years 1-5 VP Bayardelle
Increase partnerships with for-profit and non-profit groups 7.3c |Years 1-5 VP Bayardelle







Appendix 8:

B RONX — Office of the President Bronx Community College
-ll 1 Language Hall, Room 27 of The City University of New York
co M M U N Iw P: 718.289.5151 2155 University Avenue
F: 718.289.6011 Bronx, New York 10453

COLLEGE
Memorandum
To: Executive Council
From: Dr. Eduardo J. Marti, Interim President
Date: May 5, 2015
Subject: Annual Division Year Reports (2014-15) and Goals and Targets (2015-16)

Now that we have completed our strategic and operational plans for 2015-20, it is time to commence
annual reporting processes at Bronx Community College. The purpose of annual planning/assessment is
to reflect upon the past year’s activities and accomplishments; highlight challenges and opportunities;
and identify goals, targets, plans and related resource requirements and priorities for the upcoming
year. | am requesting that each Division submit a report by June 5, 2015, including the following:

1. Annual Division Report
. What was accomplished in 2015-20167? (see Presidential Priorities identified in last year’s report
below)’
. What are the major challenges/opportunities impacting the Division?
. What are your goals/targets for next year 2015-167? (this should directly relate to the BCC Strategic
Plan and the Operational Plan already completed)
. Describe how Division constituencies were consulted in the preparation of your report.
2. Management Summary Update
. Review and update all Division Management Summary reports. (Divisions will receive copies).

These planning and assessment reports will continue to be coordinated with your Division’s and the
College’s budget planning and preparation. Each Division Vice President will be contacted by the Budget
Office and will be provided with budget templates for each of the departments in their Division. As
previously discussed, budget priorities will be based on the College’s Strategic Plan. If you have any
questions, please contact Dean Nancy Ritze (nancy.ritze@bcc.cuny.edu, X5156). All internal BCC reports
are due to Dean Ritze on June 5, 2015.

"President Priorities for 2013-14:

3.1 Improve pass rates in exit from remediation and percentage of students who are skills proficient by the 30t credit.
3.2 Increased the percentage of students passing freshman composition and gateway math courses with a C or better.
4.2 Increase retention rates progressively

4.3 Increase graduation rates progressively

6.2 Improve the quality of both student and academic support services

The following activities were identified as likely to impact these PMP priorities. First-Year Seminar expansion. Faculty
Development Initiatives; Supplemental Instruction; Retention and Graduation Tracking Projects: Early Alert Initiatives;
Restructured Academic Advisement.



mailto:nancy.ritze@bcc.cuny.edu
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ACADEMIC AFFAIRS ANNUAL REPORT
2014 -2015

EXECUTIVE TEAM

C. Schrader, Provost & Vice President for Academic Affairs
L. Montenegro, Interim Dean, Academic Affairs

B. Gantt, Dean, Academic Services

A. Ott, Associate Dean, Curriculum Development

ACADEMIC AFFAIRS

Faculty Searches

Improved coordination of faculty search/hiring process with relevant offices
on campus. Conducting interviews of finalists for faculty appointments and
coordinating the hiring process with AACD Director and Office of Human
Resources; and PPS (faculty office space.

Increased oversight of substitute requests for full-time faculty with academic
departments.

Personnel and Budget

Conducted pre-tenure review of faculty in coordination with department
chairpersons

Coordinated materials review and submission of notices of faculty P&B
actions related to OAA

CUNY- Wide Initiatives

Coordinate outreach for applications to the Chancellors Research Fellowship
program, from 7 applications, three fellowships were awarded.

Faculty Development

The New Faculty Seminar has been offered for over a decade as a mechanism
for orienting new faculty to BCC campus culture and introducing them to the
resources and personnel available at BCC. In an effort to address some of the
challenges and improve upon the strengths of the Seminar, CTLT refocused
the New Faculty Seminar for the 2014-2015 year. To this end, the revised
New Faculty Seminar focused on three main thematic threads: pedagogy,
assessment and faculty career planning. An historical challenge to the
success of the Seminar has been the inability of some new faculty members
to attend the monthly Friday workshops. To address this issue, the revised
year-long New Faculty Seminar used both Blackboard and eportfolios to
maintain contact throughout the year and included a 3-day workshop in
January. Twenty-five faculty participated in 2014-15.
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Planned and hosted 2015 BCC Professional Development Winter Conference.
There were 122 participants registered at this conference, an increase of 19
from the previous year.

Coordinated with CIPD (Committee of Instruction and Professional
Development)/CTLT (Center for Teaching Learning and Technology) on
activities related to professional development including.

Assessment

Participated in development of BCC Strategic Plan

Developed Office of Academic Affairs Operational Plan

Completed

Initiated the development of program level student learning outcomes in
each academic program

Initiated the development of non academic student learning outcomes for
Academic Service areas

Evaluated and initiating purchase of TASKSTREAM an online assessment
platform that advances effective assessment to improve student learning and
institutional quality.

Strategic Initiatives -Collaborative Activities

Presented collaborative agreement with OnForce Solar to Board of Trustees
at a special session under StartUpNY program.
Participating in discussions with Strategic Initiatives, Physics dept. and
Verizon consortium members to redirect efforts to other curricula to address
priority needs in regions served by the colleges.
Coordinated with CSE, College Now and Physics and Tech dept. to offer EST
11 course to high school students in Summer 2015
Hosted high school groups to speak about Energy Services program and
attended a high school career day event to speak about EST
Worked on several project bridging credit/non-credit offerings
o Non-credit credential offered by Snap-On related to tool and
instrumentation use.
o Wadhwani Foundation curriculum on MOT and Information
Technology/Cybersecurity.

Veterans Affairs - Collaborative Activities

Coordinated with departmental faculty review of coursework completed by
Veterans while in the armed forces or reserves for college equivalency. A
total of 12 credits toward requirements of the Automotive Technology
program were identified through this review. Equivalencies have been
approved by department chairperson and are being forwarded to transfer
unit in Registrar for implementation.
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Continue work on Veterans credit for coursework completed in armed forces
or reserves . Will coordinate with Chairpersons of Health, Physical Education
and Wellness and the Social Sciences Depts. to determine course
equivalencies to students’ prior work. Will also work with LPN and Nursing
program to determine prior coursework credit for the Fast-track to the LPN
program.

Grants/Perkins

[USE/NSF with Martin Fein to improve STEM instruction deadline January
13,2015

Robert Noyce Scholarship/NSF collaborative with Hunter College w/ Martin
Fein

Title V with Nancy Ritze, Jordi Getman, Laura Broughton, Francisco Legasa
and Carin Savage

Perkins with Carin Savage

American Apprenticeship Initiative/DOL with Angela Wambugu, Ruby Chua,
and Julia Oliva

Coordinated with Innovation Prep Charter School to draft a tentative letter of
support for their charter application to NYSED

Workload Tracking

Instituted the reporting of 3 year workload balance and reassigned time
reporting for all full time faculty.

Human Resources - Collaborative Activities

Coordinating a revision of the approval timeline for PIs for hourly staff to
ensure timely hiring and payment. Participants include directors or delegates
from Payroll, HR, PAWS, and Budget offices.

Resource25

BCC is working with CUNY Central on a weekly basis in regards to tasks that
need to be completed, especially in the aspect of room features and room
characteristics that need to be identical in both system, that is, CUNYFirst
and R25.

We have created additional classroom partitions that did not exist in our
current system, Carl Polowczyk Basement and Sage Hall Basement.

Working to the spaces listed in R25 as having a Smart Room with the specific
technology E.G DVD Player, Smart Board, Podium as provided by Jose Lai.
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ACADEMIC SERVICES

Advisement Services

Successfully implemented the Success Coach Model

Successfully trained inaugural and newly hired ASC Success Coaches
Successfully designed and implemented inaugural ASC Success Coach Retreat
Revamped the entire Caseload Management System

Created benchmark data reports for ASC Success Coach Model

Completed initial draft of the Success Coach User’s Manual

Tutoring Services

Developed and implemented a survey to assess existing tutoring services
Led effort to assess possibilities to consolidate/streamline tutoring services
76 students received CRLA Training this past year

Evaluated tutor tracking platform for Fall 2015 implementation

Writing Center

The total number of tutoring sessions increased by 6% this past year from
8110 to 8,597. The total number of lab sessions increased by 18% this past
year from 6,000 to 7,100. Total use of the Writing Center increased by 11%
from 14110 to 15,697. This does not include student use of the study room or
in-class tutoring.

Evening /Weekend Services

Created benchmark data reports for Evening/Weekend Student Enrollment
Identified strategy to secure funding for Evening/Weekend Program
students (presentation to BCC Inc. will take place next fiscal year)

Total number of students increased this past Fall by 105% from 734 to 1,510
students.

438 or 35% of the students visited the Evening/Weekend Office.

Total number of students increased this past Spring by 138% from 576 to
1,368 students.

462 or 30% of the students visited the Evening/Weekend Office.

Retention Initiatives

CUE

Created Retention Management View
Created Enrollment Management Dashboard

Increased the number of students who became fully proficient by the end of
the 1styear from 3.1 percentage points from 33.3% to 36.4%.

Percentage of students who exited from writing remediation increased by 2.4
percentage points from 54.8% t057.2%.

The number of students served increased from 1060 to 1635 students
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representing a 54% increase.
e The number of students served who enrolled in the subsequent fall increased
from 926 to 1406 students representing a 52% increase.

DegreeWorks
e Increased Usage

e Coordinated Staffing





Appendix 9: Academic Affairs Annual Report

CURRICULUM MATTERS

Curricular Items
Coordinated with multiple chairs/faculty/administrators to develop curricular and
other changes to new/existing programs and courses, most notably:

New Program: AS in Exercise Science and Kinesiology (pending
CUNY/NYSED).

New Program: AA in English (pending CUNY/NYSED).

Revised Program and name change: Community/School Health Education to
Public Health (pending NYSED).

FYS added as a requirement in three curricula (Digital Arts, Telecom Tech,
Electronic Engineering Tech).

9 courses approved for Pathways, including an interdisciplinary course in
Sustainable Energy and two courses in geographic information systems.
NYSED approval of Community Health Certificate (which was developed due
to conversations with 1199). Program implementation in fall 2015
underway.

Consistent Implementations Committee (CIC)

Created and currently lead this ad hoc committee designed to improve the
implementation of curricular changes across the campus. The ongoing
benefits of this committee is to track all changes and change processes to
ensure that all offices are working with the same information, particularly in
degree-tracking tools (pattern sheets, catalog, DegreeWorks). CIC has already
succeeded in securing improvements in each of those tools. The committee
also undertakes initiatives to improve implementation of academic rules,
including those involving prerequisites. For example:

CIC led a spring 2015 initiative to identify and remove students from courses
who failed the prerequisite in the proceeding semester. Benefits: Fewer
students taking courses for which they are not qualified. More open seats in
courses for students who are qualified. Fewer course enrollment changes in
the first week of classes (which is often when faculty identify these
unqualified students).

Freshman Year Seminar

Coordinated with the Physics and Technology dept. to add FYS 11 to
requirements of two technology program.

Participated in Curriculum Committee subcommittee on consistency of
exemption regulations for students required to take FYS 11.

Conducted a cost analysis of program modifications in BIS department which
include the addition of FYS 11, deletion of 1-credit lab, and modification of
science courses to include lab hours.
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Pattern Sheets
e Successful updating and publishing of the program advising/pattern sheets
for the first time since Pathways began in fall 2013.

College Catalog
e Moved college catalog editing, reviewing, and publishing to a one-year cycle
to improve catalog content accuracy.

AdvisorGram
e Writing, publishing, and distributing the AdvisorGram to over 150 faculty
and staff advisors, providing essential advisement and curricular
news/updates.

New Advisory Board
e Collaborated with the Art and Music Department to create an advisory board
for the Digital Arts program—a very successful first meeting was held.

Quantitative Reasoning Fellows Program
e Successful coordination of the QR program in inaugural year, including
integration with LCs, FYS, and CLIP. QR fellows presented at Faculty Day. See
full report from the QR fellows for additional details.

Learning Communities
e Working in collaboration with Shirley Skelt, successful expansion of LC
clusters offered each semester. Also instituted an LC Planning Day with
faculty and multiple smaller meetings with other groups to explain LCs.
Created the role of LC faculty coordinator, which will be active in the
upcoming year. See full report from Shirley for additional details.

Accreditation
e Received Reaffirmation from MSCHE; Reaccreditation- ACEN- Nursing
Program; Reaccreditation - ABA- Paralegal Program; Reaccreditation-
ACBSP- Business Programs

Self-Studies/Periodic Academic Reviews
e Two departments completed self-studies and site visits: Health, Physical
Education and Wellness as well as Biological Sciences. Four departments
have begun writing their self-studies: History, General Counseling, Chemistry
and Chemical Technology, and the Library.

OCD Transfer Initiative
e Coordinated with the General Counseling Department to pilot several
sections of OCD targeted at transfer students for fall 2015.

Articulation and Transfer
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e Nine agreements were signed, 6 with current programs and 3 with
forthcoming programs. Two more agreements, with current programs, may
be signed before June 30th. Edwin Roman in the lead on these agreements;
see his report for more information.

International Education and Study Abroad

e Multiple study abroad programs overseen, including to Belize, Italy, Haiti,
and Salzburg, Austria. Department is in final stages of restructuring to allow
remaining staff to focus on BCC core initiatives (e.g., retention).
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Chapter 1. Overview and Introduction:

1.1 Executive Summary — Bronx Community College MSCHE Monitoring Report

Following the Bronx Community College’s Periodic Review Report (June 1, 2014), the Reviewer Analysis
(August 1, 2014) and the College’s Response to the Reviewer Analysis (September 1, 2014), the Middle
States Commission on Higher Education (MSCHE) voted to accept the Periodic Review Report and to
reaffirm accreditation (November 20, 2014), and

1. To request a monitoring report, due April 1, 2016, documenting further implementation of the
institution’s new strategic plan, articulating institutional and unit level goals that reflect
conclusions drawn from assessment results and establish clear linkages with CUNY Performance
Management Process (PMP) goals (Standard 2).

Summary of BCC’s Response since November 20, 2014

A new Strategic Plan (Building a Community of Excellence: 2015-20) was unanimously approved by the
BCC College Senate (December 11, 2014); Goals from the Strategic Plan were linked with CUNY PMP
goals. The BCC Strategic Plan was further developed into a Five-Year Implementation Plan with Goals,
Objectives, Major Efforts and Products/Outcomes (April, 2014), and detailed into a one-year Operational
Plan (including timelines and accountabilities). This Operational Plan was synchronized with the
individual annual unit/department goals for this 2015-16 academic year, with budget decisions based on
correspondence of plans/budget requests with the Strategic Plan in support of the College’s Mission.
Annual reports from Divisions and Units included a section describing how assessment results were used
to “close the loop” leading to changes/improvements reflected in the goals for upcoming cycle.

2. Torequest a monitoring report, due April 1, 2016, documenting further implementation of an
organized and sustained process for the periodic review of non-academic units, with evidence that
results are used to improve programs and services (Standard 7).

Summary of BCC’s Response since November 20, 2014

In addition to the annual departmental assessment reports, BCC created Guidelines for Periodic Review
of Non-Academic Departments in 2014 and implemented a process (beginning in Fall 2015) for Periodic
Review of Non-Academic Departments that replicates the process currently used in academic
departments. A four-year cycle of Periodic Review for Non-Academic Departments was developed, with
the first cycle commencing in 2015-16 (with 8 currently participating administrative departments). The
Review Report includes the following:

= Department Description (mission, core functions, products/services, constituents, relationship of
department’s activities and functions to BCC Strategic Plan/CUNY PMP)

= Department Assessment (identification of current professional standards/norms for department;
extent to which department meets those standards/assessment; identification of department
objectives and student learning outcomes (if appropriate); approaches of assessment of objectives
and learning outcomes; and demonstration of how assessment results are used to make
changes/improvements)





In addition to the implementation of periodic review of non-academic departments, all non-academic
departments have engaged in a full review and reporting of their mission, department/program
objectives, student learning outcomes, assessment tools and measures and assessment reports.

3. Torequest a monitoring report, due April 1, 2016, documenting further implementation of an
organized and sustained process to assess the achievement of institutional and program level
student learning outcomes in service areas and academic programs, with evidence that
assessment information is shared with appropriate constituencies and used to improve teaching
and learning (Standard 14).

Summary of BCC’s Response since November 20, 2014

The College initiated sustained efforts to support a more comprehensively organized and effective
process for conducting and using departmental, programmatic and student learning outcomes
assessment in both academic and non-academic programs. The aim was to bring participation in
assessment practice to full scale and to improve the quality and utilization of assessment results across
the campus. BCC therefore invested significantly in supporting assessment at the College, including the
following steps:

= Created an Assessment Council (comprised of faculty members with reassigned time from all
Academic Departments and each Administrative Division) and additional FT staff allocated to the
Assessment Office;

= Provided on-site workshops -- Performance Task Workshops for faculty and staff, facilitated by the
Council for Aid to Education (CAE), which supported meaningful assessment of reasoning and
analysis and written communication skills;

= Sent a team of faculty/staff to AAC&U’s Network for Academic Renewal’s General Education and
Assessment: From My Work to Our Work conference;

= Engaged all academic and administrative departments in professional development activities in the
production/improvement of the following documents: mission statement, department/ program
objectives and learning outcomes, assessment tools, assessment reports during Fall 2015. Support
was also provided at Assessment and Administrative Council Meetings and at workshops.

=  Purchased and installed Taskstream Assessment Software. Taskstream is expected to serve as a
college-wide transparent repository for all assessment artifacts and reports at all levels. Primary
staff have been trained and are uploading recently submitted planning and assessment products.
Additional training sessions for faculty and administrators are scheduled during Spring 2016.

These investments have contributed to assessment-based improvements in both student learning
outcomes and student progress and success.

The new President, Thomas A. Isekenegbe, his new executive leadership team, and the entire campus
community has diligently and collaboratively worked to address each of the MSCHE requirements, while
striving to further develop a culture of assessment at the College. This report describes what steps the
College has taken to fully respond to the request for documentation and provides evidence of the
College’s compliance with MSCHE standards that were cited in the request for the monitoring report.





1.2 Overview of Bronx Community College

Since its creation in 1957, the mission of Bronx Community College (BCC) of the City University of New
York (CUNY) has been to provide access and opportunity for academic success and upward social and
economic mobility to the widely diverse population of the Bronx. BCC is part of the City University of
New York, which is the largest urban public university in the country and is comprised of 24 institutions,
including seven community colleges. The Bylaws of the Board of Trustees comprise the highest policy
source within the University, including academic, budgetary and personnel matters. The President is the
chief executive officer of the College. The President reports to the Chancellor of the City University of
New York, who in turn reports to the CUNY Board of Trustees.

As a comprehensive community college, BCC provides students with an education that prepares them

for productive careers and/or increasingly advanced higher education programs. The College’s vision is
to graduate students who are prepared to understand, thrive in and contribute to a 21%*-century global
community marked by diversity, change, and expanded opportunities for life-long learning and growth.

BCC has 42 active programs registered with the New York State Department of Education: 13 are AA/AS
degree programs; 21 are AAS programs; and 8 are certificate programs. Over two-thirds (66%) of the
students are enrolled in transfer programs (AA/AS), while 31% are enrolled in Associate in Applied
Sciences (AAS) degree programs and 3% in certificate programs. Most recently, BCC ranked #31
nationally in the production of Associate Degrees for Minority Students (Community College Week
2015).

The vast majority of BCC students (97%) are ethnic minorities, representing more than 60 countries of
origin. Approximately one-half (51%) are employed, and almost one-third (31%) are supporting
children. Approximately one-half (53%) are first generation college students, and (53%) have an annual
household income less than $20,000. Almost all (90%) of entering BCC freshmen require remediation in
one or more basic skill area (reading, writing, mathematics), with almost one-quarter (24%) requiring
remediation in all three (3) basic skill areas.

Recent Events

Thomas A. Isekenegbe assumed the Presidency of BCC in August, 2015. Shortly, thereafter, BCC was
selected to be the First CUNY ASAP (Accelerated Study in Associate Programs) College as part of a larger
CUNY plan to significantly increase associate degree attainment rates in New York City. ASAP is a highly
successful academic support program that provides students with advisement, academic support and
financial resources. BCC has consistently demonstrated impressive 3-year graduation rates (most
recently 61%) for BCC ASAP students. In addition to this recognition, BCC was selected in January, 2015
as one of only 150 community colleges nationally to be eligible for the fourth Aspen prize for
Community College Excellence. This is likely in response to nationally available data on the progressively
increasing college-wide student performance metrics (including an increase in the 3-year graduation
rate from 11% to 16%). We believe this and other improvements are the result of the College’s
intentional efforts to take strategic actions and make continuous improvements in student learning,
student success and institutional effectiveness.





Chapter 2. Standard 2 - Planning, Resource Allocation and Institutional Renewal

2.1 MSCHE Commission Action (November 20, 2014):
To request a monitoring report, due April 1, 2016, documenting:

Further implementation of the institution’s new strategic plan, articulating institutional and unit level
goals that reflect conclusions drawn from assessment results and establish clear linkages with CUNY
Performance Management Process (PMP) goals (Standard 2).

2.2 Background:

BCC has engaged in an organized annual process of planning, budgeting and assessment that has been
guided by our Institutional Planning, Budgeting and Assessment Model (IPBAM), first implemented in
1999 (Appendix 1: BCC Institutional Planning, Budgeting and Assessment Model) along with the
College’s first Strategic Plan. The BCC IPBAM represents an ongoing cycle of assessment, visioning,
strategic planning, operational and budget planning and outcomes assessment, which is designed to:
develop goals and objectives in support of the College’s Mission and Vision; allocate resources
accordingly; and conduct assessments to evaluate progress, effectiveness and changes required to
assure quality and support continuous improvement.

The College’s planning, budgeting and assessment program and processes have evolved over time in
conjunction with the CUNY Master Plan as well as the CUNY Performance Management Process (PMP),
which was first implemented in 2001. This process engages all CUNY colleges each spring in an
assessment of institutional progress on university and college goals as well as a delineation of goals and
targets set for the following year.

2.2.1 CUNY and BCC Performance Management Process (PMP)

The PMP process is used to formalize the key objectives and assess the performance across all of the CUNY
Colleges. The CUNY Chancellor utilizes the PMP results and feedback from the Central Office Executive
Staff to assess the effectiveness of the various colleges and to allocate resources.

Across the CUNY System, performance expectations are clearly aligned to organizational objectives and
defined in a Performance Management Process (PMP) which sets improvement goals in a vast array of
indicators. Performance is tracked and reported on by the Office of Institutional Research and
Assessment, and the Chancellor uses this information to assess the performance across the University.
The Central Office staff also reports on the various colleges’ administrative functions as part of the
Chancellor’s annual review. This assessment evaluates each college’s effectiveness related to budget,
procurement, financial aid administration, and investments. These factors are utilized by the Chief Audit
Executive of the University when developing the annual audit plan, as well as by the Central Budget office
when determining funding allocations. (Appendix 2: CUNY Support for Planning, Budgeting and

Assessment)

At BCC, each spring the BCC President engages each College Division (and each department within each
division) in the development of an annual assessment report, a plan for the upcoming year along with a
corresponding budget request. Assessments and plans are linked to the College’s Strategic Plan (and





corresponding Annual Operational Plan) and the CUNY PMP Goals. Budget requests are evaluated
considering correspondence of requests to the College’s priorities and strategic directions. Division
reports are synthesized into an Annual College Assessment and the Plan that is submitted by the College
President to the CUNY Chancellor as part of the Annual CUNY Performance Management Process (PMP).
BCC has maintained records of these reports (including the College’s annual assessments and charted
improvements) since they were initiated in 2001.

Since the College’s submission of the Periodic Review Report in June 2014, BCC has made much progress
in the implementation of refinements and improvements in our planning, budgeting and assessment
efforts, which will be discussed in greater depth in the latter part of this chapter.

2.2.2 Annual Planning, Budgeting and Reporting

Since 1999, BCC has participated regularly in an annual planning, assessment and budgeting process
and, since 2001, in correspondence with the annual CUNY (PMP) Performance Management Process.
Each Spring, the CUNY Chancellor identifies CUNY performance goals for the year and requests the
College Presidents and Deans to assess progress on prior year’s goals and targets and to develop goals
and targets for the upcoming year. The CUNY and BCC budget cycle corresponds with the CUNY/BCC
Annual PMP planning and assessment process, as documented in table below:

Table 1: BCC Annual Planning, Budgeting and Reporting Calendar

Timeline Activity

January-February Mid-year financial plan review and update
Mid-year review of annual plan progress
CUNY Chancellor initiates new PMP Cycle

March — April BCC President calls for Annual Reports/Division Budget Call Letter
E-Procurement/CUNYFirst shutdown for Requisitions

Third Quarter Financial Report

Collection of Faculty Scholarship Information

May-June Annual Division (Planning/Assessment) Report Completion/Submission &
Review. (Assessment results guide formation of new goals and inform budget
allocations)

Reviews of Annual Budget Submissions

Preparation/Submission of Annual College Report

Draft Start-up Budget

July-August Draft Ending Budget Condition (prior year)

Initial Budget Allocation from CUNY

Reconcile Draft Budget Condition with CUNY Allocation
Finalize Budget

eProcurement/CUNYFirst Opens for Submission of Requisitions
Initial Budget Allocation from CUNY

Implement Draft Budget

September-October Share Annual Report with Campus Community

Consultation with College Personnel and Budget Committee
Finalize Start-Up Budget

First Quarter Financial Report

November-December Fall semester indicators calculated and disseminated
Mid-Year Review of Operational and Budget Plans






Each Spring, the BCC President calls for Annual Reports from Each Division Vice President (Academic
Affairs, Administration and Finance, Student Affairs and Strategic Initiatives). In turn, each Vice President
calls for reports from their Department Chairs and Directors, with every Department and Division
documenting assessments for prior year and goals/targets for upcoming year. Last spring 2015, the
assessment and goal reports at BCC were directly linked to the most recently completed operational
plan for the College, which was an outgrowth of the Strategic Plan. Annual Division Reports addressed
the following questions: (1) what was accomplished in 2014-15? (2) what are the major
challenges/opportunities impacting the Division? (3) what are the goals and targets for 2015-16? In
addition, Division Vice Presidents completed budget templates for each of the Departments in their
Divisions, which linked budget requests to the Strategic Plan.

2.23 Development of the BCC Strategic Plan

The development of the BCC Strategic Plan (Building a Community of Excellence: 2015-20) was
coordinated by the College’s Strategic Planning and Assessment Committee in collaboration with the
President’s Executive Council from 2011 to 2014. The plan emerged from: (1) a campus wide analysis of
the College’s strengths, weaknesses, opportunities and challenges; (2) a comprehensive institutional
self-study undertaken through the auspices of the John Gardner Foundations of Excellence, which
included a thorough review of the literature as well as assessment of BCC data; and (3) the City
University of New York (CUNY) Master Plan and Performance Management Program Goals.

The campus community reaffirmed commitment to the College’s Mission, Vision and Values as part of
the Strategic Planning Process and articulated the following Goals in the new BCC Strategic Plan 2015-
20: Building a Community of Excellence (Appendix 3: BCC Strategic Plan):

Build a Community of Excellence
Empower Students to Succeed
Deepen Student Learning

Develop World Citizens

Cultivate a 21°* Century Curriculum
Enhance the Campus Environment
Promote a Reputation for Excellence

NouswNe

The new BCC Strategic Plan aims to support the College Mission and Vision, while institutionalizing
effective practice by enhancing the College culture (its beliefs, practices and rewards) in all areas of
campus life. The overarching goal of the plan is to build a “Community of Excellence” characterized by a
culture that: (1) fosters evidence-based decision making; (2) promotes mentoring of faculty and
students; and (3) facilitates collaboration, alignment and integration in all college activities and
processes. The theoretically and empirically-based objectives to help us achieve these goals, and the
theories of action informing them, are articulated in Appendix 4: Theories of Action Informing BCC

Strategic Plan.

2.3 Detailed Progress Since Submission of Periodic Review Report (April 1, 2014)

Following a three-year period (2011-14) to design the new BCC Strategic Plan, the College moved rapidly
to finalize approval and initiate implementation of the plan in pursuit of institutional excellence and in
support of the College’s Mission and Vision. These efforts demonstrate BCC's commitment to the





successful execution of the Strategic Plan as well as our affirmative response to the MSCHE
requirements relating to Standard 2.

2.3.1 Implementation and Operationalization of the BCC Strategic Plan

After engaging the College community in broad dissemination and discussion about the Strategic Plan
across campus, the College Senate voted unanimously to approve the Plan in December 11, 2014.
During the Spring 2015 semester, the College community engaged in the following efforts and created
the following products:

1. Alignment of BCC Strategic Goals with CUNY PMP Goals (Appendix 5: Linking BCC Goals with
CUNY PMP);

2. Further development of implementation and operational plans which included: clear
articulation of institutional, divisional and unit level goals; major efforts; anticipated
products and outcomes; timelines, and accountabilities.

3. Linking assessments and plans to budget requests and allocations for 2015-16.

4. Linking institutional assessments and plans to personnel evaluations.

A Five-Year Implementation Plan (Appendix 6: BCC Implementation Plan) and a more detailed
Operational Plan (Appendix 7: BCC Operational Plan) were developed to correspond directly with each
of the 7 goals (and corresponding objectives) articulated in the Strategic Plan. The Implementation Plan
details a summary of “evidenced-based” activities and anticipated products/outcomes for each goal and
set of activities in the plan, while the Operational Plan identifies timelines and accountabilities.

24 Example of the Full Cycle: Development of a Strategic Goal and Objective with
Corresponding Activities, Budgets, and Assessments

One of the major challenges facing BCC is the lack of student academic success. Students enter the
College powerfully motivated to succeed, but retention and graduation rates, along with other measures

of student achievement, have historically been disappointingly low.

Table 2: Comparative Student Success Metrics (BCC and CUNY Community Colleges)

Student Success Metrics BCC Metrics CUNY Community
College Average Metrics

One-year Retention Rate

(First-time, Full-time Students) FA 13 entrants 61.2% 65.7%
Four-year Graduation Rates

(First-time, Full-time Students) FA10 Entrants 19.1% 23.5%
% students earning 30 equated credits per year 11.9% 16.7%

Source: CUNY PMP Data Book (August 2015)

In addition, both students and faculty consistently have reported--on surveys, in focus groups, through
complaints and in meetings--that student support services (academic advisement and tutoring) were
disorganized, inaccessible and ineffective.





Table 3: Comparative Student Satisfaction with Academic and Support Services (Noel Levitz SSl)

Support Area Assessed BCC CUNY Community
College Average

Satisfaction with Academic Advising Effectiveness | 5.1 5.1

Satisfaction with Campus Support Services 4.9 5.1

Satisfaction with Service Excellence 5.1 5.2

Source: CUNY PMP Data Book (August 2013). (Satisfaction ratings are from 1 to 7 where 1= "not satisfied at all” and 7= "very
satisfied.” The scale is derived from a combination of survey items.)

Table 4: BCC Faculty and Staff Satisfaction Trends Regarding BCC Student Support Services

Percent Rating Satisfactory or Better

Support Services Spring 11 Spring 13 Spring 15
Tutoring Services 78% 65% 74%
Advisement Process 59% 40% 45%

Content Analysis of Faculty/Staff Survey Comments reported in October, 2014 included the following:

1. There were 48 negative comments regarding Advisement/Registration, such as:
= Poorly organized/ineffective/chaotic/needs complete overhaul/students suffer
= Advisement should be in Academic Affairs/Advisors should be designated to each Academic
Department/Division constantly reorganized and poorly serving students
2. There were 16 negative comments regarding Tutoring, suggesting:
= Not enough tutor services/centralize tutoring

In response to these issues, the following Goal and Objectives were developed and presented in the BCC
Strategic Plan:

For each objective associated with each of the seven goals presented in the Strategic Plan, the College
identified Major Efforts and Products/Outcomes for the five-year period in the BCC Implementation
Plan. The following example demonstrates how Goals and Objectives were further developed and
presented in the BCC Implementation Plan. The major efforts and products/outcomes identified for Goal
2/Objective 2.3 are presented in the Implementation Plan as follows:

Table 5: Example from BCC Implementation Plan

Goal 2: Empower Students to Succeed

Objectives

Major Efforts

Products/Outcomes

2.3 Provide efficient, accessible,
user-friendly, and integrated
student services and support
structures that address the holistic
needs and well-being of every BCC
Student.

a. Create one-stop centers for
student services.

b. Develop integrated academic
advisement and support
services.

a. One-stop centers (enrollment
services, tutoring, on-line)
established.

b. Increased student
utilization/satisfaction with
academic and student support
services/resources.

(From BCC Implementation Plan)






In an effort to further develop timelines and accountabilities, each activity within each objective for
each of the seven Strategic Goals was staged over the 5-year period, with team leads identified and
resource requests identified for those activities planned for Year 1 (2015-16). This was presented as
follows for our example of Goal 2-Objective 2.3 in the BCC Operational Plan:

Table 6: Example from Operational Plan

GOAL 2: Empower Students to Succeed

Objectives

23 Provide efficient, accessible, user-friendly, and integrated student services and support structures
that address the holistic needs and well-being of every BCC student.

Objective/Activity YR YR YR YR YR YR Team Leads
1 2 3 4 5 6

2.3a Create 1-stop Centers for VPS AA/SA

Student Services (Tutoring) X X X X X X

2.3b Develop Integrate VPS AA/SA

Advisement and Support X X X X X X

(From: BCC Operational Plan)

Examples of Planned Activities and Resources Allocated Regarding Goal 2/Objective 2.3

Learning Commons Case Study — Evidence Linking Planning and Budgeting

Activities

The Learning Commons was created to provide a central location to support and encourage
collaborative learning among students, which is home to group, peer and individual tutoring, as well as
supplemental instruction (SI, and exam review sessions). This Learning Commons houses all
developmental math tutoring, and offers a Learning Commons resource corner displaying manuals,
study guides, and models for students to use to aid with their studies. Students can also reserve study
rooms equipped with whiteboards. Student usage of the commons is monitored with TutorTrac.

Outcomes

1. Renovated a large facility to house a state-of-the art collaborative learning center.

2. Enhanced the existing center tutoring experience by reorganizing the tutoring offerings to eliminate
conflicts;

3. Increased utilization of tutoring services through expanded hours and collaboration with academic
departments;

4. Increased satisfaction with tutoring services as noted by students, faculty, and staff.

Resource Allocations

1. Restructured the Tutoring Center to include a coordinator, an administrative assistant, clerical
support staff, tutors, Sl leaders, and student liaisons ($87,000)

2. Hired additional tutors to begin to address student tutoring needs;

3. Hired Sl Leaders to provide additional Sl services in collaboration with the academic departments;
4. Created a newly designed space for the Learning Commons (5190, 463 and BCC labor costs)






Academic Advisement Case Study -— Evidence Linking Planning and Budgeting

Activities

Revised the mission, vision, and goals for the Academic Success Center; developed learning objectives to
properly assess the effectiveness of the ASC’'s engagement with students; trained all success coaches on
the use of newly created administrative tools; conducted 2 Mini Retreats with all success coach staff and
selected support service staff; conducted 1 Academic Advisement Bootcamp — Training Program with
125 participants from across the campus; deployed success coaches into the academic departments in
order to streamline the facilitation of academic advisement services within the departments.

Outcomes

1. Enhanced the existing one stop center experience by including satellite locations within the
academic departments as well as the Evening/Weekend Office;

2. Increased student utilization of advisement services through expanded hours and collaboration with
academic departments & support service areas;

3. Increased satisfaction with advisement services as noted on surveys by faculty, staff, students.

Resource Allocations

Restructured the Academic Success Center to include a director and associate director;
Hired additional success coaches to assist with managing student caseload ($171,027);
Enhanced the appearance of the ASC Office space;

Conducted 2 ASC Retreats for 30 administrative & success coach staff (breakfast and lunch);
Conducted 1 Academic Advisement Bootcamp for 125 participants (breakfast and lunch).

ik wnN e

2.5 Annual Planning, Budgeting and Assessment Linked to BCC Strategic Plan, CUNY PMP, and
Personnel Evaluations in Spring 2015

Following the completion of the Strategic, Operational and Implementation Plans, BCC was well-
prepared in Spring 2015 to link annual assessments and plans to the BCC Strategic Plan, as well as the
CUNY Performance Management Process (PMP) Goals. As in past years, the Interim President called for
Annual Reports from each of the Divisions (Appendix 8: President’s Annual Report Call Letter). As
described earlier, Vice Presidents, in turn, requested annual reports from each of the units in their
Divisions. (See Division examples from Academic Affairs — Appendix 9: Academic Affairs Annual Report
and Appendix 10: Academic Affairs Corrective Action Plan).

In addition, the Interim President requested each of the Executive Staff members (VPs, Deans and
Executive Directors) to complete a Self-Assessment which documented PMP metrics relating to their
performance. The CUNY format links executive evaluations to the CUNY Performance Management
Program (PMP) goals as well as the individual College focus goals. The self-assessment (see example in
Appendix 11: BCC ECP Performance Assessment) which was used in the President’s annual evaluation of

Executive Staff.

The College-wide Annual Report was written as a synthesis of the Division Annual Reports (reflecting
progress and aspirations on College strategic priorities linked to PMP goals), which was prepared in

10





accordance with the CUNY Performance Management Program (PMP) and was submitted to the
Chancellor of the City University of New York (Appendix 12: BCC Year End Report 2014-15 and Appendix
13: BCC PMP 2015-16 Targets).

2.6 Linking and Mapping Strategic Plans with Other Institutional Plans

Under the leadership of BCC President Thomas A. Isekenegbe and his new team, the College is in the
process of updating, improving and, in some cases, creating and linking plans (Facilities Master Plan,
Information Technology Plan, Academic Plan, and Assessment Plan) to correspond with the BCC
Strategic Plan. As shown earlier in this report, BCC purchased TASKSTREAM Assessment Software to
facilitate the documentation, management, utilization and tracking of the variety of planning and
assessment efforts and documents at the College. As all plans are updated or developed, the goals and
objectives will be linked with the College’s Strategic Goals.

11





Chapter 3. Standard 7 - Institutional Assessment

3.1 MSCHE Commission Action (November 20, 2014):
To request a monitoring report, due April 1, 2016, documenting:

An organized and sustained process for the periodic review of non-academic units, with evidence that
results are used to improve programs and services (Standard 7).

3.2 Background

BCC has engaged all departments and units on campus (including all academic and non-academic units)
in annual planning and assessment activity and reporting since 1999. As part of this effort, all
divisions/departments/units have completed an annual report that highlights assessment results from
the past year and identifies goals and targets for the upcoming year. The specifications for the reports
have remained roughly the same over the past several years, and includes the following:

BCC Division/Department/Unit Annual Report Format

The purpose of the annual report is to reflect upon this past year’s events and accomplishments;
highlight challenges and opportunities; and identify goals, targets, plans and related resource
requirements for the upcoming year. Specifications for the Reports include:

1. Assessment of the Division/Department/Unit progress this past year; identification of major
challenges, risks and opportunities; and identification of goals and targets for upcoming year:
=  What was attempted and accomplished?
=  What activities or initiatives impacted these outcomes?
=  What challenges were faced?
=  What are goals/targets/resource requirements for the upcoming year?

2. Review and update Administrative Functions and Management Summary Reports, including:
= Unit mission/functions/products/services
= Student learning outcomes (when appropriate)
= Assessment measures for each function/product/service

While “compliance” with the annual reporting requirement has been quite high at the College, the
quality of assessment practice and the utilization of assessment for continuous improvement (in support
of the College’s mission) has been uneven. In addition, as noted by MSCHE, BCC had planned, but not
yet implemented a periodic review process for non-academic departments at the time the BCC PRR was
submitted. Finally, the fundamental objectives set forth in our new Strategic Plan 2015-20 include the
following overarching Goals and Objectives, which demand a more robust and collaborative institutional
assessment effort:
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Overarching goal/objectives in the BCC Strategic Plan
Strategic Goal 1: Build a Community of Excellence

1. Foster continuous improvement with use of analysis and evidence driving all academic, student
support and administrative decisions.

2. Promote mentoring and professional development at all levels across the College to support the
learning and development of all members of the campus community.

3. Foster a culture of collaboration, integration and alignment of curriculum, student support and
administrative processes.

President Isekenegbe and his new Executive Leadership Team encouraged, supported and provided
significant resources to assure that BCC would engage in an institutional assessment initiative (including
student learning assessment) that would facilitate institutional progress, improvement and
accountability in pursuit of the Strategic Plan and Objectives.

3.3 Detailed Progress Since Submission of Periodic Review Report (April 1, 2014)
3.3.1 Assessment Program Goals

Consistent with the new BCC Strategic Plan, Building a Community of Excellence: 2015-20, BCC has been
implementing a revitalized formal assessment program. This program is designed to:

=  Foster continuous improvement with the use of analysis and evidence driving all academic, student
support and administrative decisions (Goal 1, Objective 1.1a in Strategic Plan).

= Support the development of analytical tools and analytical capability across the campus to
strengthen the impact and value of assessment efforts (Goal 1, Objective 1.1b in Strategic Plan).

=  Comply with accreditation expectations to “assure the fulfillment of the college’s mission and goals,
continuously assessing and improving programs and services; and responding to challenges and
opportunities” (MSCHE Characteristics of Excellence).

= Adopt and implement best practices and professional standards across the College (utilizing self-
assessment tools based on the COSO framework, NASFAA and GAO). Ensure ongoing transparency
and communication; that processes and controls evolve as automation is introduced; that controls
are adequate to provide reasonable assurance that resources are safeguarded against waste, loss,
and misuse; that operations are efficient and effective; that specific management objectives are
achieved; that financial and performance reports are reliable; and that there is compliance with
applicable laws and regulations.

= Facilitate the collection, maintenance and accessibility of assessment materials to document
assessment of institutional, program and student learning outcomes — which can then be used to
guide improvements in teaching, learning and service delivery (in support of Strategic Goals, CUNY
PMP Goals and Targets).

= Assure that BCC effectively and specifically responds to the most recent formal action taken by the
Middle States Commission on Higher Education (MSCHE) at its November 20, 2014 meeting.

3.3.2 Institutionalizing Periodic Review and Administrative Department Self-Study
The Strategic Planning and Assessment Committee developed Guidelines for Periodic Review and

Administrative Departmental Self-Study, both reviewed and approved by the President’s Cabinet and
Executive Council. (Appendix 14: Guidelines for Periodic Review and Administrative Departmental Self-
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Study). These guidelines were modeled after the Guidelines already being used by the Academic
Departments for Periodic Academic Program Review (Appendix 15: BCC Guidelines for Periodic
Academic Review and Departmental Self-Study).

A four-year calendar has been created, so that every administrative area/department will have engaged
in a periodic self-study by our next Middle States Self-Study and Team Visit (2018-19)--with the
exception of the pioneering group for the first year (who are all volunteers and assessment leaders on
campus). The participants will be grouped according to a unifying theme (such as academic support
services, pre-college programs, etc.), so that they can benefit from the expertise and insights of others
engaged in the same process with a similar focus.

The first cycle of participants in the Periodic Review and Administrative Departmental Self-Study have
been identified and are currently engaged in the self-study process. They include: Information
Technology, Public Safety, Physical Plant Services, CUNY Language Immersion Program, College
Discovery, Academic Assessment, and Institutional Research. The Schedule for all Administrative and
Student Support Departmental Periodic Self Study is documented in Appendix 16: BCC Schedule for
Periodic Administrative Self-Study.

Brief Description of Periodic Departmental Self Study

The Guidelines for Periodic Non-Academic Departmental Review provide a framework for administrative
and student support departments at BCC to draw upon the standards and approaches to assessment
that parallel those used in the Academic Departments at the College. The self-study is envisioned as
providing a reflective report on the department’s contribution to realizing the College’s mission and
achieving the goals of the College, while highlighting the extent to which a department fulfills its own
mission and goals, and evaluating the effectiveness of major functions and use of resources. The Self-
Study is designed to answer the following questions:

=  What are key components of the Department (mission, functions, products, services, constituents)?

= |n what ways do the functions/activities of this department contribute/relate to the College’s
Mission and Strategic Goals?

= Departmental Assessment (of departmental objectives/student learning outcomes)

= (Closing the Loop (Evidence of Lessons Learned/Changes/improvements resulting from Assessment)

Support for Periodic Self Study

Assessment support for the Periodic Departmental Self-Study is being provided by a professional team
of research and assessment specialists on campus, including: staff from the Office of Institutional
Research (providing research and evaluation support); staff from the Office of Academic Assessment;
members of the Assessment Team (faculty provided with reassigned time to support excellent
assessment practice across the campus); the Dean of Research, Planning and Assessment and the
Associate Dean of Academic Affairs. Consistent with a major overarching objective of our strategic plan
to promote mentoring and professional development, we expect that assessment mentors will be
cultivated in each cycle of the self-study process to support those in subsequent cycles.
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3.3.3 Improving Assessment Practice and the Management of Assessment Products

While there has been a great deal of assessment work done at BCC over the past decades, the College
has not had a centralized structure (including a single repository of information or a single calendar of
activities and accountabilities) for all dimensions of assessment activities. This year (2015-16) we have
been seeking to streamline and strengthen our assessment practice, including the collection and
dissemination of evidence of assessment results and impacts. As part of this effort, all academic and
administrative/support departments have been asked to participate in the review, submission and peer
review of the following products. While most departments had developed some (or all) of these
products, this exercise gave everyone the opportunity to evaluate and improve on what already existed
and create anew (if necessary):

Departmental Mission Statement

Program Objectives/Learning Outcomes (where applicable)

Assessment Measures

Annual Assessment Reports (Summary of Results/Evidence of Use for Improvements)

PwnNPE

An ambitious and comprehensive calendar of annual activities (meetings, training sessions, workshops,
deadlines) was developed and implemented during the fall semester. (Appendix 17: Fall 2015
Assessment Calendar). Each month of the fall semester was devoted to each of the assessment products
that would be collected from all academic and administrative departments. Meetings of the
Chairpersons, the Assessment Council and the Administrative Council were devoted to discussion about
each of the expectations and additional workshops (one-on-one assistance was also provided).

The following tools have been put in place to facilitate the completion of all required assessment
products across the campus:

=  Guidelines and evaluation rubrics have been developed for each product (mission, department
objectives, student learning outcomes, assessment reports) to be used for the development,
revisions, and peer review of those products.

= Resources (written materials, rubrics, workshops) have been provided throughout the year to
support high quality and effective assessment practice.

= Feedback has been solicited about the assessment processes and evaluation materials from the
campus community.

= Peer review of products from all academic and administrative/student support departments has
been encouraged and occurred at regularly scheduled meetings.

=  Products from all departments are in the process of being uploaded to TaskStream Software (see
more information about this in following section).

= The cycle will repeat in following years. (Annual assessment reports will continue to be required of
all departments. Only updates will be required for mission statements, department objectives,
learning outcomes and assessment measures.)
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3.3.4 Assessment Structures and Supports
Assessment Council

The Assessment Council was established by the Vice President of Academic Affairs in the summer 2015,
with one faculty member designated from each Academic Department as the “Department Assessment
Coordinator” (DAC) for his/her department and one representative from each of the major
Administrative Divisions (Academic Affairs, Student Affairs, Administration and Finance and Strategic
Initiatives). In addition to the faculty members, the Council is comprised of the College’s Assessment
Manager, the Dean of Institutional Research, and representatives from the Center for Teaching, Learning
& Technology (CTLT) and the Office of Academic Affairs which will serve as the oversight body for the
Council. Department Assessment Coordinators are awarded 3 hours of reassigned time each academic
year in the spring and their responsibilities are as follows:

Department Assessment Coordinator Roles and Responsibilities:

= Serve on Assessment Council committee

= Engage in the alignment of institutional and departmental missions, general education and
Pathways outcomes.

= Advocate faculty-driven assessment measures that are realistic and streamlined to help
departments and programs improve student learning, pedagogical effectiveness, and institutional
success.

= Facilitate the process of course and program assessment within the department and provide
assistance to colleagues on assessment practices.

=  Keep his/her Chair and department colleagues updated on department and campus-wide
assessment matters.

= Report on and evaluate the outcomes of implemented assessment practices, help formulate
action plans, and consult with academic department chair, faculty and staff to oversee, track and
project the actions necessary to maintain effective departmental, programmatic and student level
learning outcomes.

= Attend related professional development workshops (schedule permitting) on assessment.

=  Receive assessment software training.

Institutional Effectiveness Committee

The ultimate goal of our assessment program is to continuously make improvements based on
assessment results and achieve or exceed the goals set forward in our Strategic Plan. To this end,
President Isekenegbe has recharged the Institutional Effectiveness Committee (Gold Standard)
Committee), which was previously called the Strategic Planning and Assessment Committee to monitor
and chart institutional progress towards achieving the goals set forth in our Strategic Plan (Building a
Community of Excellence). As documented in this report, the College has made much progress to date.

A new charge for the Institutional Effectiveness (Gold Standard) Committee includes the following:
1. Monitor the College’s progress implementing the Strategic Plan (Building a Community of

Excellence 2015-20);
2. Chart the College’s progress in achieving the outcomes articulated in the Strategic Plan;
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3. Monitor the development, implementation and outcomes of College plans corresponding with
the Strategic Plan (such as Academic, Facilities, IT, Enrollment Management, and Assessment
Plans);

4. Identify existing efforts (and make additional recommendations) to address major issues
expressed in President’s Listening Tours;

5. Evaluate Annual College/CUNY PMP Reports relative to implementation of plans and
corresponding outcomes;

6. Submit Annual Report to the President and communicate with the College Community

Office of Institutional Research (IR)/Office of Information Technology (IT)

The Office of Institutional Research Planning and Assessment provides analytical support for any variety
of assessment efforts, including accreditation review, departmental self-studies, expanding general
knowledge base, funding proposals, informing programmatic and policy decisions, marketing campaigns
and program evaluations. Services include ad-hoc data queries, qualitative and quantitative data
analysis, survey design and administration, evaluation and assessment project planning, logic model
support, database development and qualitative research (including interviews, observations, and focus
groups). Standard reports (such as college and student profiles; student/faculty and staff satisfaction
survey results; enrollment data; student performance and persistence data, etc.) are routinely provided
to the campus community in a variety of formats.

The Offices of IT and IR work collaboratively with a variety of departments to develop electronic tools to
facilitate use of information and analysis by campus constituents. Some of these include:

=  Enrollment Dashboard provides users with the following information: daily
advisement/registration by cohort (continuing, freshmen, readmits, transfer and permit
students); special programs; department; by assigned success coaches and by major. The
Dashboard also provides users with term comparisons by enrollment, advisement and FTE’s.

= Retention Management View provides Success Coaches with current data for each student on
their caseload including and not limited to their registration status, GPA, midterm grades, early
alert status and number of credits earned. Success Coaches are able to sort their caseloads
according to particular variables to support outreach efforts.

= Early Academic Progress Report provides faculty with an opportunity to identify and report an
early semester evaluation of student’s academic performance.

Taskstream Software

In order to support an organized and systematic institutional assessment and improvement program,
BCC purchased TASKSTREAM, an assessment software package. Taskstream AMS shall serve BCC as a
college wide transparent repository for all assessment artifacts and reports at all levels. Furthermore,
Taskstream’s AMS platform provides the necessary visibility to ensure compliance, governance, and
cross boundary best practices in pursuit of effective and superior institutional assessment.

The software package will enable us to map strategic and operational plans as well as college, general
education, program and course learning outcomes for all administrative, academic and student support
departments. In order to expedite the utilization of the software (in the interest of meaningful
assessment practice and improvement), the college engaged in an ambitious collection of assessment
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products during Fall 2015 (discussed in more detail below). These products are now being uploaded by
Assessment staff members, so that, when faculty and staff are trained (during Spring 2016) in the use of
Taskstream, they will already see their department’s assessment products and can proceed in the
process of meaningful assessment and improvement activity. See sample front page for the Business
Department at Appendix 18: Taskstream Sample.

34 Selected Examples of Assessment Used for Institutional Improvement

While the College has only recently implemented a systematic process for periodic review of non-
academic departments, there has been encouragement and support for substantive assessment
practices over the past years. There have been increased efforts most recently to highlight these best
assessment practices —in publications, at workshops and in regular meetings--to support good practice
at the College. In order to accommodate the different assessment styles across the campus, a variety of
assessment reporting formats have been encouraged/utilized. Some examples follow:

BCC First Year Program

Note: Readers of the BCC Periodic Review Report commended BCC for this effort to improve the first-
year success of its students and suggested that assessment in this area may serve as a model for
effective ways to conduct assessment in other service areas. We have taken this advice very seriously.

Desired Outcomes or Objectives:
Improve first year student learning and performance outcomes and serve as an incubator for a variety of
high impact practices.

Assessment Results:

In 2010-11, BCC engaged in a comprehensive campus-wide self-study under the auspices of the John
Gardner Foundations of Excellence in the First Year. (Appendix 19: BCC FOE Plan). The results of this self-
study (which included assessment of the successful but then small BCC ASAP Program) impacted the
development of the current BCC Strategic Plan and also the development of a new First Year Program,
which was first implemented in Fall 2012 and continues to grow and improve. (Appendix 20: FYP Facts)

= The First Year Program is being used strategically to both positively impact student success in the
first year and as an incubator for high impact practices (assessment, pedagogy and student support)
across the campus. (Appendix 21: FYP Incubator)

= The First Year Program has resulted in significant gains in student learning and persistence, which
have been widely analyzed and disseminated across and beyond the campus
(http://ccrc.tc.columbia.edu/publications/redesigning-student-success-course-sustained-
impact.html) (including the assessment protocols which have impacted these gains and
improvements). (Appendix 22: FYP Research Brief)

Next Steps/Action Plan:

This successful effort to institutionalize a high impact program for all students at BCC was a factor
considered by CUNY is selecting BCC to be named the first ASAP College. The program’s impact on
student success metrics (including a 5%-point increase in the 3-year graduation rate from 11% to 16%)
also likely impacted the recent invitation from the ASPEN Foundation for BCC to apply for the
prestigious ASPEN award.

18



http://ccrc.tc.columbia.edu/publications/redesigning-student-success-course-sustained-impact.html

http://ccrc.tc.columbia.edu/publications/redesigning-student-success-course-sustained-impact.html



Department of Judicial Affairs (Fall 2015) — Assessing Awareness of Resources for Dealing with
Disruptive Students

Desired Outcomes or Objectives
Academic department chairpersons will be able to identify resources for dealing with disruptive and
disturbed students.

Assessment Results

Based on survey results, it appears that most responding chairs have a good understanding of how to
report student conduct matters (75%); how to differentiate between disturbed and distressed student
behavior (62.5%); know who to reach out to when dealing with this type of student behavior (87.5%);
understand when it is appropriate to involve Public Safety in student conduct matters (75%); understand
the role of the Faculty Student Disciplinary Committee (65%); and understand the various support
services available to them for managing these types of situations (87.5%). However, 50% of responding
chairs did not have an understanding of the various sanctions available to address disciplinary matters;
and 50% did not understand the role of the Behavioral Intervention Team and when to reach out to
them

Next Steps/Action Plan

1. Launch a webpage for the Office of Judicial Affairs containing information, policies and resources
pertaining to student conduct and concerning behavioral issues;

2. Stream line the process for faculty reporting of conduct and BIT matters through use of the
webpage;

3. Increase faculty workshops on issues related to BIT and conduct.

Evaluating Effectiveness of an Affective Assessment Instrument for Developmental Students

Desired Objectives
Identifying and addressing affective needs of BCC students.

Results

A pilot study was conducted to evaluate the effects of an affective assessment instrument which was
developed and tailored for students at BCC. The instrument asked developmental students a series of
guestions to determine the campus support services which might best address their non-cognitive needs
and provided them with personalized reports recommending specific resources available at this college
based on their individual responses. The study used follow-up surveys and end of semester pass and
retention rates to determine the extent to which students attended the services, were satisfied with
campus resources, and benefitted from the affective assessment instrument. Findings indicated that
students had a wide range of affective needs, required frequent reminders about available resources,
and needed ongoing assistance from financial aid counselors, academic advisors, disability specialists,
and tutors. These results indicate that developmental students could benefit from institution-designed
affective assessment instruments, but that colleges need to use these instruments to provide
information to faculty and staff about student needs, guide students to specific resources, closely track
student attendance in support services, and follow-up with students regularly to track their progress.

Next Steps/Action Plan
Discussions are underway about expanding use of this instrument for a larger group of students at BCC.
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Department of Public Safety Assessment Report (Fall 2015) — Improving Satisfaction with Public Safety ‘

Objectives:

Improve DPS Campus Satisfaction rate with the Campus Community by 1.5 percent from excellent /
average performance.

Assessment Findings:

Despite the campus being statistically safer (based upon crime statistics), there is still a perception /
concern (based on annual survey results) for overall more foot patrols that were requested with a
greater Public Safety presence on campus.

Action Plan:

Reorganize Campus Patrol Strategy for greater on-campus patrol visibility, coupled with additional Crime
Prevention outreach to the College community on all levels. In addition, enhanced training/professional
development in key areas for front line staff to include community policing concepts, emergency
response and crises intervention.

BCC Testing Office —Fall 2015 Assessment — CUNY Test Preparation Efficacy

Description of a specific Department/Program Topic, Issue, Problem or Question

Incoming BCC students take placement exams in order to be placed in appropriate developmental or
college level courses. At BCC, nearly nine out of ten freshmen require developmental courses in at least
one area. Nearly half of a sample of BCC placement test takers (44%) report not having prepared for the
exam. Given the lack of attention to test preparation on exams that determine their course sequences
and related length of path to graduation, the BCC Testing Office decided to coordinate test preparation
efforts utilizing testing office spaces and utilizing highly effective test preparation facilitators from
various programs and departments at the college.

How well do new students who participate in test prep workshops compare on course placements
with those who do not participate?

387 students participated in placement test and ATB (Ability to Benefit) workshops between October
2014 and August 2015. Based on a sample who tested between October 2014 and January 2015 and
who have course placement codes based on these tests, we found that large percentages of workshop
students place out of developmental courses in Reading, Writing and/or Math or place in higher level
remedial courses compared to a group of incoming students who did not take a Testing office workshop.

Outcomes/Impact: (Changes or improvements made/proposed as a result of assessment)
Based on the demonstrated positive impact of test prep workshops (fewer students taking the workshop

required the lowest level of math remediation (33%) compared to 56% of those with no workshop; and
more students placed in credit-bearing freshman composition (71%) compared to 63% for those who did

20





not take the workshop. There is a need to better understand how BCC can best prepare students for the
placement exams in general. Some recent proposals include: Test Preparation workshops offered to
Bronx Opportunity Network (BON) students; Offer workshops to students who are considered “high
fails” on Math and Reading placement test; Offer pre-test and post-test workshops targeting incoming
Ability to Benefit (ATB) test takers on new ACCUPLACER exams. The post-test workshop will enable
students who score below one or more cutoffs to re-test before the beginning of the upcoming
semester.

What are best methods to obtain referrals to test prep workshops?

A better coordinated referral network needs to be established in order to increase participation rates in
test preparation workshops. Efforts include: Admissions office referrals through targeted new student
communications/student orientations; referrals during recruitment efforts.

New Questions/Next Steps:

Test preparation needs to be an integral part of new student orientation efforts, particularly in light of
ASAP expansion. The Testing Office will continue to assess and evaluate its own effectiveness in
providing for these services in context of the wider institutional need for them. We will continue to work
with all constituents to make high quality test preparation a key component of student orientation
efforts at BCC.
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Chapter 4. Standard 14 — Assessment of Student Learning
4.1 MSCHE Commission Action (November 20, 2014):

That BCC document an organized and sustained process to assess the achievement of institutional and
program level student learning outcomes in service areas and academic programs, with evidence that
assessment information is shared with appropriate constituencies and used to improve teaching and
learning (Standard 14).

4.2 Background

BCC has been actively engaged in the formal assessment of student learning outcomes in academic
courses and programs since 2001. The periodic academic review process, which was updated in 2014
(Appendix 15: BCC Guidelines for Periodic Academic Review and Departmental Self-Study) incorporates
a strong assessment component that is informed by three key ideas:

1. Placing documentation of student learning assessment at the heart of the academic
review/reporting process;

2. Envisioning the scope of assessment as a department-wide/college-wide activity with
assessment results used to make improvements; and

3. Promoting analytical and meaningful reflection upon teaching and learning as the basis for
departmental/college planning.

The requirement for academic program review as a formal periodic process, including a self-study and
external evaluation is mandated by the CUNY Board of Trustees. BCC complies with the CUNY
requirement for a 10-year cycle of review. Following preparation of the self-study report and the
external evaluators’ report, the academic department must prepare an evidence-based action plan for
improving instruction, student learning and the curriculum. External agency accreditation reviews follow
agency generated guidelines and procedures for self-study preparation that incorporate accreditation
agency standards and procedural expectations. (See Appendix 23: BCC Accredited Academic Programs).

One of the biggest challenges for the College involved the engagement of non-academic departments in
the articulation and assessment of student learning outcomes. The Assessment Team provided support
with materials, workshops, and one-on-one training sessions to facilitate this effort. Regular meetings
of the Administrative Council (comprised of all administrative and student support department heads)
provided great opportunities for the earliest and most proficient adopters of assessing student learning
outcomes to mentor others across campus in understanding and implementing such assessment.

As already described in prior sections of this report, BCC has worked vigorously to implement a
revitalized formal assessment program. This effort involved all units of the College (academic,
administrative and student support) in an organized and systematic assessment structure, which
includes: (1) annual assessment activity and reporting, and (2) more in-depth periodic self-study — with
the aim of assessment leading to improvements. Also, as indicated in prior sections of this report, all
Departments were asked to submit essential assessment products: mission, department objectives,
student learning outcomes (where appropriate), assessment tools, and assessment reports.
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Effective Fall 2013, CUNY implemented the Pathways to Degree Completion Initiative across its

undergraduate colleges to establish a uniform General Education Program across CUNY, thereby

providing a seamless transition for students transferring within the CUNY system. CUNY Pathways

included a 30-credit General Education core, which is required for all CUNY AA/AS and bachelor degree

programs. The 30-credit common core consists of:

o Required Common Core (12 credits — 2 courses English Composition; 1 course Mathematical and
Quantitative Reasoning; 1 course Life and Physical Sciences)

o Flexible Common Core (18 credits — 1 course World Cultures and Global Issues; 1 course US
Experience in its Diversity; 1 course Creative Expression; 1 course Individual and Society; 1 course
Scientific World; 1 additional course from above).

In order for courses to be designated as CUNY Pathways Course, the course syllabus must include the
Common Core student learning outcomes that have been identified in accordance with those in each
core area. Formal approvals follow from the Academic Department to the College Curriculum
Committee and the College Senate before being forwarded to a CUNY-wide common core review
committee comprised of faculty from across CUNY. Once approved, the course is identified as part of
the common core. See Appendix 24: BCC Pathways Courses.

4.3 Detailed Progress Since Submission of Periodic Review Report (April 1, 2014)
4.3.1 Structures and Support for Assessment of Student Learning Outcomes

BCC has been engaged in a formal academic assessment program for several years, including routine
assessment of student learning outcomes in courses, programmatic assessment of student learning
outcomes as part of Periodic Academic Review, General Education assessment of student learning
outcomes (in courses, programs, and college-wide). With encouragement from the Review of our
Periodic Review Report, the College has now added the assessment of student learning outcomes in
non-academic programs to our structure.

Table 7: Student Learning Outcomes Assessment at BCC

Student Learning Outcomes | Assessment Vehicle Assessment Cycle

Course Couse-level student learning | Annual
outcomes (SLO’s)

Academic Program Program-level student Periodic Academic Review
learning outcomes (SLO’s) Cycle

General Education Pathways Student Learning Annual

Outcomes (SLO’s) in courses/
Collegiate Learning
Assessment (CLA)
Non-Academic Program Program-level student Periodic Administrative
learning outcomes (SLO’s) Review Cycle

As part of our rigorous assessment initiative this academic year — and with built-in support (provided by
workshops, designated meetings, and reassigned time granted to faculty) the following products have
been collected from each academic and non-academic department and are being uploaded to the
Taskstream software: (1) Department and Academic Program Mission Statements; (2) Department
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Objectives and Student Learning Outcomes for all courses and programs; (3) Assessment Measures; (4)
Annual Assessment Reports (Summary of Results/Evidence of Use for Improvements).

While academic departments have been engaged in the identification and assessment of student
learning outcomes for a number of years, there has been uneven quality of assessment practice among
the academic departments. In addition, identification and measurement of student learning outcomes
has clearly been a new effort for non-academic (administrative and student support) departments. In
order to address both of these concerns, the College provided a number of supports to facilitate
effective assessment of student learning outcomes across the College.

Curriculum Committee

As noted in the BCC Governance Plan, the Curriculum Committee is charged with the following:

1. Establish and evaluate curricular requirements for the degrees and certificates awarded by the
Faculty.

2. Evaluate and approve new courses and curricula and revisions of courses and curricula currently
offered by the College.

3. Approve and evaluate all new programs to be offered by the College.

4. Assemble information on all courses, both non-credit (remediation) and credit and develop
procedures for the evaluation of effectiveness of these courses.

Given this authority, the Curriculum Committee provides oversight and guidance to the
creation/modification of courses (including Pathways Common Core courses) and programs which
includes the identification of student learning outcomes and the mechanisms for their assessment.

Measurement Workshops and Materials

During Fall 2015, the newly formed Assessment Council and the Administrative Council (comprised of all
Administrative Department Heads) devoted their entire monthly meetings to each of the four
assessment products required for submission (mission, department/program/learning
outcomes/assessment measures and assessment reports). Additional workshops and individual
mentoring sessions were also held during each month. Guidelines and rubrics were developed and
distributed at each of the monthly meetings and demonstrations of excellent products and practices
were scheduled. See samples of materials used in Appendix 25: Guidelines, Rubrics, and Tools for
Creating and Assessing Student Learning Outcomes.

The rubrics (and tools) were reviewed and discussed at meetings of the Assessment Council and
Administrative Council. Participants in these groups were urged to critique these tools. In addition, these
tools were used to review and discuss the assessment products that were in the process of development
and improvement. These tools are now being compiled in an Assessment Guide for the College.

4.3.2 Efforts/Investments in Promoting Excellent Assessment Practice at BCC
The goals for assessment of student learning at BCC are twofold: the first is to assure that all
departments (both academic and non-academic) are participating in the identification, assessment and

improvement of student learning outcomes. The second is to provide professional development and
support to promote effective assessment efforts that would lead to enhanced student learning
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outcomes in support of the BCC Mission and Strategic Goal 3 (Deepen Student Learning). The following
professional development efforts are part of that effort:

Revised New Faculty Seminar

The New Faculty Seminar at BCC, which had been offered over the past decade as a mechanism for
orienting new faculty at BCC, was significantly refocused beginning with the 2014-15 academic year.
The purpose of the program is to provide a comprehensive orientation for new BCC full-time faculty
members by fostering a professional development path in career planning, pedagogy and assessment.
Critical to the seminar are the building of peer and mentor relationships, exposure to resources and
technology, guidance in the reappointment and career planning process, and development of teaching
portfolios and assessment projects. The refocusing on these three areas underscores the College’s
emphasis on assessment.

New faculty members receive reassigned time for participating in the New Faculty Seminar, which is
contingent on participation in Fall, January and Spring workshops. Participants are also expected to
complete major assignments, including an assessment project and teaching eportfolio. Approximately
50 new faculty members have participated (2014-15) or currently are participating in this effort.

Participants in the seminar are expected to complete the following:
= Develop a Classroom Assessment Project (CAP) that specifies: Student learning outcomes;
Benchmark(s); Assessment vehicle(s); Assessment tool(s); Results; and Conclusions (closing loop).

= Execute a CAP; analyze results and close the loop.

New Faculty Seminar Components:

= New faculty were introduced to and engaged in conversations about pedagogical methods that
have increased student learning and success in their departments and across the College. The
faculty learned how to document in a teaching portfolio the teaching methods they are using in
teaching in their disciplines at BCC.

= New faculty were introduced to assessment at the classroom level in a manner that is relevant
to their own teaching and student success. Particular emphasis was placed on planning a
Classroom Assessment Project (CAP), collecting and analyzing student performance data, and
reporting results. This model can then be applied to course and programmatic assessments in
their own departments. (See Appendix 26: New Faculty Seminar Assessment Project Reports.)

Closing the Assessment Loop:

=  While more than one-half of respondents indicated that they had some familiarity with writing
and using student learning outcomes and course assessment, only 15% said they were proficient
in writing student learning outcomes and course assessments.

= Respondents to a post-seminar survey showed increased experience with writing and creating
learning outcomes, as well as indicting increased familiarity with course assessment.
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Performance Task Workshops

In an effort to support and encourage high quality assessment practice, the College engaged with the
Council for Aid to Education (CAE) to provide two Performance Task Academy workshops at BCC during
Fall 2015. The CAE administers the Collegiate Learning Assessment (CLA), which is a standardized test
that uses performance-based tasks to evaluate the critical-thinking and written-communication skills of
college students. It measures analysis and problem-solving, scientific and quantitative reasoning, critical
reading and evaluation, and critiquing argument, in addition to writing mechanics and effectiveness.
BCC is currently participating in the annual implementation of the CLA — which is used to measure these
general education skills of both incoming students and those about to graduate. The College receives
composite scores as well as “value-added” institutional scores. BCC results on the CLA will be used to
further prompt discussion about general education student learning outcomes at BCC.

To better align teaching and learning with assessment methods, The College contracted with CAE to
offer Performance Task workshops in which faculty learn about the process of creating performance
tasks. The goal of the workshop is to better align teaching and learning with assessment methods.
Attendees leave the Performance Task Academies with their own performance tasks, embedded with
course content specific to their area of learning. BCC offered the first Academy to faculty and staff
across the campus as a kickoff to this year’s robust assessment cycle. In addition, a special Academy
was created as part of the faculty development training for the 20+ full-time faculty members training to
teach First Year Seminar in the Fall 2016 semester. Another workshop is being planned for
developmental mathematics faculty.

BCC Winter Conference

The 2015 Winter Professional Development Conference was held on January 13, 2015 as part of a two-
day schedule of professional development and institutional strategic planning. It was a forum to share
ideas about how to promote the success of our students, a) within our classrooms with effective
teaching that leads to active learning and b) outside of our classrooms, with a cohesive and supportive
campus environment. Presentations were encouraged in four broad areas: Teaching, Learning and
Student Success; Student Centered Assessment; Overcoming Obstacles in the Classroom,; and Building a
BCC Community of Excellence. This last area was a springboard for discussion of areas and initiatives
specifically aligned with our institutional objectives outlined in the College’s strategic plan.

Interim President Eduardo Marti provided the keynote speech to open this conference. There were
close to 100 participants attending 16 presentations on best practices in pedagogy, instructional
support, and assessment.

The 2016 Winter Conference was held on Thursday, January 14th, 2016. The theme of this conference
was “Keeping the Promise” to our students to provide them access to higher education and to support
them in meeting their education goals. This was the first year that this event was open to colleagues
from other CUNY Community Colleges to attend and submit proposals to spearheaded dialogues
regarding issues facing the community colleges within CUNY, especially focusing on student success and
institutional capacity and service.

Dr. Martha Kanter, Distinguished Visiting Professor at the Steinhardt School at New York University and
long-time educator provided the keynote speech to open the conference. Over 150 participants
representing eight CUNY institutions attended 35 presentations and panel discussions. The contributors

26





shared their best practices and ideas about how to promote the success of our students by providing the
necessary education and services to meet their needs given the constraints of our institutional capacity.

Faculty Day

In May 2013, the BCC Senate Committee on Instruction and Professional Development (CIPD), with the
support of the Office of Academic Affairs, organized the first Bronx Community College Faculty Day. This
event grew out of faculty requests for more opportunities to meet their colleagues, share their research,
and discuss experiences and innovations in the classroom. In the first year of planning, CIPD members
consulted with faculty at Brooklyn College, which holds an annual Faculty Day.

Faculty Day features a keynote address and a range of individual presentations, workshops,
performances and poster sessions, including: “Navigating the Assessment Voyage: Steering the Loop
with Course Learning Outcomes”; “Creating a Holistic First-Year Experience"; "Embedded Librarian Ideas:
Best Practices at Work"; "What BCC Students Can Do!"; “Resilience! Not Despair: Complicating
Graduation Statistics”; “African Dance as a Vehicle for Critical Thinking and Engaged Global Activism”;
“The Geographic Literacy of Urban Community College Students”; "Ideology of Globalization."

Participation has grown from approximately forty faculty members in 2013, to seventy in 2015. In
addition, the Center for Teaching, Learning, and Technology has become an important partner.

Keynotes include: Sara Goldrick-Rab (University of Wisconsin, Madison), Debating College for All;

Susan Bickerstaff (Community College Research Center, Columbia University) "Agents of Change: Faculty
as Learners and Leaders in an Era of Reform in Community Colleges"; Thomas Bailey, (Director of the
Community College Research Center, Columbia University Hall of Fame) "The Faculty Role in Redesigning
America's Colleges."

4.4 Examples Providing Evidence of Assessment Used for Improvement of Student Learning
Outcomes (in Non-Academic Programs, Academic Courses and Academic Programs)

As previously reported, we made a major effort to engage non-academic departments in the
development and assessment of student learning outcomes. The following presents a few examples of
these efforts.

Examples of Student Learning Outcomes Assessment in Non-Academic Departments

College Discovery

The College Discovery program at Bronx Community College provides supportive services to selected
students who show potential for success but have defined educational and economic needs. College
Discovery supports the intellectual, personal, and professional growth of students through college
orientation, tutoring, one-on-one counseling, supplemental instruction, and financial support.

SLO 1: By the end of their first semester CD incoming freshmen will know the policies of their
opportunity program as measured by correctly identifying 4 out of 5 of the following:
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Minimum # of contacts with counselor; Minimum # of contacts with academic support; Minimum
retention standard as established by CUNY (GPA Requirements and Credit Accumulation); Maximum 3 of
semesters of eligibility for CD; Attend college full-time.

Assessment

Based on Survey Results - 65% of our student population attends tutoring as required; 79% attends
tutoring in-house; 55% have met with their individual CD counselor as required by the program; 70%
answered correctly on how many number of counseling visits is mandated by program; 10% answered
correctly on how many number of contacts with tutoring is mandated by the program; 45% answered
correctly on the minimum GPA you need to be good Academic Standing within the program; 23%
answered correctly on the maximum number of semesters of eligibility mandated by the program; 13%
answered correctly on the maximum number of semesters you are allowed to be a part-time student in
the program.

Action Plan

In 2016-2017 we will develop, expand and implement the Learning Community and New Student
Seminar for all incoming CD students. New students will be required to enroll in a semester long
freshman experience consisting of theme-based learning communities that include academic
instruction, a counseling component, and co-curricular activities that support the selected theme.

SLO 2: By the end of the second semester, 75% of incoming CD freshmen will know the CUNY
academic integrity policy as measured by correctly identifying instances of 3 out of 4 of the following:
Cheating; Plagiarism; Obtaining unfair advantage;

Assessment/Action Plan
= To create a new questionnaire that includes both Learning Outcomes 1 and 2.
= To administer the New Student Survey bi-annually during our CD General Meetings.

‘ Office of disability Services

SLO 1: Students attending Freshman Orientation will be able to identify and locate college resources.
(For example Writing Center, Math Tutoring, Financial Aid, Library, Student Life, AT Computer labs, Help
Desk) Benchmark 70% of students surveyed will identify 100% of the resources.

Assessment: On survey, the following % of students surveyed (n=179/61% of total population) knew
where to go for assistance in: Writing help (82%); Math tutoring (81%); Financial Aid Assistance (96%);
Library (93%); Student Life/Clubs (55%); Help Desk (70%).

Action Plan: Include more information about Student Life/ Help Desk (CF) in our Freshman Orientation.

SLO 2: Students will be able to identify their accommodations, the responsibilities related to the
accommodations, and the grievance process.

Benchmark 85% of students surveyed will be able to identify individual accommodations.
Assessment_On survey the following % of students surveyed were able to: identify their
accommodations (83%); knew student responsibilities related to accommodations (50%); knew where to
go to file a grievance (80%).

Action Plan: We will incorporate changes into our new student orientation, with more focus on student
responsibilities (i.e. communicate with professors and this office throughout the semester).
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Analysis

This is very enlightening. While 83% of students surveyed knew what their accommodations were, only
50% had a good grasp of what their responsibility as a student with a disability was. Based on this, we
have incorporated changes into our new student orientation, with more focus on student
responsibilities (i.e. communicate with professors and this office throughout the semester)

Financial Aid

SLO1: Freshmen students will be able to identify Financial Aid Requirements

Assessment: Survey administered following presentation in First Year Seminar Class demonstrated the
following % of students correctly identifying: the minimum number of credits to be considered full-time
(96%); the various types of financial aid (67%); relationship between satisfactory academic progress and
financial aid eligibility (93%)/Comments: students suggested getting information earlier in the
semester.

Action Plan: Continue to give presentations to students in First Year Seminar Classes, but do so earlier
in the semester. Consider providing/advertising information at time-sensitive periods (such as providing
information about requirements relating academic progress to financial aid eligibility at the time that
Early Academic Progress Reports are done.

Analysis

Prior to the implementation of assessing student learning outcomes in non-academic departments, the
Financial Aid Office did not conduct systematically organized presentations for all of the students in the
First Year Seminar. While there is no previous baseline survey data available, we will be able to continue
to study the potential impact of the presentations that were done in Fall 2015 on the subsequent
financial-aid related behaviors of students who heard the presentations.

Examples of Student Learning Outcomes Assessment in Academic Courses and Programs

BCC has been actively engaged in assessing student learning outcomes in courses for more than a
decade. As mentioned earlier in this report, all courses reviewed by the Curriculum Committee and
those that are forwarded to CUNY to be part of the Pathways Core Curriculum must also have clearly
articulated and assessable student learning outcomes. In addition, Academic Departments have already
mapped (or are currently in the process of mapping) the learning outcomes in their courses to the
learning outcomes for their programs as well as for the Institutional General Education Outcomes.

All of this work is currently being uploaded to the Taskstream Software, which will facilitate the use and
sharing of this information. The following are a few examples of how assessment results are used to
improve student learning outcomes in courses and programs.

English 11 (Freshman Composition Assessment) /Final Exam Essay

This semester’s results mark a significant improvement over last semester’s results. We surpassed our
benchmarks in three out of four categories — often by a substantial margin. “Citation” remains the only
category below benchmark. Citation continues to pose problems for our ENG 11 students. For this
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reason, our ENG 11/12 committee will take up the issue of how best to prepare our students for this
portion of the exam. We will also work on creating a rubric for ENG 12, which will focus more intently on
research and citation. Because it is obvious that students graduating from ENG 11 perform sufficiently
well in all other categories, citation and research ought to be more of a focus for ENG 12 classes.

Business Communication (COM 31) Assessment 2015

(Assessment Vehicle-Final Exam; Benchmark -70% of students will score>=70 on Final Exam)
Interpretation:

Students are having slight difficulties with the ability to develop language arts skills to compose correctly
written sentences (SLO#1).

Action Plan:

In order to enhance SLO#1 and continue to reinforce SLO #2, the Department will continue to:

e Pre-test students to determine areas that need remedial reinforcement.

e Administer language arts skills post-test throughout the semester to monitor improvement.

e Perform constant review of language arts skills (grammar),

Basic Reading Skills (RDL 01)

SLO1: Comprehension & Analysis of Academic Text

Results: 65% of students earned full credit in this section cumulatively.

Action Plan: Assigned tutoring sessions. Workshop recommendation. More focus on group work as a
precursor to individualized work.

SLO2: Organization of Thought

Results: 74% of students earned full credit cumulatively.

Action Plan: Repeated activities to enhance understanding, particularly in the area of locating the main
idea in a reading section.

Fundamentals of Interpersonal Communication (COMM 11)/Oral Presentation

SLO1: Students will be able to decide on, research for, organize, and deliver a short information
speech. (Gen Ed Proficiency A).

Oral Presentation: Assessment of student grades for the Fall 2015 semester closely replicates results
from prior semesters. In both Spring 2015 and Fall 2014, 93% of students met the benchmark. In Fall
2015, there was a small decrease (-3%).The department modified the grading rubric in Summer 2014 to
place greater emphasis on organization, having three research sources, and submitting an outline before
speech delivery. Stricter preparation standards continue to result in largely satisfactory speeches. In rare
sections where a significant percentage (25-60%) of students did not meet the benchmark, a
contributing factor is that 25-40% of those underperforming students did not submit an outline.
Instructors should stress outlines are mandatory and worth 20% of the overall oral presentation grade.

History of the World — HIS10/HIS 11

It is clear from the assessment results that we need to reconsider broadly and specifically the approach
to the courses, seeking to identify pedagogical approaches that more successfully help students develop
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the analytical and writing skills the courses are designed to foment. The issue is especially evident

because we require essay writing in all our courses.

=  We will discuss the results in two forums: Monthly department meetings; A new departmental
subcommittee on assessment.

= Topics we will address: How to foster student learning and skills-development, especially in writing;
Tying skills development to specific learning outcomes; Maintaining rigorous standards through
scaffolding skills development.

=  Faculty members’ timely participation in assessment will be more strongly stressed with the double
aim of increasing sampling and developing a stronger culture of assessment within the department.

Build upon Recently Implemented Changes:

e Inthe Fall 2015 semester, we revised the HIS 10 and 11 assessment rubric, incorporating language
and evaluative concepts that were clearer and better tied to our student learning outcomes. We will
be implementing its use in all HIS 10 and 11 sections next semester, Spring 2016.

e We continue to develop our Faculty Resources website (https://bcc-
cuny.digication.com/history_faculty resources/Welcome/) introduced early in the Fall 2015
semester, to offer our instructors access to pedagogical materials and inspiration. This website
offers: syllabi templates, assessment tools, sample assignments, skills development tools, and other
materials. It is a valuable resource for all faculty members to share ideas about meeting our
students' learning objectives and our goals as a department. Both new and more experienced
adjuncts are being referred to it to ensure a coherent development of syllabi while offering model
assignments that have proven successful with our BCC students.

Biology Department — Program Assessment

Following the Periodic Academic Review, the Biology Department identified eleven goals they would like
to address over the next five years. The primary goal will be to create a new A.S. degree in Biology,
considering the data in the PAR that the present LAS-Biology option is not working as well as it should.
The low graduation rate is indicative of problems associated with the degree and points to the need to
re-imagine the degree program. The major goals outlined by the department include: (1) Creating an
A.S. in Biology; (2) Increasing recruitment in Biology programs and marketing for programs; (3)
Increasing numbers of Biology majors completing the program; (4) Creating an effective strategy for
advisement; (5) Increasing active learning in Biology classes and research opportunities for students; (6)
Reaching 100% participation in assessment process. Improving and expanding the assessment process;
(7) Raising the standards in Biology courses; (8) Working with other departments to align content and
SLOs (for PLOs); (9) Increasing space available for Biology Department activities; (10) Adjusting schedules
and expectations for staff; (11) Finding funding for needed activities.

Health, Physical Education and Wellness Department (Academic Department)

Following the Periodic Academic Review of the Health, Physical Education and Wellness Department,
the Therapeutic Recreation curriculum was revised to make BIO 24, Anatomy and Physiology Il, an
option (it is no longer required). This is as a result of feedback from the Lehman site evaluator who
highlighted that Lehman’s program requires only A&P I. Since students often struggle in BIO 24, this
change will likely improve student success in the program.
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Chapter 5. Conclusion:

The faculty and staff at BCC have worked diligently (1) to assure that the College is in full compliance
with all of the MSCHE Standards of Excellence; and (2) to cultivate a “culture of evidence” that is
intended by the spirit and strategies articulated in our Strategic Plan. Preparing this Monitoring Report
has greatly assisted BCC in affirming and strengthening our strategic planning, institutional and student
learning assessment efforts and outcomes.

Assessment of Our Assessment Efforts

Given the aggressive program that we implemented this year, we were mindful to maintain a focus on
both compliance (getting everyone to participate) and quality (improving assessment practice and
resulting improvements in student learning and institutional effectiveness). In the interest of assessing
our assessment program, we administered a survey to all of the members of the Assessment and
Administrative Councils. As the Chart below demonstrates, we met our benchmark (of 80%
agreeing/strongly agreeing) with a number of important sentiments, including: measures of the value,
purpose and meaning of assessment; measures of BCC support for assessment, etc. While we have tried
to demonstrate and highlight best assessment practice and assessment success stories across the
campus, the survey suggests we could do a better job— which is on our agenda for this semester.

BCC Assessment Survey of Assessment and Administrative Council
Members -Fall 2015
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We are currently in the process of conducting a more comprehensive assessment of our planning,
budgeting and assessment practices as part of the first cohort of administrative departments to
participate in periodic self-study. While we have made significant progress over the past two years,
there is much more that can be accomplished. We anticipate that the periodic review process will assist
the College is strengthening our processes and practices, which will lead to improvements in both
student learning and institutional effectiveness.

We feel confident, that this monitoring report clearly demonstrates that BCC is in compliance with the
MSCHE standards raised as concerns following the Periodic Review Report. In summary:

1.

BCC has finalized its Strategic Plan, which was approved by the College Senate; developed more
detailed corresponding Implementation and Operational Plans (that articulate goals, objectives,
major efforts, products, outcomes, timelines and accountabilities); and linked the Strategic Plan
to the CUNY PMP. (Standard 2)

BCC has further developed and implemented a process for periodic review of non-academic
departments — in addition to the annual assessment process already in place — which provides
evidence that results are used to improve programs and services. A protocol for non-academic
self-study has been developed and is currently being implemented, with an expectation that all
non-academic departments will engage in periodic self-study before the next major self-study
and site visit. Evidence of improvements resulting from assessment is being collected and
documented in TASKSTREAM software. (Standard 7)

BCC has further developed and institutionalized assessment of student learning outcomes —
both in academic and nonacademic departments. A major effort to assure that all courses,
programs and departments have clearly articulated and assessable student learning outcomes
was mounted with a structured system in place (TASKSTREAM) to function as a repository for
those student learning outcomes as well as assessment results. (Standard 14).

Next Steps:

While we are very pleased with the progress we have made over the past 2 years, there is still more
work to be done. We need and plan to:

=  Continue to highlight the best practices across campus as a mechanism for college-wide
improvement and provide ongoing mentoring and support;

= Compile all of our support documents and tools to facilitate easy access and use;

= Take full advantage of the functionality that Taskstream will provide (both with respect to
transparency and integration);

= Maintain and improve a positive culture of planning, budgeting and assessment that has developed
at BCC in support of improvements in student learning and institutional effectiveness.

As noted earlier, BCC was selected to spearhead CUNY’s most ambitious ASAP expansion effort because
of the College’s “high quality management, outstanding ASAP graduation rates and college leadership
committed to institutional transformation”. President Isekenegbe and his new executive leadership
team are implementing this transformation, guided by our Strategic Plan and supported with our
budgeting and assessment infrastructure.
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